
 

 

博士論文 

 

 

 

A Comparative Study of Authorized English Textbooks for Junior High Schools in Japan and China 

（日中の中学校英語検定教科書の比較研究） 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

王 林鋒 

 

 

 

 

 

 

 



 

 

 

 

 



 

 

 

 

 

–

 

–

 

–

 

–  

–

 

–  

–

 

–

 

–  

 

–

 

–  

–

 

–



 

–

 

–  

–

 

 

 

 

 

① Curriculum documentation and origins (JPN) ............................................................................................ 26 

② The curriculum proper (JPN) ...................................................................................................................... 32 

③ The curriculum in use (JPN) ....................................................................................................................... 37 

④ Critique (JPN) ............................................................................................................................................. 39 

 

① Curriculum documentation and origins (CHN) ........................................................................................... 42 

② The curriculum proper (CHN) ..................................................................................................................... 51 

③ The curriculum in use (CHN) ...................................................................................................................... 59 

④ Critique (CHN) ............................................................................................................................................ 61 

 

 

 

 

 

 

 

 

Interaction between the learner and the textbook ............................................................................................... 81 

Metadiscourse analysis of EFL textbooks ........................................................................................................... 83 

 

Text structure: linkages that organise the design of a text .................................................................................. 85 



Linkages: rhetorical patterns in written exposition .............................................................................................. 86 

Text structure: how to distinguish between rhetorical patterns ........................................................................... 87 

 

A well-balanced language course: the Four Strands principle ............................................................................ 88 

Littlejohn’s (1992) analysis of learning tasks ...................................................................................................... 90 

An analytical framework of practice activities within an individual unit ............................................................... 93 

 

 

’  

 

 

 

 

 

 

 

 

 

 

 

Informational metadiscourse: objective-oriented (CHN) vs. situational-oriented (JPN) approach .................... 124 

Attitudinal metadiscourse: excessive focus on saliency (CHN & JPN) ............................................................. 124 

Language use: excessive reliance on native language (JPN) vs. foreign language (CHN) .............................. 126 

Other relevant points ......................................................................................................................................... 126 

Focus on accessibility/handholding (JPN) vs. sheer exposure of contents (CHN) ........................................... 127 

 

 



 

 

 

 

 

 

 

 

 

School-related units (Japanese) ....................................................................................................................... 148 

School-related units (Chinese) .......................................................................................................................... 150 

Family-related units (Japanese) ........................................................................................................................ 152 

Family-related units (Chinese) .......................................................................................................................... 154 

Event-related units (Japanese) ......................................................................................................................... 157 

Event-related units (Chinese) ........................................................................................................................... 159 

 

Excessive focus on list pattern resulting in low levels of cohesion (JPN & CHN) ............................................. 161 

Description of events using linear string/falling dominoes patterns (JPN & CHN) ............................................ 162 

Matrix pattern is not used to its full potential (JPN & CHN) .............................................................................. 163 

Additional remarks ............................................................................................................................................ 163 

 

 

’  

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

‘ ’

 

 

‘ ’

New Crown Lesson 2 (283)

New Crown Lesson 2 (287)

New Crown Lesson 2 (288)

New Crown Lesson 8 (289)



New Crown Lesson 8 (292)

New Crown Lesson 8 (294) 

New Horizon (295)

New Horizon (299)

New Horizon (301)

Sunshine (302)

Sunshine (306)

Sunshine (307) 

Total English (308)

Total English (313)

Total English (314) 

One World (315)

One World (321)

One World (323) 

Columbus 21 (324)

Columbus 21 (329)

Columbus 21 (331) 

Ren’ai (332)

Ren’ai (334)

Ren’ai (336) 

Beishida (337)

Beishida (341)

Beishida (343) 

Renjiao (344)

Renjiao (346)

Renjiao (347) 

Shangjiao (348)

Shangjiao (352)

Shangjiao (353) 

Shangwai (354)

Shangwai (357)

Shangwai (358) 

Waiyanshe (359)

Waiyanshe (362)

Waiyanshe (363) 

Yilin (364)



Yilin (368)

Yilin (370) 

Jijiao (371)

Jijiao (375)

Jijiao (377) 

 

New Crown (383) 

 New Horizon (385) 

 Sunshine (386) 

 Total English (387) 

 One World (388) 

 Columbus 21 (389) 

 Renjiao (390) 

 Beishida (391) 

 Ren’ai (393) 

 Yilin (394) 

 Jijiao (395) 

 Waiyanshe (397) 

 Shangwai (398) 

 Shangjiao (399) 

 



1 

 

 

 

 

 

 

 

–

 

–

 

–

 

–

 

–

 

–  

–

 

–

 

–  

 

–

 

–

 

–

 

–

 



 

134 

 

in the context of reading comprehension research, I will introduce various experiments that provide a 

scientific basis for the relevance of rhetorical patterns towards the study of text comprehensibility. 

 

4.3.1 Merits of rhetorical patterns 

A typology of rhetorical patterns representing the possible linkages between textual passages 

are shown in Figure 4.1 (Table 4.1 contains a translation of the most important pattern names in 

Japanese). Each icon represents a type of diagram that can be used during analysis to segment and 

organize the various passages of a text so that its organizing structure is made visible. The use of this 

kind of graphic depictions to visualize the design of textual passages has been shown to be 

advantageous for understanding all sorts of forms of expression (Chambliss & Calfee, 1998:118). This 

is because diagrams can display words and descriptions in meaningful ways, and organization charts 

are effective for clearly conveying a large amount of interrelated contents (Tufte, 1990). By expressing 

the contents in a graphical way, important and non-important information are made separate, and the 

relationships established before-and-after each textual passage can be displayed visually, rather than 

linguistically. In other words, it is possible to simultaneously display individual elements and show 

the linkages between them.  

An organizational scheme that leads to a well-done design must be able to represent very 

complex relationships, and clarify linkage patterns between individual elements in a way that is easy 

to grasp for the reader. Based on this notion of graphical descriptions, Chambliss & Calfee (1998) 

proposed a typology of graphical rhetorical patterns that link each element of a textual passage 

included in expository texts within textbooks. The authors presented several demonstration cases with 

rhetorical patterns, in order to examine not just the linkages within texts, but also linkages within the 

organizational structure of a curriculum, and even the content structure of indexes, chapters, units, 

goal lists and other elements of textbook design. 
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Figure 4.1: Typology of rhetorical patterns for analysing linkages within textual passages and 

content structure of textbook designs (Chambliss & Calfee, 1998:32). 

 

Table 4.1 List of main rhetorical patterns and equivalent terms in Japanese. 

Type of Rhetorical Pattern Main Purpose 

Matrix (マトリックス) 

Hierarchy (階層型) 

Topical Net (放射型) 

List (羅列) 

Branching Tree (分枝) 

Falling Dominoes (ドミノ) 

Linear String (線形) 

Compares/contrasts categories with each other. 

Presents contents from most global/general to most particular. 

Presents subtopics around a central core theme/topic. 

Presents a list of mostly stand-alone statements. 

Presents multiple events taking place simultaneously. 

Presents cause-and-effect between actions/events. 

Presents actions taking place in temporal succession. 

 

The texts included inside textbooks are often descriptive texts that convey academic 

knowledge in order to bring insights to the reader. In other words, they are written texts intended to 

integrate the reader’s pre-existing knowledge with the newly-read knowledge contained in the text, 

and as a result produce new knowledge (Miyaura, 2002). For foreign language learners such as 

Japanese people, reading comprehension texts in English textbooks are texts designed for acquiring 
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foreign language expertise, especially linguistic knowledge and language skills. Conversational 

sentences, introduction sentences, or narrative sentences (which constitute different forms of English 

texts) represent the main target of language learning, because they are the preferred medium for 

conveying learning contents. From the viewpoint of communicating knowledge to learners, English 

texts within textbooks for English learning are regarded as having the same generalistic character as 

other typical textbook texts.  

For the most part, the purpose of text writers can be divided into three aspects: conveying 

information (to inform), showing evidence (to argue), and clarifying a phenomenon (to explain).  

For texts whose main objective is to inform, there are seven basic rhetorical patterns. 

Furthermore, depending on the characteristics of the information, each of these rhetorical patterns can 

be placed into one of two subcategories: to present attributes, or to describe sequences of events. In 

the case of presenting attributes, if there is a design where each of the subtopics is respectively matched 

with others that have the same characteristics, we refer to it as a matrix pattern; if each subtopic is 

linked hierarchically, it is a hierarchy pattern; if there are 3-5 subtopics radiating from a main topic, it 

is a topical net pattern; and if a subtopic is merely enumerated, and there are no more features in that 

subtopic, it is called a list pattern. Both the hierarchy and matrix patterns tend to show a dense linkage 

within subtopics, while the list pattern possesses the weakest degree of interrelationships between 

subtopics. 

When a text is describing an event, the branching tree pattern is used to show one or more 

events progressing within the same timeline; the falling dominoes pattern describes relationships of 

cause-and-effect between events; and the linear string pattern is a representation of a single event 

developing in chronological sequence. The branching tree pattern coherently connects multiple linear 

events, while the linear pattern shows the lowest degree of association between stages of an event. 

Any of these seven basic rhetorical patterns can appear within the structure of a textbook text. 
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Furthermore, by combining these patterns with each other, much more complicated textual structures 

can be created. Table 4.2 explains a set of basic principles for identifying the correct rhetorical patterns 

within a text. 

Table 4.2 Basic guidelines for identifying rhetorical patterns (Chambliss & Calfee, 1998:125). 

Text Characteristics Building block design (type) 

If the text presents 

attributes 

events 

 

then the design is 

then the design is  

 

Description 

Sequence 

Description 

If each subtopic deals with the same attributes 

If subtopics present categories that are hierarchically related 

If there are 3-5 main subtopics 

If the subtopics are none of the above 

 

then the design is 

then the design is 

then the design is 

then the design is 

 

Matrix 

Hierarchy 

Topical Net 

List 

Sequence 

If there is more than one sequence covering the same period of time 

If there is a cause and effect relationship among events in a sequence 

If the events are linked by time only 

 

then the design is 

then the design is 

then the design is 

 

Branching Tree 

Falling Dominoes 

Linear String  

 

As mentioned previously, besides giving information (to inform), rhetorical patterns can be 

used to present evidence for a claim (to argue) and/or clarify a phenomenon (to explain). In regard to 

arguing, one can express more complex relationships within a text by adding a rational argument 

(warrant) that provides a basis for the claim which is being argued. As for the objective of explaining 

a phenomenon, when we try to make a child scientifically understand a phenomenon, it is best to use 

methods such as metaphors and analogies. In any of these cases, the seven basic rhetorical patterns are 

used as a way to support the overall structure of the text. 

As described above, the graphical classification method of rhetorical patterns devised by 

Chambliss & Calfee (1998:32) allows us to systematise the procedure of composing texts, and is often 

used in composition writing lectures that teach how to structure a text. This kind of graphical structure 

gives writers a framework that links together complicated subject matters, and also plays a role in 

helping the reader organize the contents in his/her mind. In this sense, the rhetorical pattern framework 

is considered to be an effective tool for analysing the linkage within textbook texts. 
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4.3.2 Experiments involving easy-to-understand rhetorical patterns 

An experiment was conducted to examine how rhetorical patterns in a text affect children's 

reading and understanding of its contents (Chou Hare, Rabinowitz, Schieble, 1989). Fourth and sixth 

graders were given a short text section related to knowledge about social studies, and were asked to 

summarize its main contents. The text was presented in four variants, each of them respectively 

designed using one of the following four rhetorical patterns: topical net, linear string, matrix, and 

falling dominoes (although the researchers used a different terminology in their study to name their 

patterns, which is: listing, sequence, comparison/contrast and cause/effect). Furthermore, each 

rhetorical pattern was also expressed as an argumentative text, by featuring a topical sentence at the 

beginning that describes the main assertion or main point of the whole text. Therefore, each text starts 

with a topical sentence, and is followed by a number of ‘building blocks’: namely, short sentences that 

develop the main idea presented in the opening sentence, but which never explicitly state the idea 

themselves. The building blocks are organized according to one of the four rhetorical patterns. After 

reading the texts (some of which featured the opening topical sentence, while others did not) the 

children were then asked to underline or identify the main idea of each text (if they could find it). 

The results showed a significant difference in children’s understanding of argumentative-style 

texts (which featured the topical sentence at the start explicitly stating the main idea) and the texts 

featuring only the ‘building block’ sentences (devoid of a topical sentence, and where the main idea 

was only implicit in the building block sentences). The average score for the argumentative-style text 

was 3.11, while the average score for the text composed of only building blocks organized according 

to one of the four rhetorical patterns was 0.63.  

Having clearly understood this distinction between stating the main idea of a text implicitly 

and explicitly, the following question was: within the ‘building block’-only texts, which of the 

rhetorical patterns contributed the most to children’s understanding of the main ideas in a text? While 
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the differences were not as drastic as those between implicit and explicit texts, children were most 

likely to understand the topical net pattern (which directly connects a single topic with a few subtopics 

that help to detail it and enhance it), followed by the linear string. The text comprehension rates for 

matrix and falling dominoes were fairly weak, in which most fourth graders were unable to fully 

summarize the main idea of the texts. These experimental results were later confirmed with similar 

results from a separate study made by Chambliss & Calfee (1998:34). In this case, they targeted groups 

of fourth, fifth and sixth graders. 

Also, in experiments designed for adults (Meyer & Freedle, 1984), the researchers found that 

the rhetorical patterns they find easier to understand are different than those of children. For adults, 

the ability to recall text contents was higher when using the matrix and falling dominoes patterns rather 

than the topical net. Whereas adults can grasp more complex linkages, children find it easier to 

understand the topical net type, which expresses more clearly-structured relationships between 

sentences. One of the reasons for this discrepancy is that many of the texts in textbooks are structured 

by ‘topical net’-style rhetorical patterns, and the opportunities for children to regularly engage with 

other types of rhetorical patterns are very few. These results led Chambliss & Calfee (1998:41) to 

argue that although a topical net pattern is useful in some cases, it is becoming possible for children 

to recognize other patterns by exposing them to a wider diversity of rhetorical patterns at an early 

stage. 

Until this point, I have looked back on a number of experiments that verified whether rhetorical 

patterns in a text can affect a reader’s ability to properly grasp its main ideas. From such studies, it 

became clear that rhetorical patterns, which link each element within a text, are related to the 

comprehensibility of the text’s contents, and this affects readers’ development of skills for text 

decoding. Although these studies were conducted with learners whose native language is English, it 

has been argued that, based on the Linguistic Interdependent Hypothesis (LIH, 言語相互依存仮説), 
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rhetorical patterns also influence the reading comprehension skills of Japanese learners who are 

studying English. According to LIH, reading in one language has much in common with reading in 

another language, and most of the cognitive processing related to the reading of texts is explained by 

an universal human ability that is independent from the features of any specific language (Horiba and 

Araki, 2002). The core arguments behind LIH have been verified in studies that look into second-

language reading comprehension skills. 

It is clear now that in the case of English native speakers and second-language learners, 

regardless of the language they speak, if they can read texts in a way that integrates well the 

information contained in them, they will have a higher degree of understanding of the contents (Block, 

1986). Fitzgerald (1995) conducted a large-scale review of studies in second-language reading 

comprehension, and concluded from the results that cognitive processing of second-language reading 

is basically similar to the cognitive processing of native-language reading. Also, it is now understood 

that, in the same way as English native speakers, Japanese high school students that study English 

perform top-down processing during reading, and also incorporate information about the text’s 

structure into their memory. According to the researchers that conducted the study, the readers made 

use of the “structural properties of a text in order to ‘fill in’ gaps in their mental representations” 

(Horiba, Van den Broek, & Fletcher, 1993). Therefore, we can assume that the same reading skills and 

knowledge that a Japanese learner obtains from reading Japanese texts in elementary school can be 

applied when they read junior high school English texts. 

 

4.4.1 List of textbooks whose units are to be analysed 

In April 2012, junior high school English textbooks in Japan were revised as a result of the full 

implementation of the new curriculum guidelines (Course of Study). The main changes in the Course 
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of Study in regards to English learning were: the increase in the number of classes; and the number of 

words taught under the basic policy of fostering the ‘four skills’ in a comprehensive manner (Ministry 

of Education, Culture, Sports, Science and Technology 2008). 

The most recent revision of the Course of Study doubles down on these requirements, by: 

establishing a mandatory number of class hours for English; asking schools to define clearer language 

goals for learners; improve students’ interest and motivation towards learning; and revise textbooks so 

as to develop learners’ abilities to think, judge, express or provide explanations in English (MEXT, 

2014).  

As a result, each textbook publisher has made strong efforts to reflect these requirements into 

the textbooks’ design. But on the other hand, within the specialized field of textbook analysis, almost 

no research on the new batch of junior high school English textbooks can be found. In addition, when 

reviewing the preceding research on junior high school English textbook analysis over the past 10 

years, we found relatively few studies focusing on the reading comprehension texts that represent the 

core learning content of the textbooks. By analysing the English textbooks which are currently in use, 

it is expected that these findings may stimulate new discussions within the various groups of teachers, 

students and publishing stakeholders that produce and use the textbooks; and that these findings may 

be incorporated into future guiding principles for textbook editing. 

In total, 98 seventh-grade reading comprehension texts (23 from Japanese, and 75 from 

Chinese textbooks) were selected for analysis, for two main reasons: first of all, in the scope of school 

education, the main subject of English reading comprehension studies so far have been the last grades 

of the elementary, middle and high school (6th grade, 9th grade and 12th grade). In the final grades, 

one can judge the effects of learning at the end of each stage, or verify whether a given standard was 

successfully achieved. On the other hand, for students at the starting grades, there has been little 

attention towards studying the ways by which learners are introduced to texts during the early 
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transition period.  

Secondly, seventh-graders in Japan are having their very first encounters with English 

textbooks, and having easy-to-understand texts is becoming an important issue. Children who have 

been engaging with English activities during elementary school were mostly dealing with spoken 

language and playing fun activities; but as they become junior high school students, English becomes 

a full-fledged course with textbooks and tests, and therefore this early period of exposure can be crucial 

for motivating students to learn English. It is expected that learners may deepen their own engagement 

with English by using textbooks (Torikai, 2012). 

 

4.4.2 Brief considerations on the analysis method and list of selected texts/units 

It has been argued (Holsti, 1969) in the past that the most effective ‘unit of analysis’ for the 

analysis of contents in the humanities and social sciences realms is the theme. It can be said that 

textbook analysis is essentially a type of textual content analysis. In the body of research conducted 

so far concerning the problem of ‘theme’, there were many discussions on the selection of themes 

according to categories; however, up until now there have not been any analyses that refer to the 

organization of textual contents, based on rhetorical patterns that operate under a specific theme. 

Therefore, in this part of the research, I will focus on textbook units that share the same theme or 

subject matter (ex: ‘school life’); following this, I will then analyse the organization of contents within 

the main reading comprehension texts that deal with the theme, and after this, examine the current 

situation and issues concerning textbook design in EFL textbooks in Japan and China. From each 

textbook, I selected one unit that is related to the three themes of ‘family life’, ‘school life’ and ‘events’ 

(which therefore results in the study of three units from each textbook), and identified the rhetorical 

patterns used in the main texts of that unit. 

In the Japanese textbooks, each unit generally contains approximately three or more 
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semantically coherent passages or paragraphs that, when taken as a whole, constitute a full reading 

comprehension text. Therefore, each passage occurring within the same unit is semantically 

considered as one coherent body of text, and is considered as the core unit of analysis. In other words, 

a unit in Japanese textbooks is almost always divided into three or four ‘parts’, and each of them 

contains a portion (passage) of the whole text. We then proceed to identify a rhetorical pattern that 

expresses the organizational structure of its contents, and type of linkage between each part. In some 

rare cases, the parts may actually be fully independent texts rather than passages (ex: New Horizon, 

Unit 11), and were therefore analysed as such by attributing numbers (ex: ①, ②, ③, etc.). 

Because all of the Japanese textbooks exhibit a fairly homogeneous unit design, it is easy to 

identify the semantically coherent passages. But in the case of the Chinese textbooks, where the unit 

design may vary a lot from textbook to textbook, it is slightly more challenging to select the 

appropriate texts. To be more specific, all of the reading passages in the units of Chinese textbooks are 

strongly integrated with other exercises that are unrelated with reading comprehension. For example, 

it is not rare to find texts that have missing words, and require the reader to fill the appropriate words 

in the blanks after reading the whole text, and then answer a number of reading comprehension 

questions related to the text’s contents. 

Another issue is that there are many small dialogues and longer texts scattered throughout the 

unit, all of which have some basic relationship with the unit’s theme. In sum, while Japanese textbooks 

mostly feature just one clear main text divided into three or four parts, the Chinese textbooks have 

many more texts, almost all of them longer than the ones in Japanese textbooks, and it is not always 

clear which of the texts is the ‘main text’, because they are all combined with many other exercises. 

Furthermore, texts in Chinese textbooks are almost never divided into multiple parts unlike the 

Japanese textbooks; rather, they are almost always completely independent, self-contained texts that 

merely depict aspects of the unit’s theme. This does not change the fact that we can still identify 
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semantically coherent paragraphs or passages within the texts, and classify them in terms of rhetorical 

patterns. 

In order to properly select the set of semantically coherent passages from Chinese textbooks 

for this study, I have decided to follow a few guiding principles: 1) always include texts that belong to 

unit sub-sections titled as ‘Reading’; and 2) include texts whose structure is clearly repeated in other 

units. In other words, if we look at several units within a Chinese textbook, we can realise that in each 

of the units’ sub-sections/parts, there are always texts located in the same areas that have similar 

characteristics and structures. Therefore, if there are similar-looking texts consistently appearing in 

the same sub-sections of each unit, they are included in the analysis. The final principle is: 3) ignore 

texts that have no connection whatsoever with reading comprehension skills. By using the term 

‘reading comprehension’, we mean that after reading the text, the learner will be asked to answer 

questions about what took place, or perhaps to summarize the main ideas contained in the text. Even 

after applying these principles, the large majority of the texts featured within each unit were included 

in the analysis. 

For this purpose, I will follow the guidelines and framework of rhetorical patterns proposed by 

Chambliss & Calfee (1998:32) described in Table 4.1. When identifying the rhetorical patterns, it was 

decided to have another person participate in the task besides the author of this dissertation. The other 

reviewer (who was formerly an Assistant Language Teacher or ALT at Japanese elementary schools 

for two years) conducted the task of rhetorical pattern identification independently from myself, and 

then both participants compared their findings in order to minimize the risk of biases. As a result of 

mutual discussion between both parties, we reached a consensus regarding the results and 

interpretation of the global structure of the texts. This strong agreement is due to the fact that the texts 

themselves are simple and straightforward, and do not mix many patterns together. 
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4.5.1 Main characteristics of rhetorical patterns in reading comprehension texts 

For each of the analysed units in the EFL textbooks, the two graders looked at the structure of 

textual contents in the main body of text, and identified five rhetorical patterns. It was found that the 

two main objectives of the texts were to present attributes and describe events, rather than engage in 

argumentative discussions, or explain phenomena to the learner. The evaluation results are 

summarized in a variety of ways: first, there is a graph chart for each country, showing the total 

occurrence of patterns for each textbook (Tables 4.3 and 4.4; Figures 4.2 and 4.3), as well as for each 

unit (Figures 4.4 and 4.5); Following this, a legend with the graphical icons used for the rhetorical 

pattern analysis is presented (Figure 4.6); and finally, detailed diagrams for each text are provided, 

grouped by country and by unit theme (Figure 4.7 – 4.12).  

Regarding these detailed diagrams, the reader will notice that some of the icons have different 

colours (such as red, blue, etc.). These different colours are used whenever a certain text is connected 

with a matrix, or whenever the text expands into other text boxes. If a certain pattern has a colour other 

than black, then it is possible to check the associated matrixes or extended texts located immediately 

under that original pattern. 

In the cases when the texts are presenting attributes, both of the text graders frequently found 

the patterns of list, matrix, and (more rarely) topical net. On the other hand, when describing events, 

it was more common to see the patterns of linear string and falling dominoes. In addition, if we look 

at both countries’ textbooks as a whole, the number of texts using the list pattern accounted for more 

than half of the whole set. If we break it down by country, the use of list is predominant in both cases, 

although in Japanese textbooks it comprises a little less than half of all texts, while in the Chinese case 

it is clearly more than half.  

In sum, the most commonly occurring patterns for both countries are (from most common to 
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least): list > linear string > matrix > falling dominoes > topical net. One small difference is that 

matrix is given more importance in Chinese textbooks, since many of the texts directly ask the learner 

to compare or contrast the same categories of information with each other. We also found a noticeable 

tendency in most of the textbooks (especially Chinese ones), by which at least two units within each 

textbook share the same rhetorical patterns. Now, we will take a closer look at our findings concerning 

rhetorical patterns for each unit theme in Japanese and Chinese textbooks. 

Table 4.3 Number of rhetorical patterns in Japanese textbooks for 3 thematic units. 

Textbook 
Unit 

Theme 
List 

Linear 
String 

Falling 
Dominoes 

Matrix 
Topical 

Net 

New Crown 

School 1     

Family     1  

Event 2 1    

New 
Horizon 

School 1     

Family  1     

Event 1 1 1   

Sunshine 

School 1   1  

Family    1   

Event   1   

Total 
English 

School     1 

Family     1  

Event  1    

One World 

School 1     

Family  1     

Event  1    

Columbus 
21 

School  1    

Family   1    

Event  1    

 

 

Figure 4.2 Number of rhetorical patterns in Japanese textbooks (total within the 3 units). 
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Figure 4.3 Number of rhetorical patterns in Japanese textbooks for each of the 3 thematic units. 

 

Table 4.4 Number of rhetorical patterns in Chinese textbooks for 3 thematic units. 

Textbook 
Unit 

Theme 
List 

Linear 
String 

Falling 
Dominoes 

Matrix 
Topical 

Net 

Renjiao 

School 1   1  

Family  2     

Event 1  1   

Beishida 

School 1     

Family  3   1  

Event 1 1  2  

Ren'ai 

School 2 1  1  

Family  2   2  

Event 3 1    

Yilin 

School  1    

Family  1    1 

Event  1    

Jijiao 

School 5 1    

Family  5 2    

Event 3 2  1  

Waiyanshe 

School 1 1    

Family  1   1  

Event 1 1    

Shangwai 

School 3 2    

Family  3   2  

Event 4 1    

Shangjiao 

School  2    

Family  2     

Event  2    

 

 

Figure 4.4 Number of rhetorical patterns in Chinese textbooks (total within the 3 units). 
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Figure 4.5 Number of rhetorical patterns in Chinese textbooks for each of the 3 thematic units. 

 

Rhetorical Patterns (Graphic Symbols) 

List 

 

Linear 

String 
 

Falling 

Dominoes 

 

Matrix 

 

Topical Net 

 

Figure 4.6 List of graphic symbols used in this chapter to represent rhetorical patterns. 

 

4.5.2 Rhetorical pattern analysis organized by unit theme 

School-related units (Japanese) 

Tables 4.3 and 4.4 show the rhetorical patterns of units related to school life. In the Japanese 

side, New Crown, New Horizon and One World only used the list pattern, while Sunshine combined 

list with matrix, Columbus 21 uses a linear string, and Total English a topical net. As a whole, there 
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are plenty of character dialogues with question-and-reply sections, in which the list pattern is 

frequently used for quickly conveying the core sentence patterns that represent the goals of each unit. 

What can be gathered from the content of such texts is not so much the subject of the school, but the 

fact that the editors chose to showcase the usage of expressions for introducing things and people, 

listing favourite things, etc. Such texts usually feature a low degree of coherency between each passage. 

The matrix pattern (Sunshine) is convenient for students to contrast their likes or dislikes, while 

the linear string is best suited for narrated events. But in the case of Columbus 21, the whole text 

combines a monologue passage with two dialogue passages and some manga comic panels. This text 

portrayed one event at a school using a linear string pattern. Tina, a student from the United States, 

was talking to an Australian teacher, while filming a ball game tournament in the school; in the process 

of explaining the game, both started talking about their feelings of living in a foreign country. Such a  

style of story-telling, which mixes different forms of text and images (and helps to keep things fresh 

for the reader) is also sometimes featured in other units of this and other Japanese textbooks; this fact 

marks an interesting contrast with Chinese textbooks, which are text-heavy.  

As for Total English, the text’s contents, which describe the state of an American junior high 

school on the Internet, are conveyed as a topical net pattern. While looking at a picture of the school's 

homepage, we are introduced to things such as classrooms, locker rooms, cafeteria and lunch. 

 

School Life Units (Japanese) 

New Crown – 

Lesson 8 – 

School Life in 

the USA 

 

New Horizon 

– Unit 5 – 

School 

Cultural 

Festival 
 

Paul describes some pictures 
of Ms. White's classroom.

・A girl is reading

・Boy practices speech

・Students make poster

Miki asks Paul about a photo 
of Mike.

・What is he studying?

Lisa describes 3 pictures.

・Volunteers at hospital, 
talking to a woman

・Reading a book with a child

・Kevin plays football

Dialogue Q&A: Deepa asks Kota 
about what he is cooking.

・What's this?

・It's a recipe for curry.

Deepa and Kota ask each other 
about the taste of curry and about 

ways of eating in India.

・How's the curry?

・India is famous for curry, right?

Becky and Saki ask each other 
about breakfast.

・What do you have for breakfast?
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Sunshine – 

Program 2 – 

Student from 

America  

 
 Name Birthplace Favourite sport 

Mike New York Baseball 

Yuki  Soccer 

Total English 

– Lesson 6 – 

Junior High 

School in the 

US 

 

One World – 

Lesson 6 – 

Foreign 

Schools and 

Japanese 

Schools 
 

Columbus 21 

– Unit 9 – 

Tina’s School 

Life  

Figure 4.7 Rhetorical Patterns for Japanese Textbooks (School Units) 

 

School-related units (Chinese) 

Figure 4.8 shows rhetorical patterns for school units in Chinese textbooks. Because they feature 

many more texts, to some extent we should expect more variety, but the main difference is merely a 

larger number of matrix patterns, which encourage learners to compare bits of information with each 

other. However, the matrix patterns themselves are generally simplistic and contain only small 

amounts of comparable information. 

In the same way as their Japanese counterparts, Chinese textbooks are frequently content with 

merely using the list pattern to present a short dialogue with question-and-answer (Q&A), in which 

the goal sentence pattern is made clear. Even most of the linear string texts, which should focus more 

on narrative aspects, tend to be very simple and over-descriptive. 

Although this kind of direct, almost formulaic approach helps to keep things simple for the 

learner, in the long run it may also become fatiguing or monotonous, because many of the linear string 

texts are character monologues, which merely list the time sequence of the character’s school life 

activities, and add only a few short extra sentences to say which activity is their favourite and why. 

Dialogue: Mike and 
Yuki introduce 

themselves to each 
other.

Dialogue Q&A: Mike 
and Yuki ask each 
other about their 
favorite sports.

School 
website

Classroom
Locker Room

BasketballCafeteria

Lunch Food

Dialogue Q&A: Bob and 
Kenta talk about baseball 
games at school. When is 

the next game?

Dialogue Q&A: Bob and 
Aya talk about lunch areas 
at school. Where do you 

eat?

Dialogue Q&A: Kevin 
explains to the class what 
he does at certain times of 
the day. What time do you 

leave school?

Dialogue Q&A: Kevin and 
Aya talk about number of 
classes and class breaks. 
How many classes do you 

have each day?.

Tina is making a 
narrated video letter 
about ball games at 

the school gym.

Dialogue Q&A: Ms. 
Brown asks Tina what 

she is doing.

Ms. Brown and Tina 
watch and cheer the 

basketball team during 
their match.

Dialogue Q&A: After 
the match, Ms. Brown 

and Tina talk about 
living in a foreign 

country.
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None of the texts in Japanese textbooks attempt to list sequences of daily school activities in this level 

of detail.  

Unit 3 in Jijiao (from the second semester textbook; all second-semester units are marked with 

an asterisk * in the tables), featured a touching story of a boy who loses his house in a fire, and is 

helped by the school and his classmates. This textbook in particular is prone to feature texts that 

emphasize kindness towards others and mutual aid. 

As mentioned previously, due to the self-contained nature of the texts, the degree of coherency 

is not high, both between texts and within the texts themselves. Shangwai features a text about an 

astronaut’s daily schedule, which has no connection with the unit’s school theme.  

 

School Life Units (Chinese) 

Renjiao – 

Unit 9 – My 

favorite 

subject is 

science.  

② Friday 

Time Subjects/Activities Time Subjects/Activities 

8:00 to 8:50 Math 12:00 to 1:00 Lunch 

9:00 to 9:50 Science 1:00 to 1:50 Chinese 

10:00 to 10:50 History 
2:00 to 4:00 Art lesson 

11:00 to 11:50 P.E. 
 

Beishida – 

Unit 2 – 

School life. 

 

Ren’ai – 

Topic 3* – 

My school 

life is very 

interesting. 

 

② Name Subject Like/Dislike Reason 

Zhou Yan 
History Likes It’s interesting. 

English Dislikes It’s a little difficult. 

Maria English Likes It’s easy and interesting. 

 

Yilin – Unit 4 

– My day. 

  

① Dialogue Q&A: Frank 
and Bob ask each other 

about their favourite days, 
subjects, and teachers.

② Yu Mei writes an email 
to Jenny talking about her 

daily life at school on 
Fridays + time of classes 

and favorite subjects.

Dialogue Q&A: Dad asks 
Jiaming about the things 

he carries inside his 
backpack, and which 
classes he has today.

① Dialogue Q&A: Helen 
and Jane ask each other 

about school classes (days 
of week, starting and 

ending times).

② Dialogue Q&A: Zhou 
Yan and Maria ask each 
other about their favorite 

subjects.

③ Hu Bin introduces 
himself and writes a text 
about his daily school life 
and says all the things he 

does in one day. 

④ Li Mei writes a letter to 
introduce herself and talk 
about the things that she 
likes to read in the school 

newspaper.

③ Hu Bin's school life:
From 8:00am, four 

classes in the morning 
and two classes in the 

afternoon

After school: either play 
basketball, or swim, or 
draw pictures or go to 

school library.

Millie's average 
school day. From 
8:00 am: morning 

exercises and 
lessons.

After class: chat or 
play.

Afternoon: either go 
to library, or 

Reading Club, or do 
voleyball.



 

152 

 

Jijiao – Unit 

3* – School 

life. 

 

 

 

Waiyanshe – 

Module 5 – 

My school 

day. 

 

 

Shangwai – 

Unit 3 – 

Daily life. 

 

 

 

Shangjiao – 

Unit 2 – 

Daily life. 

 

 

Figure 4.8 Rhetorical Patterns for Chinese Textbooks (School Units) 

 

Family-related units (Japanese) 

Figure 4.9 shows the rhetorical patterns of family units for each textbook. In contrast with 

school units, here we see more matrix patterns (New Crown, Total English), which aim to introduce 

and compare information for characters and their relatives, such as birthplace, current place of 

residence, occupation, special skills or hobbies, and favourite things. In the case of Total English, the 

occupation of Ms. Allen’s father and mother are first introduced, and then Ms. Allen and a student 

① Dialogue Q&A: Wang 
Mei and Jenny ask each 

other about the number of 
classes in each day and 

favourite subjects.

② Jenny writes a text 
explaining what things she 
does at shop class, social 

studies, art class and 
science fair.

③ Hao Tongxin writes a 
text explaining why he is 
attending a "hope" school 
instead of dropping out to 

help his family.

④ There was a fire 
at Jason's house. 

They lost everything.

Jason's classmates 
heard the bad news 
and came up with a 

plan to help him.

Students brought 
clothes and food; the 
school raised some 

money.

Jason received the 
money and goods, 

and felt very grateful 
for all of the help.

⑤ Dialogue Q&A: 
Danny and Jenny ask 
each other about their 

projects for the school's 
science fair.

⑥ Jane writes an email 
about her new life and 
experiences working in 

a Chinese school.

① Dialogue Q&A: Tony 
and Betty ask each 

other about their class 
schedule and favourite 

subjects.

② Alex describes what 
happens in one of his 
normal school days.

② Alex's school 
day: breakfast at 
7:30; go to school 

at 8:30

Three lessons in 
the morning, then 
break for play at 

11:00

Lunch at 12:30; 
favorite foods and 

drinks

Two afternoon 
lessons at 13:30; 
go home at 15:30

Evening: watch TV, 
do homework and 
go to bed at 22:00.

① Dialogue Q&A: Linda 
asks John questions about 

his daily routine.

② Dialogue Q&A: Linda 
visits John and asks him 

questions about his 
grandparents.

③ The text introduces 4 
students and describes 
their favourite subjects, 

special skills, and regular 
activities.

④ The text introduces a 
detailed schedule for 
Robert's school day. 

⑤ The text introduces a 
detailed schedule for an 
astronaut's daily work. 

④ Robert's school 
day: wake up at 

6:00, exercises and 
shower

Go to school at 
7:00; four classes 

from 8:00 until 
lunch.

After lunch, do 
homework at the 

library; go home at 
17:00 for supper.

Evening: watch TV 
news; study; read 

newspapers
Go to bed at 21:30.

⑤ Astronaut's 
schedule: wake up 
at 7:30, washing + 
breakfast at 8:00

Check instruments 
at 9:00; exercise at 

10:30.

Do several jobs 
during the day.

Send daily report at 
18:15; rest from 
18:45 to 19:45.

Supper at 20:15; 
write diary from 

21:00 to 21:45; go 
to bed.

① Sam's daily life 
at school. Classes 

start at 8:00.

Morning subjects 
until 9:50; play 

games until 10:10.

Lunch: 11:50-
12:30.

Afternoon classes 
until 3:30.

After classes: 
school band 

practice.

② The daily life of 
Jason's mom: 

Wake up at 6:00; 
breakfast.

Arrive at school at 
7:25; two morning 

lessons.

One afternoon 
lesson; after 
school, play 

voleyball with 
students.

Evening; cook 
dinner; After 

dinner, prepare 
lessons.

Help Jason with 
homework; go to 

bed at 23:00.
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named Hiro have a conversation about whether her father and mother can swim. Following this, the 

names and occupations of Ms. Allen’s brother and sister are presented. All of the three parts are 

composed of conversational sentences. 

An interesting outlier is Sunshine, which has a fun story using a linear string pattern about 

Grandma Baba, who is sheltered in her house in the middle of falling winter snow. Gradually, several 

animals seek shelter and warmth in her house, but since the house is not quite warm enough, Grandma 

encourages the animals to jump in her bed to warm up. They do so, but accidentally break the bed’s 

legs. Without feeling any displeasure from this incident, Grandma encourages the animals to turn the 

bed into a sleigh and they all go outside to play. By playing and having fun, they realised that their 

bodies had become very hot, which was the original objective of Grandma Baba: to not let the cold 

get in the way of doing things and going outside to enjoy nature. It is a well-written and humoured 

story, featuring a narrative tone that contrasts considerably with the list pattern texts. 

The list patterns of New Horizon and One World showcase the use of sentence patterns in 

conversational dialogues in order for Japanese characters to communicate with foreign characters, and 

it is often the case that foreign characters will introduce their foreign relatives (or sometimes Japanese 

people as well) that live abroad. For example, in One World, in the first part Ms. King introduces 

through a monologue the occupation of her father, then her mother's place of birth and special abilities; 

in the second part a dialogue presents the name and personal character of the younger brother, followed 

by the sister's name, age and personality; in the third part, the characters convey their thoughts about 

the brother and sister’s looks and character. But in the fourth and last part, there is a talk about Ms. 

King’s car and her mother’s bike, which has little to do with the previous topic of introducing people. 

As for Columbus 21, it features the same style of linear-string narration that we saw in its 

school unit. 
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Family Life Units (Japanese) 

New Crown – 

Lesson 6 – 

My Family 

 

Family members Birthplace/residence Hobbies Occupation 

Mother Scotland・London  Art teacher 

Father Scotland・London  Taxi driver 

Sister (Jean)   Musician 

Brother (Peter)  Cricket player  
 

New Horizon 

– Unit 6 – 

Brother in 

Austria. 

 

Sunshine – 

Program 11 – 

Grandma 

Baba and Her 

Friends on a 

Sleigh. 

 

Total English 

– Lesson 5 – 

Ms. Allen’s 

Family. 

 

Family members Hobbies Occupation 

Mother Swimming High school teacher 

Father Cycling Librarian 

Sister (Laura)  University student (Japanese language) 

Brother (Mike) Tennis Junior high school student 
 

One World – 

Lesson 4 – 

Ms. King’s 

Family.  

Columbus 21 

– Unit 7 – 

Cheer Up, 

Tina. 
 

Figure 4.9 Rhetorical Patterns for Japanese Textbooks (Family Units) 

 

Family-related units (Chinese) 

Figure 4.10 shows family-related rhetorical patterns for Chinese textbooks. Besides the 

information conveyed by Japanese textbooks, the Chinese ones will often add information about looks 

(ex: “my father is tall and strong”; “my mom is tall and pretty”, etc.) and workplace. Japanese 

Ms. Brown introduces her 
father and mother.

・Birthplace

・Current residence

・Occupation

Ken asks Ms. Brown about a 
photo of Peter.

・Name, Occupation

・What's in his hand?

・Does he play cricket?

Kumi asks Ms. Brown about 
a photo of Jean.

・Name, Occupation

・What does she have in 
her hands?

Saki gives a speech to the 
class to introduce her brother 

Haruki.

・Name, Residence

・Occupation, Skills.

・Secondary activities

Alex asks Saki more 
questions about her brother.

・Does he live near a beach?

・What does he do there?

Becky asks Saki about 
animals in Australia.

・Do you know the animals 
of Australia?

・Does Haruki like koalas, 
too?

Grandma lets 
many animals 

enter her house 
due to cold.

Animals jump on 
bed and it brakes; 
then they cut its 

legs.

They use the bed 
as a sleigh in the 

snow.

They push the 
sleigh uphill to 

continue playing.

They realise that 
by having fun 

together, they can 
stay warm.

Dialogue Q&A: Ms. 
Allen introduces her 

parents and their 
occupations to Hiro. 

Dialogue Q&A: Ms. 
Allen explains the 

hobbies of her parents. 
Can they swim?

Dialogue Q&A: Ms. 
Allen introduces her 
brother/sister + their 

occupations and 
activities.

Ms. King introduces 
her father and mother 
+ their special skills.

Dialogue Q&A: Ms. 
King introduces her 

brother + sport activity 
and sister + age to 

Kenta.

Dialogue Q&A: Aya 
asks Ms. King about 

her brother and sister.

Dialogue Q&A: Kenta 
asks Ms. King about 

her car and 
motorcycle.

Tina's brother 
introduces her habitual 

activities and 
character, but says she 
is not her normal self 

recently.

Dialogue Q&A:Tina's 
mother calls the 

doctor; he asks if Tina 
goes to school and 
sleeps regularly.

Dialogue Q&A: The 
doctor asks what Tina 
does during the day 

and if she has 3 meals.
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textbooks are very much focused on the core family, sometimes adding grandparents and cousins, but 

Chinese textbooks feature bigger families, including brother/sister-in-law, nieces and nephews and 

even pets. Beishida adds an additional multicultural feature, which is a monologue from a girl that has 

an American father and a Chinese mother, and she introduces how she and her mother have Western 

and Chinese names. 

Linear strings are used to describe family events, such as a family picnic or grandma’s birthday 

party (Jijiao). But in both cases, the text consists of short descriptive monologues associated with 

pictures of the events, which are organized in numbered sequence, and because of this, the sense of 

narrative storytelling is somewhat weakened. Yilin has an image of a neighbourhood community 

centre notice board, which features a number of small texts describing different services provided by 

the community: health support, house decoration, fixing things, and general help. This presentation 

style was identified as a topical net.  

Matrix patterns are the preferred way of organizing descriptive information about many 

relatives in a single text (Beishida, Ren’ai, Waiyanshe, Shangwai), but list patterns that feature 

character dialogues with Q&A are still prevalent. Overall, the level of coherence continues to be 

somewhat low. Since each family member is presented through the same basic aspects, this makes it 

easy for the reader to predict and follow the flow of the text. However, as with previous units that use 

the matrix pattern, there is a shortage of elements that can draw the interest of the reader. The same 

can be said for texts using the list pattern, which are known to have low text cohesion and coherence. 

It is possible that obstacles may occur in learners’ reading processes, because it is difficult to argue 

that each textual element and each clause are linked in a fully coherent manner. 
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Family Life Units (Chinese) 

Renjiao – 

Unit 2 – 

This is my 

sister. 
 

Beishida – 

Unit 1 – 

Family. 

 

③[Steve’s Family] Looks like Likes Is good at 

Mum Tall, pretty Books about history, sports  

Dad Tall, strong Sports  

Emma  Music  

Linda Short  Basketball 

Grandma  Food Cooking 

Grandpa  Computer games  
 

Ren’ai – 

Topic 2 – 

What does 

your mother 

do? 

 

① Person Job 

Kangkang’s mother a teacher 

Kangkang’s father a doctor 

Michael’s mother an office worker 

Michael’s father an office worker 
 

② Person Job Workplace 

Maria’s mother nurse hospital 

Maria’s father cook restaurant 
 

Yilin – Unit 

2* – 

Neighbours. 

  

Jijiao – Unit 

5 – Family 

and home. 

 

 

 

 

① Dialogue Q&A: Sally 
introduces her parents (no 
name given) to her friend 
Jane, including sister Kate 

and brother Paul.

② Jenny writes a letter to 
introduce the names of her 

parents, brothers, sister, 
cousin and pet. No name is 

given for grandparents.

① Four people introduce 
their family members; each 

person is presented with 
different attributes (either 

name, or hobbies or 
occupation).

② Four people introduce 
one of their relatives. 

Different attributes are 
mentioned about each 
person (either name, 

hobbies, looks, likes and 
occupation).

③ Steve's blog introduces 
his family members: 

Mom/dad (looks, likes); 
sisters (likes, special skills) 

and grandparents (likes, 
skills).

④ Lisa introduces herself 
and her mom with their 
Chinese and Western 

names, then introduces the 
name of her American father.

① Dialogue Q&A: Maria, 
Kangkang, Jane and 

Michael ask each other 
about their parents' 

occupations.

② Dialogue Q&A: 
Kangkang asks Maria 

about her parents' 
occupations and 

workplaces.

③ Dialogue Q&A: 
Kangkang's friends ask him 

questions about who his 
family members are, based 

on their looks.

④ Peter introduces his 
family: occupation and 

workplace for mom and dad; 
name and age of sister; 
grandparents' place of 

residence; and pet.

① Dialogue Q&A: Amy 
asks Simon about the 

volunteers at the 
community centre of his 

neighbourhood.

② Community 
Centre Board

Helping Hands 
Meeting

Health Centre

Art & Design 
Group

Fix-It Club

① Jenny introduces 
her family: mom, dad, 

brother and sister 
(name and occupation 

and country)

② Li Ming introduces 
her family: dad (looks, 
occupation) and mom 

(occupation, 
character).

③ Danny describes 
the position of things 
and furniture in his 

bedroom.

④ Dialogue Q&A: 
Danny and Jim talk 
about Danny's uncle 
and ask each other's 

age.

⑤ Jenny describes 
her family picnic. 

⑥ Jenny, her brother 
and mother write some 
messages on a birthday 

card for her 
grandmother.

⑦ Jenny describes 
what is happening at 

her grandma's birthday 
party.

⑤ Jenny describes 
her family picnic. They 

bring food and their 
dog too.

Jenny's mom is 
making a salad.

Jenny puts food and 
drinks on a table cloth.

Jenny's dad is making 
sandwiches, but the 
dog starts eating the 

meat.

Jenny's brother and 
sister are painting.

⑦ Jenny describes 
her grandma's 

birthday party. Jenny's 
mom and aunt are 

cooking.

Jenny's brother sets 
the table; the father 
and uncle talk and 

laugh.

Jenny's sister is 
playing with their 

cousin.

Jenny's mom gives a 
little dog to grandma 

as a gift.

Grandma dances with 
the cousins.
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Waiyanshe 

– Module 2 

– My family. 
 

② Betty Daming Tony Lingling 

Father actor theatre policeman police station manager hotel Bus driver Beijing 

Mother manager theatre nurse hospital teacher school nurse hospital 
 

Shangwai – 

Unit 4 – 

People 

around you. 

 

①Name Size of family Residence Sisters/Brothers Aunts/Uncles 

Jim small  2 sisters + 2 brothers 9 

Mary big California none none 

 

②Name Birthplace Residence Field of study `University 

Tom New York Australia Finance Stanford University 

Jenny New Zealand Purdue  Purdue University 
 

Shangjiao – 

Unit 1* – 

People 

around us.   

Figure 4.10 Rhetorical Patterns for Chinese Textbooks (Family Units) 

 

Event-related units (Japanese) 

Figure 4.11 shows the diagrams for event-related units. Finally, the dominance of list patterns 

is over, and linear strings (followed by falling dominoes) become the pattern of choice for describing 

events. 

Sunshine uses the falling dominoes pattern. One event taken from the daily life of a family 

with 4 members is depicted. One morning, the phone started to ring, but the mother, daughter, son, 

and father were all occupied, and so no one could pick up the phone. And when the phone began to 

ring again, the son picked up the call, which came from his grandmother. At the end he reported her 

sayings to everyone in the house. This flow of events shows a relationship of cause-and-effect. Another 

instance of falling dominoes comes from New Horizon, which teaches the values of perseverance and 

continuous practice in order to succeed at the game of soccer, but which can also be extrapolated to 

the challenges of learning English. 

Total English uses the linear string pattern, in which the use of a realistic life setting and 

① Dialogue Q&A: Lingling 
asks Tony about a photo 
of his family. Tony says 
the names of his sister, 
aunt, uncle and cousins.

② Betty, Daming, Tony 
and Lingling introduce 

their parents' nationality, 
occupation and 

workplace.

① Dialogue Q&A: 
Jim and Mary 

compare the size of 
their families.

② Dialogue Q&A: 
Tom and Jenny ask 

each other about 
birthplace, residence, 

and place of study.

③ Friederike posts a 
notice introducing 

himself, his character, 
age and interests.

④ Green family: 
mom/dad (residence, 

occupation); sons 
(name, age, looks); 

daughter (name, age, 
residence, workplace).

⑤ Mary's family: 
husband, children, 

sister, brother-in-law, 
niece, brother, sister-in-

law, nephew, father, 
mother (names only)

① Ben describes his 
late grandma (looks, 

character, skills). 

Joyce describes her 
best friend Alice 

(looks, character, 
skills; common 

activities). 

Amy describes her 
teacher Mr. Li (looks, 

character). 

② A website explains 
what Mother's Day is.
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comparison of cultural aspects helps to convey a humorous tone. During New Year, the characters 

Miku, Ben and Seema meet at Miku’s house. When they decide to do kakizome, Miku writes “平和” 

while Seema writes “もったいない”, and then Miku asks her how to say that term in English.  

At least for these two units in Sunshine and Total English, we can say that their main texts 

develop in the form of a continuous dialogue, in which the change of speakers and the order of speech 

proceeds in a smooth manner. In either case, the episodes are portrayed in a realistic manner, and we 

can feel the contents as being interesting or appealing. 

Event Units (Japanese) 

New Crown – 

Lesson 9 – 

Four 

Seasons. 

 

New Horizon 

– Unit 11 – 

Memories in a 

Year. 

  

 

Sunshine – 

Program 9 – A 

New Year’s 

Visit.  

Total English 

– Lesson 7 – 

New Year. 

 

One World – 

Lesson 8 – 

Different 

Winter 

Holidays. 
 

Columbus 21 

– Unit 10 – 

Happy New 

Year.  

Figure 4.11 Rhetorical Patterns for Japanese Textbooks (Event Units) 

① Emma describes a 
list of things she did in 
her visit to Japan last 

year.

・Visited many places

・Talked to many 
people

・Posted many pictures

② Ken asks Emma 
about her trip to Akita 

last weekend.

・Did you have fun?

・Did you make a 
kamakura?

・I ate rice cakes.

③ Emma's blog tells 
her memories of 

spending 4 seasons in 
Japan (one year). Four 

separate events are 
described.

Spring

Summer

Fall

Winter

First day at 
school

Visit a friend

Sports day 
at school

New Year's 
day

Cherry blossom 
viewing

View okuribi in 
Kyoto

Emma's team 
did not win

Shrine visit

① Ms. Baker 
describes what 
she did on New 

Year's Eve.

Ms. Baker 
describes what 
she did on New 

Year's Day.

② The soccer 
team's captain 
injured his leg 

during practice.

Teammates go 
to meet him at 

hospital.

Captain 
encourages the 
team to practice 

hard.

Team practices 
and wins trophy.

③ Dialogue 
Q&A: Saki and 
Baker ask each 
other where they 
travelled during 

winter vacations.

First phone 
call: no one 
answers.

Second phone 
call: son takes 

the call.

Son conveys 
grandma's 

message to the 
family.

Dialogue Q&A: Miku, 
Ben and Seema talk 
about New Year food 
in Japan and Canada.

Dialogue Q&A: After 
eating, Miku invites 

Ben and Seema to try 
kakizome and explains 

it.

Dialogue Q&A: Miku, 
Ben and Seema 
compare their 

kakizome writings.

Bob sends a video 
letter about his 

Christmas dinner.

Dialogue Q&A: Bob 
calls Aya on the phone 

during New Year 
celebrations.

Bob sends an email to 
Kenta about his New 

Year vacations in 
Hawaii.

Dialogue Q&A: Kenta 
calls Bob on the phone 
and asks him about his 

vacation in Hawaii.

Dialogue Q&A: Min-ho 
and Aya ask Tina what 

she did and ate on 
New Year's Eve.

Dialogue Q&A: Tina 
asks Min-ho why Taku 
did not come; he has a 

cold.

Dialogue Q&A: Tina, 
Min-ho and Aya do 
hatsumode; Min-ho 

asks about her secret 
wish.

Tina sends email to 
Taku to ask if he is 

feeling better.
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Event-related units (Chinese) 

Figure 4.12 shows the list of diagrams for event-related units in Chinese textbooks. Here we 

found four patterns: list, linear string, matrix and falling dominoes. Just as in Japanese textbooks, here 

we also find a somewhat diminished use of the list pattern, replaced by more instances of linear string. 

Most of the texts in these units deal with the topic of summer vacations, and explaining one’s 

travel plans. Because of this, the texts are just as descriptive as those found in the school units, where 

characters will painstakingly list in sequence all of the things they plan to do at certain dates and times 

(a good example is Yilin, that lists in sequence the various things that the character Wendy does in 

Halloween day and are written in a very similar way to the texts describing a character’s school day). 

These sequences are described using the linear string pattern.  

The most interesting texts using this pattern were found in Shangjiao, where the characters 

describe their fun experiences during their school’s club fair, or travelling to a beautiful island. As for 

the matrix pattern (Beishida, Jijiao) it is mostly used for interpreting travel brochures that showcase 

and compare travel plans for different popular tourist destinations in China.  

Concerning the use of falling dominoes, the only example is Renjiao, featuring a well-written 

monologue by a girl that went to do camping in India with her family. In the morning, the girl saw a 

snake next to the campfire and became frightened, shouting to her father. The noise did not make the 

snake move, but when the father started jumping up and down, the snake fled. Then the father proceeds 

to explain to the daughter that snakes cannot hear, but only react to movements. 

Other aspects that are presented in all of these units’ texts are: weather conditions (Beishida), 

describing food, homestays, and discovering tips for planning a safe trip (Ren’ai). Because of the focus 

on various types of vacation experiences, there is an exposure to a diversity of expressions, but 

nevertheless the degree of coherence between texts is still low. 
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Event Units (Chinese) 

Renjiao – Unit 

12* – What 

did you do 

last weekend? 

  

Beishida – 

Unit 4* – 

Seasons and 

weather. 

 

①Month Weather Clothes Famous Places 

Dec-Feb. Very cold Overcoat, gloves, scarf The Great Wall – not many tourists 

Mar. Cool weather 

Sweaters, light clothes Tian’anmen Square – lots of people, windy, good for flying kites Apr. Warm 

May Hot 

Jun-Aug. Very hot, rains hard T-shirts, shorts, skirts The Summer Palace – favourite place for tourists 

Sept.-Nov. Cool and dry Trainers, comfortable shoes Fragrant Hills Park – trees with colourful leaves 

 

④ Place Season Reason Activities 

Wuyuan Spring Yellow flowers all over the hills Walk in countryside, enjoy tea 

Changbai Mountain Summer It’s usually sunny Take photos 

The Great Wall Autumn Can see all the colours of autumn Hiking 

Sanya Winter You can get away from the cold Swimming 
 

Ren’ai – Topic 

11* – The 

summer 

holidays are 

coming. 

 

 

Yilin – Unit 5 – 

Let’s 

celebrate. 
 

Jijiao – Unit 8* 

– Summer 

holiday is 

coming! 

 

                   

 

⑤Name Place Activity 

Wang Mei Library Volunteer 

Tao Xiaolin Germany Family trip 

Li Lin N/A Swimming lessons 

Li Ming Countryside Homestay 

Ms. Liu School Summer Classes 

① Dialogue Q&A: Paul and 
Lisa ask each other about 

what they did on the 
weekend.

Lisa: was a guide at the 
Natural History Museum.

Paul: watched a soccer 
game.

② Lisa went 
with her parents 
and sister on a 

weekend 
camping trip to 
India in a small 

village.

Long bus ride to 
a lake, prepare 

tents and 
campfire, tell 

stories to each 
other under the 

moon.

The next 
morning, Lisa 

saw a big snake 
sleeping near 
the fire. She 

shouts out loud 
to her parents. 

Father jumps up 
and down, and 
the snake runs 
away. He says 
snakes cannot 
hear, but can 
see moving 

things.

① A travel brochure gives 
information about weather 

in Beijing during the 4 
seasons, and recommends 

clothes and sightseeing 
spots for each season.

② A newscaster explains 
the weather forecast for 

New York, Sydney, 
Shanghai and London.

③ Tim writes a postcard to 
David describing the list of 

things he is going to do and 
places that he will visit in 

China.

④ A travel agency poster 
reccomends a destination 
in China for each season 

of the year.

③ Tim will meet his 
Chinese penfriend 

Mingming tonight and 
visit the Bird's Nest.

Tim's plans for summer 
holidays in China: first, 

learn Chinese at a 
summer camp for two 

weeks.

After summer camp, his 
parents will join him on a 
trip around the country: 

Beijing, Xi'an, Jiuzhaigou 
and Sanya.

① Dialogue Q&A: 
Kangkang, Michael, Maria 
and Jane ask each other 

about their plans for 
summer vacations.

② Dialogue Q&A:Jane 
asks Zhou Weilun about 
things to do in Yunnan 

during her holidays.

③ A text passage 
provides a list of advices 
for planning their holiday 

trips in a careful way.

④ Jack writes a postcard 
to Cao Yan about his 
vacations in China.

④ Jack writes a postcard 
to Cao Yan about his 
vacations in China; he 

arrived at Sichuan on May 
3rd.

In three days, he visited 
Mount Emei and 

Jiuzhaigou; Took photos 
and ate delicious hot food.

Purchased many gifts at 
local shops before 

returning back home.

Wendy writes to Millie 
about what she does 

in Halloween.

During the day: dress 
up, wear masks, paint 
faces, make pumpkin 

lanterns.

During the evening: 
visit houses, play 
trick-or-treat; then 

have a party

① Dialogue Q&A: 
Danny and Jenny ask 
each other about their 

plans for summer 
holidays. 

② A person wrote a text 
about volunteering to 

work at an animal rights 
shelter in the summer..

③ Greg writes a text 
about playing baseball 

for the local team during 
the summer.

④ Jenny writes about 
her last day of school 

and her plans for 
summer holidays.

⑤ Teacher Liu and the 
students compare their 

summer plans with each 
other. 

⑥ Li Ming tells Jenny 
about her summer plans.

④ Jenny's last 
school day: 

baseball game 
and party.

Jenny's summer 
plans; go to 

national park in 
Canada.

Jenny's plans 
for August: go to 

beach.

⑥ Li Ming's 
summer plans: 

go to a two-
week summer 

camp.

Do homestay 
with a family in 

the 
countryside.

A kid from the 
countryside 
will also stay 
at Li Ming's 

home.
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Waiyanshe – 

Module 10 – 

Spring 

Festival.  

Shangwai – 

Unit 10 – 

Enjoy your 

holidays. 

 

 

Shangjiao – 

Unit 7 – 

School clubs. 

 

Figure 4.12 Rhetorical Patterns for Chinese Textbooks (Event Units) 

 

For all EFL textbooks, the organization of contents within a selection of main texts was 

analysed from the viewpoint of rhetorical patterns, in regard to the units related to school life, family 

life, and events. As a result of the analysis, the following three arguments can be made: 

 

Excessive focus on list pattern resulting in low levels of cohesion (JPN & CHN) 

By using the rhetorical pattern framework to analyse the linkage of semantically coherent 

paragraphs within each unit, it became clear that the use of the list pattern, featuring the least amount 

of relevant connections between passages, generally took place in more than half of the target units. 

The defining characteristic of texts designed in this manner, is not that each passage is connected with 

strong consistency or cohesiveness, but rather that these passages are a practical way of presenting the 

learning goals of the unit (such as using sentence patterns to portray scenes and actions). To be more 

specific, such texts are basically expedient tools for providing a basic context, in which a certain 

① Dialogue Q&A: 
Tony asks Lingling 
about her family's 

preparations for the 
Spring Festival.

② Li Shan describes 
three photos from her 

family's Spring 
Festival celebrations.

② Li Shan 
describes her 

Spring Festival 
celebrations.

A few days 
before the 

festival: cleaning 
their house.

Evening before 
Spring Festival: 
traditional family 
dinner, watch TV.

Spring Festival 
day: visit uncles 

and aunts; 
receive lucky 

money.

① Dialogue Q&A: Jim 
asks Tom about his plan 

for the weekend.

② Dialogue Q&A: Tom 
and Jim schedule a 
meeting at the train 

station to go to Brighton 
together.

③ Doug and Lisa 
present a travel plan for 

Kathmandu and 
Himalayas including food 

options and budget.

④ The text explains 
what a hostel is, and its 
advantages for traveling 

cheap. 

⑤ This text contains 
three lists with travel 
plans for Cambridge: 

places to visit; things you 
need; timetable for 

travel.

③ Doug and 
Lisa's travel 

plans.

Doug presents 
trip schedule 

for Kathmandu.

Lisa presents 
trip schedule 

for Himalayas.

Lisa talks about 
food options.

Doug talks 
about trip 

costs.

① Linda and Leo go 
to the Clubs Fair 

event. First, they visit 
the Rocket Club.

Leo launched a 
rocket, and it 

disappeared into the 
sky.

A girl from the Solar 
Power Club invites 
them to join their 

club.

Linda controled a toy 
car that uses solar 

power.

Both Linda and Leo 
liked the event so 

much that they 
wanted to join all the 

clubs.

② Leo goes hiking to 
Lucky Island; got up 

early Sunday 
morning; had 

breakfast.

Packed lunch; went 
to school to meet Mr. 
Li; everyone departs 

together.

Boat ride to Lucky 
Island; hiking with 
beautiful flowers.

Eat lunch on the 
beach; play games; 

take pictures.
Return home.
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language function is demonstrated. In other words, they are examples of a grammar-centred design, 

and are merely used to embed the expressions that constitute the unit’s primary learning objectives. 

As a result, sometimes the textual contents deviate from the unit’s theme, and the sense of thematic 

unity within the unit is lost (ex: the community centre’s notice board for Yilin’s family-related unit, or 

the astronaut’s schedule in Shangwai’s school life unit). This has the danger of weakening the linkages 

between each passage, and dissipating the overall appeal of the main text itself. Therefore, if we take 

into consideration the ideal requirements for an English text within a unit, the level of cohesion 

provided here is not very high. 

 

Description of events using linear string/falling dominoes patterns (JPN & CHN) 

The texts that describe an event are generally more capable of expressing the unit’s theme in 

an easy-to-understand manner, with a natural flow. Such texts progress sequentially using a linear 

string or falling dominoes pattern. Originally, linear string patterns were featured in explanatory texts 

that describe scientific events, which tend to occur in a sequential manner, such as historical case 

studies or animal evolution; but in these textbooks we sometimes find events that represent interesting 

scenes based on everyday life, and reproduced using lively words.  

Also, when the texts that portray the events are styled in narrative form, and are organized 

according to the natural progression of the events, we can say that its parts are integrated into a 

coherent chain. In particular, these texts that are designed with the linear string and falling dominoes 

patterns were able to further increase the interest of the reader by portraying an episode that attempts 

to be interesting. Therefore, even in introductory English textbooks, it is possible to devise sentences 

that express the unit’s theme in an interesting way. Instead of arranging mostly-unrelated sentences 

individually with a list pattern, a set of meaningful contents can be assembled in an appealing manner 

(Total English and Columbus 21 are generally good examples). In order to create better texts, it is not 
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only necessary to select an appropriate rhetorical pattern, but also select contents that can attract the 

reader. This evokes Chambliss and Calfee’s (1998:26) argument that attracting students’ attention with 

the use of engaging passages is an important aspect of a well-written text. 

 

Matrix pattern is not used to its full potential (JPN & CHN) 

Within reading comprehension research, it is generally considered that the degree of coherency 

within sentences and paragraphs that directly follow each other is the highest, due to their proximity; 

and for most readers, the matrix pattern is the easiest to understand because it puts multiple statements 

in close contact with each other through the use of a grid. However, although there were texts in both 

Chinese and Japanese textbooks recognized as a matrix, they were mostly short of appealing contents, 

in which the same categorical information about all of the family members is dryly presented one by 

one. As a result, the readers' interest might not be fully captivated, even if ordinary things or pieces of 

information are assembled with a tightly-knit rhetorical pattern such as the matrix.  

 

Additional remarks 

The analysis of content structure based on rhetorical patterns can provide useful suggestions 

for the evaluation criteria of textbooks, and can help to improve learners' English reading 

comprehension skills from the perspectives of proximity (between text passages), text 

comprehensibility and content acquisition. 

The textual contents in Japanese textbooks are for the most part assembled for the sake of 

learning vocabulary and grammar items under a certain theme. In the case of government-authorized 

textbooks in Japan, the examination of each textbook is carried out by checking items in a checklist 

based on predetermined requirements. In the checklist used for evaluation criteria and analysis of 

English textbooks, in the section that deals with textual content items, we find the items ‘theme’ / ‘text 
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type’ / ‘degree of difficulty’ (Kogushi, 2011). However, these items do not refer to rhetorical patterns 

that express the organizational structure of the textual contents, and we have already seen in this 

chapter that previous research has shown this aspect to be closely related to the degree of 

comprehensibility of a text.  

A checklist that evaluates such textbooks can determine whether certain sections match the 

items in the list, but cannot fully evaluate the organizational characteristics of main texts, which 

represent the primary learning contents of the textbook. Moreover, the results of textbook 

examinations are published by using the grades of ‘passing’ or ‘failing’ , but the characteristics of each 

successful textbook are not indicated. In this sense, the analysis of rhetorical patterns that was 

performed in this chapter suggests that it may be beneficial to introduce a new evaluation item into 

the textbook evaluation checklist dealing with rhetorical patterns, which represents the linkage of text 

contents within reading comprehension texts. 

Furthermore, it is likely that presenting the main notions and science behind the study of 

rhetorical patterns within guidance materials for English reading comprehension will have a positive 

influence on reading comprehension skills. In order to improve learners’ reading comprehension of 

texts, it is necessary to become more aware of the relevance of each element in a text (Celce-Murcia 

& Olshtain, 2000). Yoshidome (2010) examined the effects of English reading comprehension 

guidance by focusing on the organizational structure of texts. As a result, it was confirmed that 

providing guidance on educational intervention policies that promoted an awareness of the importance 

of cohesion and coherence within texts helped Japanese learners to attain an improved understanding 

of English texts. Therefore, we may assume that if we emphasize the role of rhetorical patterns when 

conceiving the main texts of textbooks, it may lead to a meaningful improvement in the reading ability 

of learners. 

As pointed out by Sato (2012), it is possible to realize a positive experience for learners of 
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English through the judicious use of learning materials, even at the initial stage of junior high school. 

This analysis is one such attempt to achieve that goal. It is easy to judge whether an existing text is 

excellent, but it is a much more difficult task to produce one. As one possible viewpoint among many, 

by investigating rhetorical patterns in texts, it is argued here that the English writing ability of learners 

can be improved in accordance with an increased quality in reading materials. 
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Note: the contents of this chapter include an adapted portion of the paper “英語検定教科書の練習

活動から求められる能力と学習指導要領目標の乖離:四技能のバランスに焦点をあてて” 

(中央教育研究所教科書研究奨励論文), by the main author Linfeng Wang (the author of this 

dissertation), published in 教科書フォーラム:中研紀要, Vol. 4, (November, 2015), 2–10. There are 

no copyright issues regarding the re-adaptation of the text for this thesis, as the author still retains the 

full copyright of the original paper. 
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Having studied the aspects of metadiscourse and rhetorical patterns in the previous two 

chapters, I will now focus on the design of learning practice activities in EFL textbooks. Despite the 

fact that teachers spend a large amount of their time dealing with textbooks and using them in 

classrooms, Williams (1983) has argued that they have little or no involvement in the tasks of 

evaluating and interpreting textbooks. Even if these two realities seem contradictory, it is still possible 

in most cases for teachers to adopt supplementary materials in their classrooms, especially since there 

is no ideal textbook which can cater to everyone’s needs (Kumaravadivelu, 2001). But how can they 

assess the quality of a textbook in a scientific and reliable manner? In principle, teachers should be 

able to evaluate, adapt and produce materials in order to put language-learning theories into practice, 

and to facilitate learners’ learning. Because the study of learning materials development is quite 

relevant for the professional development of teachers, a number of courses dealing with this topic have 

been introduced in recent years (Tomlinson, 2012). 

Within this context, I will demonstrate in this chapter an operational procedure for analysing 

practice activities in textbooks, which teachers can then apply to the textbooks that they work with. 

This procedure makes use of Littlejohn’s (1992, 2011) framework, which was devised to investigate 

English-language teaching and learning materials, and to explain the reasons why these materials 

turned out the way they are. Recently, this same framework was also applied in an analysis of South 

Korean EFL textbooks based on principles derived from second language acquisition (SLA) studies 

(Guilloteaux, 2012). 

Firstly, I will describe in more detail Littlejohn’s framework, introduce the textbooks and 

lessons/units which are to serve as sample materials, and methodological decisions taken prior to and 

during analysis. Following this, the main findings will be presented.  
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In light of the importance of seventh-grade textbooks, there is a need to know the real impact 

of textbooks on learning at such an early stage. English textbooks in Japan normally contain reading 

sections and passages as their primary form of language input, in order to demonstrate to learners how 

target language items should be employed. Then, as a secondary form of language input, there are 

practice activities, which allow learners to become familiar with the language knowledge featured in 

the reading sections (‘practice activities’ can be roughly labelled as tasks or exercises, but in the next 

section this term will be explained in more detail).  

Because practice activities ask learners to take a variety of actions in order to interact with 

others by using language (during which the language learning process is assumed to take place), it is 

important to understand the characteristics, types and effects of these practice activities, for they can 

reveal the main considerations and intentions of the textbook designers. In other words, by studying 

these aspects, one can discern the basic principles behind the design of the textbook. The things that 

textbook designers choose to incorporate (or not) into a textbook can reveal a lot about what things 

they deem to be helpful towards helping learners improve their English skills. 

Furthermore, by analysing practice activities in a descriptive manner and exposing the 

underlying nature of these textbooks, we can test to what extent the claims made by textbook 

publishers (namely, that their textbooks conform to the principles set by the national curricula) are 

accurate. Of particular importance is the requirement of “balancing the four skills”, mentioned in the 

Japanese national curriculum (also commonly referred to as ‘Course of Study’). 

 

’

This study makes use of Littlejohn’s framework, instead of standard textbook evaluation 

checklists: the first reason is that this framework is arguably a more objective and clear-cut way for 



 

170 

 

describing and evaluating language practice activities, and for considering textbooks from a pedagogic 

point of view (i.e. in terms of their potential to aid the learning and teaching of a foreign language).  

Littlejohn (1992, 2011) suggests three levels or stages for describing language teaching and 

learning materials: Level-1 is concerned with basic information and physical descriptions of the 

materials themselves (ex: title, year of publishing, number of units, extra materials, etc.); Level-2 is 

designed to look closely at practice activities within the materials, focusing on what exactly they 

require learners to do (for instance, what kind of mental operations are being exercised, or what kind 

of interaction between learners is taking place, among other aspects); finally, Level-3 sets out to 

discuss the underlying principles contained in the materials, as well as the overall aims of the materials, 

and the types of roles that teacher and learners are expected to take. 

Of particular interest for this study is Level-2, because it can reveal the most information about 

how each textbook engages learners in the use of the four skills. It is not necessary to present here 

Level-1 information about the textbooks, since it was already discussed on previous chapters, and a 

table explaining the subdivision of units can be found in the Appendix.  

Still, there is the issue of defining exactly what parts of the textbook are to be analysed, and 

how to label them. Littlejohn (2011) subdivides the instructions contained in the materials into tasks: 

these are defined as “any proposal within the materials from which learners have to act upon to bring 

about learning of the foreign language” (p.188). In other words, they are instructions which ask the 

learner to do something, which should result in the improvement of his/her skill with a foreign 

language. However, the term ‘task’ is commonly taken as ‘meaning-focused’ classroom work, or is 

likely to be associated with Task-Based Language Teaching (TBLT), which is not applicable to all 

kinds of language materials. Even by applying a broader definition, such as ‘any structured language-

learning endeavour’, ‘task’ might not be an appropriate neutral term to refer to the overall work 

conducted in the classroom due to its potential variety of interpretations. 
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At the same time, the definition of the term ‘activity’ has become a contentious issue revolving 

around its differentiation from the terms exercise and task (Nunan, 2001). Thus, for the purpose of this 

study, practice activity was the term I chose to refer to any general element—whether it is graphic, 

textual or aural—within the materials upon which learners are asked to act, with the objective of 

facilitating language learning. This can range from a very simple and basic exercise, to a complex task 

which may be comprised of several actions chained together. From this definition, it becomes clear 

that grammar explanations and demonstrations of language rules—which are present in most of the 

textbooks—were not considered as practice activities in this study, because there are no instructions 

requiring learners to respond to them. 

 

The materials sampled in this study are all of the authorized EFL textbooks that we have 

analysed up until now. I have mentioned in previous chapters the importance of considering a unit’s 

theme in order to select the final set of units for analysis. When looking at the Japanese national 

curriculum, it recommends the adoption of topics that are relevant to the daily life of learners. For 

example, because learners spend a considerable length of time at school, they are likely to feel more 

involved when the topics deal with school life. Since the ‘theme’ is said to be the most useful aspect 

for conducting a general analysis of contents (Berg, 2007), I will continue looking at the same units 

as in the previous chapters, which are related to the themes of ‘school’, ‘family’ and ‘events’.  

Within each selected unit/lesson, all practice activities were identified and set apart from other 

contents. This begs the question of how to number (or properly identify) each type of practice activity. 

For this purpose, I used as a reference the same numbering system that each textbook uses to itemize 

each of their exercise proposals. If a practice activity exists within the textbook with a specific item 

number, and it is a self-contained entity, containing at least one instruction that is independent from 
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other practice activities, then it is counted as a single practice activity, even if it contains a series of 

instructions (or repetitive tasks). The reason for this is to avoid dividing a comprehensive practice 

activity into different parts, especially as it can be difficult to set exact rules for separating interlinked 

instructions from each other, and this might distort our interpretation of each individual instruction, 

which would deviate from the original purpose of this study. Overall, my intention with this approach 

(and which I have followed in the previous chapters on metadiscourse and reading practices) is to 

emphasize the type and variety of practice activities, rather than the quantity of tasks contained within 

the same type of practice. 

The original basic scheme for categorising learning tasks devised by Littlejohn is presented in 

Table 5.1. The first question posed by his scheme is, ‘what is the learner expected to do?’ Within the 

context of a classroom, the aspect of turn-take generally refers to the situation where a teacher starts 

a conversation, the pupil responds and then the teacher will provide appropriate feedback. It is also 

possible for the pupil to initiate the conversation instead.  

During practice activities, a learner will have to focus on certain aspects of the learning content: 

their ‘focus’ or concentration can be directed to a certain topic (message/meaning), or to a certain 

grammatical item, sentence pattern or language function (form/language system), or both aspects at 

the same time (relationship between meaning and form/system). 

But what is arguably the most important aspect is operation, because it aims to describe in a 

clear, unambiguous manner, what mental operations or mental processes the learner is carrying out 

when participating in the practice activity. To put it in simple terms, it describes what exactly the 

learner is required to do, and this data set will be useful when I later compare it with the requirements 

set by the national curricula of China and Japan. Examples of operations carried out by a pupil are: to 

compare pieces of information; repeat a sentence; hypothesize a certain grammatical rule, etc. 
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Table 5.1: Littlejohn’s (1992:38) proposed basic method for initiating the analysis of learning tasks, 

including additional explanations by the author of this dissertation. 

I – What is the learner expected to do? 

A Turn-take (initiate language, scripted response or none) 

B Focus (meaning, form or both) 

C Operation (list of mental operations carried out by the learner) 

 

II – Who with? (participation) 

 

III – With what content? (characteristics of learning contents) 

A Form (graphics, sounds, text, speech, audio, etc.) 

input given to learners 

output generated by learners  

B Source (from teacher, learner, textbook, dictionary, etc.) 

C Nature (metalinguistic/linguistic items, fiction/non-fiction, etc.) 

 

IV – Who decides? (parties responsible for decision-making) 

 

The second question is ‘who with?’ This refers to the style of student participation in the 

classroom, which can consist of individual work, pair work, group work, or various types of 

interactions between the teacher and the learners.  

The third question is ‘with what content?’ Here the term form appears once more, but in this 

case it refers to the type of input that the learner receives from the textbook, and to the type of output 

that the learner is expected to produce. As an example, the textbook might present an audio passage 

(aural form), a graphic/photograph (graphic/non-verbal form), a reading text, or words as the initial 

input, and based on this the learner might be asked to either talk to another learner, or draw a graphic, 

or write a sentence. Speaking of textual forms of input and output, it is important to distinguish 

between input that is comprised of a single word/sentence, and that which constitutes a full-fledged 

text/discourse. This distinction is crucial because, as I have mentioned in Chapter 3, many learners 

experience difficulties reading and interpreting text passages at a higher level than that of the 

individual sentence. 

Another two aspects related to the issue of ‘content’ are the source of the learning contents (ex: 

they can come from the learners themselves, or the teacher, or the textbook, etc.) and the nature of the 

content (ex: fiction/non-fiction, general knowledge, personal information related to the learner, etc.). 
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The final question is ‘who decides?’ This describes who makes the decisions regarding the 

practice activities; the decision-maker can be a teacher, the learner, or a textbook.  

During the course of this study, five changes were made to Littlejohn’s original framework, 

which are listed and explained below.  

 

(1) The category of turn-take has been modified. Littlejohn only developed three 

possible sub-categories for ‘turn-take’, which are initiate language, scripted response, 

and not required. But in the case of these EFL textbooks, a learner will not be asked to 

initiate an unscripted conversation with a teacher or another person, and say whatever 

they wish, without any guidance whatsoever. Since all possible conversation options are 

always derived from textual examples in the textbooks, the only available choice for 

learners is to either engage in scripted response, or produce no response at all (not 

required). This latter option takes place, for example, when learners are only asked to 

silently read a text, but do nothing else. Although the textbooks were analysed under the 

assumption that ‘initiate language’ might appear, no conclusive examples of unscripted 

language production were found in the three sample units of each textbook. 

(2) The category who decides has been merged with source, because in this study the 

textbook is the only available source of learning contents (rather than a teacher or 

another learner), and all of the instructions and decisions concerning the learning 

activities come exclusively from the textbook itself. Of course, the textbook may ask 

the learner to either provide some contents by themselves (ex: convey their own 

experiences), or reuse textbook contents to produce new language. The sources of 

contents for input may be different from those used during output. Accordingly, I will 

only consider textbook materials (T) and the learner (L) as valid sources of content 

during the input and output phases (audio passages in CD materials that come with the 

textbook are included in the category of ‘textbook materials’). 

(3) Addition of a translate sub-category. It has already been mentioned that operation 

refers to the things that the learner is actually required to do, like answering a question 

based on things that one has already memorized, or sequencing words in order to form 

a sentence. In this respect, I decided to add a new sub-category called ‘translate’ which 

requires learners to translate between the target language and native tongue (this sub-

category can be found in the operation/process section of Table 5.3). Understandably, 

the materials that Littlejohn originally analysed did not require any language translation 

at all, and therefore this feature could only possibly be found in EFL textbooks, although 
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as we will see later, it is rarely used even in this context. 

(4) Changes in the criteria for defining extended discourse. Regarding content, 

Littlejohn defined the boundary between ‘extended discourse’ and 

‘words/phrases/sentences’ at 50 words, but this measuring stick is based on native 

English textbooks, which tend to have more text and longer sentences than EFL 

textbooks. While analysing the units, it was decided to lower the benchmark to 30 words, 

which felt more appropriate for the situation at hand, because sentences in the sampled 

units tend to be notoriously short.  

(5) New sub-categories: ask-and-answer & unclear. Still within the domain of content, 

two new sub-categories were added: ‘ask-and-answer’ and ‘unclear’. Since our set of 

EFL textbooks puts much more focus on dialogues with questions and replies, it became 

necessary to create a specific category named ask-and-answer, which are basically short 

dialogues consisting of a question and a reply (this category is found in the input/output 

contents section of Table 5.3). In some practice activities, it may be necessary to repeat 

the question-and-reply pattern two or three times, in which case it is still considered as 

‘ask-and-answer’ instead of ‘extended discourse’. This sub-category occupies an 

intermediate space between those of ‘written words/phrases/sentences’ (which are 

isolated elements without any coherent meaning as a group) and ‘extended discourse’ 

(which are longer texts surpassing 30 words). An example of an ‘unclear’ practice 

activity can be found in Shangwai (Unit 4, 6 DIY Lab, Internet Surfing), in which it asks 

learners to study the family tree of Elizabeth II, but then provides no further guidance 

as to how this should be done, or even whether this study should be presented to anyone 

in the classroom. This kind of vague practice activities, while uncommon, is slightly 

more prevalent in Japanese textbooks, especially in the context of reading 

comprehension questions.  

 

During the second phase of the study, and in accordance with Littlejohn’s framework, all 

practice activities were classified on an Excel spreadsheet according to three main aspects: operation, 

participation and content (namely input and output content, which also includes the sub-categories of 

focus and nature). For each aspect, a table is provided, showing the percentage of each sub-category, 

along with mean and standard deviation values. These values represent the combined totals of the three 

thematic units per textbook, in accordance with Littlejohn’s (1992) procedures. Finally, each cell in 

the tables was given a colour according to its percentage value. Zero percent is always displayed as 
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white (and by using the hyphen symbol ‘-’ instead of ‘0’), while the highest percentages have a darker 

colour such as red, orange, green, blue or purple. By using this colour-coding scheme, the reader can 

quickly compare the relative intensities of various sub-categories between all textbooks, without 

having to individually read and memorize each percentage value.  

The total number of practice activities analysed in the textbooks is shown in Table 5.2. The 

reason why Chinese textbooks have much more practice activities is due to the fact that Japanese 

textbooks prefer to occupy the page space with large images and provide less workload for learners, 

while Chinese textbooks feature less images, using the available space to put more text and exercises. 

Table 5.2: Total number of analysed practice activities, taken from three units in each textbook. 

Textbook Title 
Total Number of Analysed 

Practice Activities 

New Crown 88 

340 

967 

New Horizon 47 

Sunshine 49 

Total English 54 

One World 42 

Columbus 21 60 

Renjiao 65 

627 

Beishida 125 

Ren'ai 69 

Yilin 60 

Jijiao 103 

Waiyanshe 60 

Shangwai 72 

Shangjiao 73 

 

5.4.1 Guidelines for distinguishing between different sub-categories 

Now I will discuss the issue of how to distinguish between different sub-categories when 

analysing the practice activities. To this end, a number of rules and guidelines were adopted in order 

to have a consistent method for classifying ambiguous features. 

The first issue is how to determine the distinction between ‘scripted response’ and ‘not required’ 

within the domain of turn-take. It is easy to decide when learners only have to silently read or hear a 

piece of language, but in the sampled textbooks, many cases were found where the learner only has to 
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draw a line between two language items, or underline a word/phrase in a text, or draw a symbol (✔, 

✖), or write T or F (true of false), or write numbers to order the proper sequence of a set of images. 

While these actions may be considered as forms of scripted ‘responses’ in the broadest sense of the 

term, it is hard to argue that the learner is producing a coherent piece of language, or that he/she is 

directly engaging with the target language in the way that fluent speakers are expected to do. Therefore, 

to better understand how learners are engaging with the target language, it is important to mark a 

distinction between producing symbols, numbers, drawings or individual letters, and actually 

writing/speaking full words, sentences and paragraphs. Therefore, the benchmark for separating both 

sub-categories is the individual word. Any time that the learner has to speak or write at least one full 

word, it is considered as scripted language. In the case of individual letters, numbers, symbols and 

drawings, learners are focusing more on conceptually apprehending new language items in their minds, 

mainly through the use of visual mnemonics, and therefore they were marked as ‘not required’. This 

focus on symbols, letters and numbers in EFL textbooks reduces the unpredictability of results from 

learners, which is helpful for teachers in rural or less-developed areas who have much less training 

and proficiency in English, but may also adversely hamper the learners’ ability to expand their 

language knowledge in the long run. 

Considering the aspect of focus, it can often be difficult to distinguish between a focus in 

‘language system’ or ‘meaning’. As a basic rule, it was decided that doing pure pronunciation drills 

(i.e., merely reading and repeating individual words), completing grammar tables, and using grammar 

rules to fill blanks within sentences that have no semantic and structural coherence are considered as 

‘focus on language system/form’ (ex: applying only a grammatical rule without being required to 

interpret any other text or audio passage). As for reading comprehension sections, or questions that 

ask the reader to select information from a text or audio passage, those were always coded as ‘focus 

on meaning’. All other practice activities that did not neatly conform to these two rules were 
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conservatively considered as focusing on ‘relationship between meaning and language system/form’. 

In the realm of input and output content, it was decided to define all tables, diagrams or charts 

as ‘graphic’ items, and if they contain any letters, words or phrases, those are also marked as ‘written: 

letters/words/phrases/sentences’. But if the learner has to draw symbols, lines, tables, charts and 

diagrams, those are coded as ‘graphic’. 

‘Extended discourse’ is considered to be a textual or audio passage with more than 30 words 

that shows a coherent meaning as a whole. Within one practice activity, if the individual text segments 

or parts show a coherent meaning and structure when properly sequenced (or they are narrated by the 

same fictional character), they are interpreted as one single extended discourse. However, if a passage 

is clearly and exclusively comprised of repetitive short questions and answers, they are marked as 

‘ask-and-answer’ even if they cumulatively crossed the 30-word mark. In other words, the two 

benchmarks of ‘30-word limit’ and ‘semantic coherence between phrases’ are both used to distinguish 

between sets of individual phrases without semantic connections between them, and coherent extended 

passages.  

One of the trickiest issues is found in the domain of nature, namely in terms of how to 

distinguish between the sub-categories of ‘linguistic items’ and ‘fiction/non-fiction’. In the sampled 

materials, it is very frequent to see ‘ask-and-answer’ sections or short example sentences associated 

with photos of real people, or illustrations of fictitious characters. It was decided that when associated 

with photos or illustrations of fictional or non-fictional situations, such sentences would be coded as 

either fiction or non-fiction. This is because the learner has to interpret the fictional or non-fictional 

context provided by the image of a person/character in order to produce language. If the learner is only 

required to draw lines, symbols, individual letters and numbers, or if the learner has to fill a table with 

individual words or incomplete sentences taken from a textual or audio passage, they are considered 

as ‘linguistic items’. Another common feature of these textbooks (especially the Chinese ones) is that 
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they provide sentences with blanks that the learner has to fill after reading a text, listening to audio, or 

after applying a language rule. In this case, I used the same benchmark that was determined for 

‘individual phrases’ and ‘extended discourse’: if the individual phrases, after placed in sequence, 

produce a coherent discourse in terms of meaning and structure, they are considered as either ‘fiction’, 

‘non-fiction’ or ‘personal information’. But if learners must fill blanks in incomplete sentences, or in 

full sentences that do not cohere well with each other, they are coded as ‘linguistic items’. Questions 

that are addressed directly at the learner about his/her personal situation and daily life are marked as 

‘non-fiction’. 

I now turn to the section of mental operations, which also requires various small guidelines. 

When a practice activity is ambiguous in the sense that it could conceivably involve two or more sub-

categories, then all those sub-categories were included or marked. A simple ‘ask-and-answer’ activity 

between two learners usually does not involve negotiation. But anything beyond that, especially if it 

requires exchange of information or compilation of information in a table or text, was considered as 

‘negotiation’. ‘Attend to example’ is coded not only when an actual example is provided, but also in 

the cases when learners are directly asked to check/reference the results, contents or explanations 

contained in a previous practice activity or grammar section (this also includes cases where the learner 

is implicitly asked to pay attention to particular sounds, when pronouncing isolated words in 

pronunciation drills). As for the sub-category of ‘apply knowledge about general world facts’, it was 

decided to code it whenever learners had to discuss the contents of real-world photos, talk about 

climate patterns in real-world locations, speak about their vacation plans in real locations, or describe 

aspects of their family life or daily life to others, because they will often need to present such general 

facts to make themselves understood by their peers, or to justify their personal preferences for 

something in particular.  

Another difficult decision relates to the subcategories ‘retrieve information from short-term 
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memory’, ‘intermediate-term memory’ and ‘long-term memory’ because the textbooks are often very 

vague about this aspect. In most cases, it is hard to argue that any use of memory is involved, because 

practice activities frequently require the learner to merely consult another practice activity or section 

within the very same page or adjacent page. As a result, ‘long-term memory’ (LTM) is defined as 

remembering items from a previous lesson, or requiring the learner to remember what he/she did in 

the previous weekend. ‘Intermediate-term memory’ (ITM) refers to remembering words or phrases 

(that were not written down) said by another learner in a previous practice activity within the same 

unit, and ‘short-term memory’ (STM) involves remembering unwritten words or phrases expressed by 

oneself or another learner within the same practice activity. The last comment that needs to be made 

within the section of operations is that ‘calculate’ was decided to refer not just to mathematical 

operations, but also to the estimation of dates, time periods, or the total number of hours related to a 

certain fictional or non-fictional event. 

Regarding the domain of participation, it’s important to remind that it refers to the type of 

classroom participation and interaction between learners, such as individual work or group/pair work. 

Regarding the coding of some practice activities, two basic rules had to be adopted to avoid confusion 

and errors: the first one is that, if no clear participation style is shown in the instruction, then such a 

practice is to be categorized as “individual learners execute it simultaneously” (which is the most basic 

form of participation possible); the second basic rule is that when more than one participation form is 

required, the participation structure of the final stage of that very practice is to be adopted. For example, 

a practice activity would be coded as “pairs working simultaneously”, if that practice asks individual 

learners to speak out to the class by themselves, or do preparatory work individually, before engaging 

in pair work. This principle allows us to focus on the core goals and objectives of learner participation, 

instead of dwelling on the number of times that a learner has to do things individually (or as part of a 

group) within a single practice activity.  
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It should be noted that the sampled units in Japanese textbooks do not require the learner to 

present something to the whole class; this kind of individual or group presentations to the whole class 

are handled within separate ‘Project’ sections found outside of the units, while Chinese textbooks do 

include this kind of presentation requirements within the units themselves.  

 

5.4.2 Sequence of analysis procedures and other minor methodological considerations 

Taken together, all practice activities within the selected units/lessons from the sample 

materials were coded according to Littlejohn’s (2011) definitions of these aspects (except for the 

changes already mentioned in the previous paragraphs). Instead of creating a framework of categories 

before analysis (which may prove to be inadequate once the real analysis begins), a data-driven 

approach was followed, by analysing samples from the materials and using that to formulate a set of 

sub-categories that served as guidelines for analysis in a later phase. To improve the reliability of the 

results, I coded all the practice activities repeatedly, until intra-rater reliability reached 100% (meaning 

that the categorization and coding of all practice activities followed a set of consistent rules or 

principles). Additionally, another independent blind rater, who formerly served as an ALT in Japanese 

public schools, separately coded all practice activities as well. Periodical discussion meetings were 

held between both parties during the process, and in the end, an agreement was achieved on all coding 

results. 

The final modified list of coding categories and sub-categories is presented in Table 5.3. When 

categorizing the practices for each textbook in spreadsheets, the letters and numbers corresponding to 

each sub-category were used. For instance, A*** = ‘unclear’, B1 = ‘graphic’, C9 = ‘fiction’, D30 = 

‘negotiate’, and so on (see Figure 5.1). 
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Table 5.3: Typology of practice activities, adapted and modified from Littlejohn’s (1992) research. 

Elements Definition 

① Turn-Take do learners produce language with or without guidance? 

initiate language (unscripted) learner(s) initiate discourse without any prompt, script or guidance. 

scripted response learner(s) produce language under guidance by the textbook. 

not required textbook does not require direct production of language items / unclear. 

② Focus where do learners need to concentrate/focus their attention? 

language system (form) focus on grammar, pronunciation, sentence patterns, linguistic items. 

meaning focus on semantic aspects (ex: reading comprehension). 

relationship of system and meaning focus on the connections between meaning and language form. 

A: Input to learners the form of content that is provided to the learner by the textbook 

1. graphic pictures, illustrations, photographs, diagrams/tables, symbols, etc. 

2. word/phrases/sentences: written written letters/numbers/words/phrases/sentences without coherence. 

3. word/phrases/sentences: audio/oral spoken letters/numbers/words/phrases/sentences without coherence. 

4. extended discourse: written texts composed of more than one sentence/pattern which cohere (>30 words). 

5. extended discourse: audio/oral texts composed of more than one sentence/pattern which cohere (>30 words). 

*. ask-and-answer: written short dialogue with one question and one reply (can be repeated). 

**. ask-and-answer: audio/oral short dialogue with one question and one reply (can be repeated). 

***. unclear the form of input is not clearly specified in the practice instructions. 

B: Expected output the form of content that is to be produced by the learner as a result 

1. graphic pictures, illustrations, photographs, diagrams/tables, symbols, etc. 

2. word/phrases/sentences: written written letters/numbers/words/phrases/sentences without coherence. 

3. word/phrases/sentences: oral spoken letters/numbers/words/phrases/sentences without coherence. 

4. extended discourse: written texts composed of more than one sentence/pattern which cohere (>30 words). 

5. extended discourse: oral texts composed of more than one sentence/pattern which cohere (>30 words). 

*. ask-and-answer: written short dialogue with one question and one reply (can be repeated). 

**. ask-and-answer: oral short dialogue with one question and one reply (can be repeated). 

***. unclear the form of output is not clearly specified in the practice instructions. 

C: Nature what is the nature of the content provided/created by learners? 

6. metalinguistic comment comments on language use, structure, form or meaning. 

7. linguistic items words/phrases/sentences/symbols devoid of any global message. 

8. non-fiction factual sentences/texts/photos/graphics/audio with coherent meaning 

9. fiction fictional sentences/texts/photos/graphics/audio with coherent meaning 

10. personal information/opinion personal information about learner(s) or their own opinion(s). 

D: Operation / Process which mental processes are involved while the activity is performed? 

11. repeat identically the learner is to reproduce exactly what is presented. 

12. repeat selectively the learner is to choose before repeating the given language. 

13. repeat with substitution 
the learner is to repeat the basic pattern of the given language, but replace certain items 

with other given items. 

14. repeat with transformation 
the learner is to apply a (conscious or unconscious) rule to given language and to 

transform it accordingly. 

15. repeat with expansion 
the learner is given an outline and is to use that outline as a frame within which to 

produce further language. 

16. retrieve from STM 
the learner is to recall items of language from short-term memory, that is, within a matter 

of seconds. 

17. retrieve from ITM 
the learner is to recall items from intermediate-term memory, that is, within a matter of 

minutes.  

18. retrieve from LTM the learner is to recall items from a prior lesson (long-term memory). 

19. formulate items into larger unit 
the learner is to combine recalled items in a way that requires the application of 

consciously or unconsciously held language rules. 

20. decode semantic/propositional meaning the learner is to decode the 'surface' meaning of the given language. 
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21. select information the learner is to extract information from a given text/graphic/audio/talk. 

22. calculate the learner is to perform mathematical operations. 

23. categorise selected information the learner is to analyse, classify or organise selected information. 

24. hypothesise the learner is to hypothesise an explanation, description or the meaning of something. 

25. compare samples of language 
the learner is to compare two or more sets of language data on the basis of meaning or 

form. 

26. analyse language form the learner is to examine the component parts of a piece of language. 

27. formulate language rule the learner is to hypothesise a language rule. 

28. apply stated language rule the learner is to use a given language rule in order to transform or produce language. 

29. apply general knowledge the learner is to draw on knowledge of 'general facts' about the world. 

30. negotiate 
the learner is to discuss, decide or collaborate with others in order to accomplish 

something. 

31. review own English output 
the learner is to check his/her own foreign language production for its intended meaning 

or form. 

32. attend to example/explanation the learner is to 'take notice' of' something. 

*. translate the learner is to translate between target language and mother tongue. 

E: Participation who are learners expected to interact with during the activity? 

33. teacher and learner(s), whole class observing the teacher and selected learner(s) are to interact together. 

34. learner(s) to the whole class selected learner(s) are to interact with the whole class, including the teacher. 

35. learners with the whole class 

simultaneously 
learners are to perform an operation in concert with the whole class. 

36. learners individually simultaneously 
learners are to perform an operation in the company of others but without immediate 

regard to the manner/pace with which others perform the same operation. 

37. learners in pairs/groups; class 

observing 

learners in pairs or small groups are to interact with each other while the rest of the class 

listens. 

38. learners in pairs/groups, simultaneously 
learners are to interact with each other in pairs/groups in the company of other 

pairs/groups. 

 

 

Figure 5.1: Excerpt from the spreadsheet used for cataloguing the characteristics of practice 
activities found within the three selected sample units from each EFL textbook (see Appendix C).  

 



 

184 

 

5.5.1 Learners’ roles in regards to turn-taking 

In response to the question ‘what’s the role of learners when engaging in practice activities?’, 

all practice activities were labelled as either “make learners respond with scripted language” or 

“response not required” (see Tables 5.4 and 5.5). As mentioned previously, although I still included 

the ‘initiate language (unscripted)’ sub-category during the analysis procedure, no conclusive results 

were found in the sampled units of both Japanese and Chinese textbooks. It’s important to mention in 

this regard that even when a specific practice activity only asks two learners to talk about a specific 

topic without providing any further explicit instructions, if one looks at the position of the activity 

within the other neighbouring activities in the same page, it becomes very clear that both learners will 

have to reference or reproduce the contents and results of previous practice activities if they are to be 

successful. Therefore, when deciding if a practice activity refers to unscripted or scripted responses, 

it is crucial to investigate the general context in which the practice activity exists, and how it relates 

to previous practice activities. 

Table 5.4: Percentages of practice activities in terms of learners’ roles (Japanese textbooks). 

Code Turn-take New Crown New Horizon Sunshine Total English One World Columbus 21 Mean 

IL initiate language (unscripted) - - - - - - 0% 

SR scripted response 59% 60% 57% 61% 67% 57% 60% 

NR not required 41% 40% 43% 39% 33% 43% 40% 

 

Table 5.5: Percentages of practice activities in terms of learners’ roles (Chinese textbooks). 

Code Turn-take Renjiao Beishida Ren'ai Yilin Jijiao Waiyanshe Shangwai Shangjiao Mean 

IL initiate language (unscripted) - - - - - - - - 0% 

SR scripted response 65% 72% 83% 85% 84% 72% 63% 74% 75% 

NR not required 35% 28% 17% 15% 16% 28% 38% 26% 25% 

 

Overall, it is not surprising in any way to see that ‘scripted response’ (JP-M=60%; CH-

M=75%) dominates consistently across all textbooks, whereas ‘not required’ (JP-M=40%; CH-
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M=25%) has a more modest presence. The reasons for a higher prevalence of ‘not required’ in the 

Japanese textbooks is that there are less practice activities in general (when compared to Chinese 

textbooks), and in many cases, such practice activities only ask the learner to passively observe an 

image, read or listen to a passage (or sentence pattern / pronunciation rule), or they ask reading 

comprehension questions without clarifying in any way how the learner is supposed to respond (or 

even whether the learner has to respond at all).  

These results resonate with those of two other studies: an analysis of English language teaching 

textbooks produced by UK publishers for 12-13 year old learners (Littlejohn, 1992); and a study of 

authorized English textbooks for 7th graders used in South Korea (Guilloteaux, 2012). This strongly 

indicates that, at least in terms of encouraging students to be more flexible in their use of a foreign 

language, English teaching and learning materials have not changed significantly in recent decades. It 

also shows that, on this particular aspect, there does not seem to be any major differences between 

ESL and EFL materials. 

For English beginners, this scenario is likely to provide them with an accumulation of words 

and grammar points to facilitate future language learning. However, opportunities for learners to 

initiate language or attempt to use language in their own way might be more indispensable for 

beginners than we have realized. It has been pointed out by Ellis (2005) that when learners have to use 

their own words (i.e. communicate their own thoughts, opinions and feelings in an unscripted way, as 

opposed to reproducing pre-defined speech), it allows them the chance to produce a sustained output 

in the form of extended talk.  

 

5.5.2 Focus of practice activities 

Tables 5.6 and 5.7 present the percentages related to the focus category. To investigate what 

learners need to focus on, practice activities were coded under three categories: language system 
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(form), meaning, and relationship between meaning and language system. To remind the reader of 

what these terms mean, one can say that a practice activity may ask learners to focus their attention on 

a specific element of the target language: namely, the semantic contents of a word/expression, or a 

group of words (meaning); or the linguistic aspects of a text or sentence (language system). In the 

latter case, learners must look more closely at the rules that allow them to organize words and compose 

sentences, rather than understanding the meaning of the words or sentences themselves. Finally, some 

practice activities might place their focus at the connection between form and meaning (relationship 

between system+meaning). In this case, learners must realize that by altering or applying a rule, the 

meaning of a sentence is also affected in a certain way, and vice-versa. 

Table 5.6: Percentages of practice activities in terms of focus (Japan textbooks). 

Code Focus New Crown New Horizon Sunshine Total English One World Columbus 21 Mean 

LS language system (form) 11% - - 17% - 3% 5% 

M meaning 41% 38% 45% 37% 50% 47% 43% 

M+LS relationship of meaning and system 48% 62% 55% 46% 50% 50% 52% 

 

Table 5.7: Percentages of practice activities in terms of focus (China textbooks). 

Code Focus Renjiao Beishida Ren'ai Yilin Jijiao Waiyanshe Shangwai Shangjiao Mean 

LS language system (form) 2% 14% 16% 20% 11% 10% 21% 11% 13% 

M meaning 38% 41% 54% 47% 35% 30% 24% 30% 37% 

M+LS relationship of meaning and system 57% 45% 30% 33% 54% 58% 56% 59% 49% 

 

As a whole, the results show that nearly half of all practice activities (JP-M=43%; CH-M=37%) 

require learners to ‘focus on meaning’, while the rest can be divided into ‘focus on language system’ 

(JP-M=5%; CH-M=13%) and ‘meaning-system relationship’ (JP-M=52%; CH-M=49%), which is 

slightly prevalent. However, due to the slight ambiguities involved in determining if a practice activity 

focuses more on form or meaning, it is more accurate to say that throughout the sampled units, 

‘meaning’ and ‘relationship of system and meaning’ are present in roughly similar numbers. Having 

said this, if we consider that the notion of ‘meaning’ is present in both sub-categories, it is undeniable 
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that it constitutes a dominant feature of these EFL textbooks. 

This shows that meaning-focused practice activities are predominantly favoured in all 

textbooks. Practice activities that focus on meaning are mostly comprised of listening and reading 

questions that ask learners to extract information from a given audio track or a written text. This kind 

of meaning is what Ellis (2005) called ‘pragmatic meaning’, which is crucial to language learning. 

Requiring a learner to organize images and photos in a correct sequence after reading or listening to a 

passage is another common case of a ‘meaning-centred’ activity found in all textbooks. 

Practice activities that focus on the ‘relationship between language forms and meaning’ usually 

require learners to apply basic language rules to incomplete sentences, so that they can convey the 

correct meanings provided by illustrations or other textual/audio passages. 

In regard to ‘focus on language system’, its frequency of usage within the textbooks is 

relatively low. For the most part, these are speaking or writing activities that ask learners to repeat 

given sentence patterns or individual words, which as a whole do not possess any clearly coherent 

structure or meaning. It seems that system-focused (or form-focused) practice activities are not 

considered as essential as they used to be for beginners. The recent prevalence of new trends in the 

fields of English teaching and learning, such as CLT (communicative language teaching) and TBI 

(task-based instruction) might have pushed textbook designers to limit the number of drills and other 

form-based practice activities in order to avoid accusations of lagging behind the times, or causing 

feelings of excessive monotony among learners. To be clear, Japanese textbooks do have sections 

within each unit that explain sentence patterns and grammatical rules; it just so happens that for the 

most part, these sections clearly do not contain any practice activity and are included only for reference 

purposes. Having said this, we can see that Chinese textbooks tend to include more ‘language system-

focused activities’ than the Japanese ones. 
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5.5.3 Mental operations in practice activities 

As explained in the methodological procedures section, the aspect of operation/process 

includes a list of mental operations that are put into effect during practice activities. It should be stated 

once again that a single practice activity often involves more than one operation. Based on a modified 

version of Littlejohn’s (2011) framework, twenty-three types of operations in total were identified 

within the sampled units of the textbooks; their percentage values are represented in Tables 5.8 and 

5.9. 
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Table 5.8: Percentages of practice activities in terms of mental operations (JPN). 

Code Operation/Process New Crown New Horizon Sunshine Total English One World Columbus 21 Mean 

D11 repeat identically 16% 4% - 28% 10% 7% 11% 

D12 repeat selectively 1% 4% 10% 7% - 12% 6% 

D13 repeat with substitution 15% 36% 18% 17% 40% 8% 22% 

D14 repeat with transformation 10% 17% 14% - - 15% 9% 

D15 repeat with expansion 7% 2% 2% - 5% 3% 3% 

D16 retrieve from STM 15% 4% - - 10% 22% 8% 

D17 retrieve from ITM - - - - 2% - 0% 

D18 retrieve from LTM - - - - - 13% 2% 

D19 formulate items into larger unit 8% 2% 2% 9% 10% 3% 6% 

D20 decode semantic/propositional meaning 23% 45% 67% 54% 57% 53% 50% 

D21 select information 61% 51% 55% 59% 81% 77% 64% 

D22 calculate - - - - 2% - 0% 

D23 categorise selected information 23% 4% 12% - 2% 17% 10% 

D24 hypothesise 1% - 10% - - 10% 4% 

D25 compare samples of language 2% 2% 16% 6% 2% 2% 5% 

D26 analyse language form 5% - - 6% 2% - 2% 

D27 formulate language rule 2% - - - - - 0% 

D28 apply stated language rule 1% - - 6% - 7% 2% 

D29 apply general knowledge 11% 4% 14% 2% 7% 5% 7% 

D30 negotiate 1% - 8% 11% 5% 10% 6% 

D31 review own English output - - - - - - - 

D32 attend to example/explanation 30% 55% 37% 37% 43% 22% 37% 

D* translate 3% 2% 2% 6% 5% 8% 4% 

 

Table 5.9: Percentages of practice activities in terms of mental operations (CHN). 

Code Operation/Process Renjiao Beishida Ren'ai Yilin Jijiao Waiyanshe Shangwai Shangjiao Mean 

D11 repeat identically 8% 9% 26% 18% 3% 8% 28% 5% 13% 

D12 repeat selectively 15% 14% - - 10% 15% 4% 10% 8% 

D13 repeat with substitution 18% 13% 14% 12% 7% 13% 10% 8% 12% 

D14 repeat with transformation 2% 4% - - 14% 7% 7% 12% 6% 

D15 repeat with expansion 8% 13% 16% 8% 12% 10% 8% 8% 10% 

D16 retrieve from STM 8% 2% - - - 2% - - 1% 

D17 retrieve from ITM - 2% 1% - 2% - - 1% 1% 

D18 retrieve from LTM 5% 1% - - 2% - 1% - 1% 

D19 formulate items into larger unit 23% 14% 9% 5% 17% 25% 21% 12% 16% 

D20 decode semantic/propositional meaning 74% 55% 71% 77% 92% 90% 81% 92% 79% 

D21 select information 60% 54% 74% 72% 71% 52% 69% 81% 67% 

D22 calculate - - - - 1% - 4% 1% 1% 

D23 categorise selected information 31% 4% 26% 15% 26% 32% 31% 15% 22% 

D24 hypothesise 2% 1% 9% - 4% 2% 1% - 2% 

D25 compare samples of language - 18% 29% 68% 37% 60% 26% 30% 34% 

D26 analyse language form - 13% 3% 27% 4% 5% 17% 11% 10% 

D27 formulate language rule - - - - - - - 5% 1% 

D28 apply stated language rule - 1% 1% 12% 2% 10% - 4% 4% 

D29 apply general knowledge 17% 18% 20% 7% 17% 2% 15% 15% 14% 

D30 negotiate - 8% 14% 2% 15% 8% 7% 10% 8% 

D31 review own English output - - - - - - 1% - 0% 

D32 attend to example/explanation 40% 31% 35% 32% 21% 45% 26% 36% 33% 

D* translate - - - - - - - 1% 0% 

 

The results can be organized into three groups in accordance with their frequency of occurrence. 
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These are: ‘prominent’ results (high percentage values), ‘less-prominent’ results (with percentages 

around the 10-40% mark) and ‘poorly-featured/inexistent’ results (percentage values from 0-10%). 

Regarding the strongest results, it is to be expected that ‘decode meaning’ and ‘select 

information’ are highly featured in all textbooks, regardless of the country. In most cases, it is 

impractical or almost impossible to carry out a practice activity successfully without understanding 

the basic meanings of text passages and illustrations, and without extracting relevant data from them. 

In fact, the overwhelming majority of activities require learners to look at a piece of data (text, audio, 

image), understand its basic meaning, extract pieces of information from it, and then either organize 

the extracted pieces of data in a coherent way, or use them to produce language such as reading 

comprehension sentences, conversations, and so forth. 

In the second category of ‘less-prominent’ results, we start to notice differences between the 

Japanese and Chinese textbooks: in the former case, one can point out the sub-categories of ‘attend to 

example/explanation’ (JP-M=37%), ‘repeat with substitution’ (JP-M=22%) and ‘repeat identically’ 

(JP-M=11%); and in the latter case, those of ‘compare samples of language’ (CH-M=34%), ‘attend to 

example’ (CH-M=33%), ‘categorise selected information’ (CH-M=22%), ‘formulate items into larger 

unit’ (CH-M=16%), ‘apply general knowledge’ (CH-M=14%), ‘repeat identically’ (CH-M=13%), 

‘repeat with substitution’ (CH-M=12%), ‘repeat with expansion’ (CH-M=10%) and ‘analyse language 

form’ (CH-M=10%).  

The wider diversity of operations in the Chinese textbooks is easily explained by the fact that 

they contain much more practice activities than Japanese textbooks, and this forces textbook designers 

to diversify the instructions in each practice, so as to reduce the amount of repetitive tasks.  

It is clear that the ‘prominent results’ section describes how learners have to absorb and extract 

information from the textbooks, but in the case of ‘less-prominent’ results, we begin to understand 

how the textbooks from each country expect learners to process or produce language as an output. In 
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the Japanese textbooks, there is a stronger sense of explicit guidance, since learners usually need to 

follow examples or repeat a given sentence pattern in some form or another (repeating with 

substitution is a strong feature of New Horizon and One World). ‘Repeat identically’ appears more 

often in instructions for stress and intonation, by asking learners to repeat sentences identically after 

an audio demonstration; this is the only practice that is directly related to phonology and is employed 

in a similar way in the textbooks of both countries. 

It seems that the more complex forms of language processing operations in Japanese textbooks 

are reserved for the ‘Project’ sections located outside of the units (which generally involve group 

activities), but since these sections are relatively short, and usually do not appear more than three or 

four times within any given textbook, one must question whether this is sufficient for proper language 

acquisition and development of advanced language skills. 

As for the Chinese textbooks, while there is more diversity of operations, it can be said that 

the main two requirements placed upon learners are: to organize words, sentences and pictures in a 

summarized form (ex: produce a table with the daily schedule of a fictional character); and to ask 

learners to produce language corresponding to extended discourse (‘repeat with expansion’ and 

‘formulate recalled items into larger unit’), although in most cases, not that much guidance is provided 

beyond one or two example sentences. 

‘Apply general knowledge’ often occurs in cases where learners need to figure out the names 

of particular cities or countries in different maps, and write their names accordingly. It requires the 

application of general knowledge in domestic and world geography, because the names of places and 

countries are not directly provided. There are also many cases in Chinese textbooks where learners 

need to talk about famous people, weather patterns, or general knowledge related to the learner’s 

province. 

We now reach the third category, which is that of ‘poorly-featured results’: this is where the 
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differences between Japanese and Chinese textbooks become more diffuse and difficult to describe. 

There are still some commonalities: ‘repeat selectively’ (JP-M=6%; CH-M=8%) ‘repeat with 

transformation’ (JP-M=9%; CH-M=6%), ‘negotiate’ (JP-M=6%; CH-M=8%) and ‘hypothesise’ (JP-

M=4%; CH-M=2%) have similar prevalence rates in both countries. Likewise, operations that require 

the use of memory (short, intermediate and long-term) are relatively rare.  

‘Hypothesize’ is mostly present within some reading comprehension questions, asking learners 

to look at a text, and without any explicit hints, to write their assumptions about a given situation (a 

possible example would be: ‘After reading the text, what do you think this fictional person was 

feeling? Elaborate an answer’). There is one major difference: Chinese textbooks often require the 

learner to hypothesize the meaning or significance of a text/audio passage in English, while every 

instance found in the Japanese textbooks asked the learner to do so using the native language. Although 

this operation encourages learners to think creatively and develop a greater degree of attachment to 

fictional characters and events, in the Japanese case it is of limited value, because there is no active 

production of target language. 

As for other notable differences between both countries, we can see that Japanese textbooks in 

general barely feature any operations that involve a strong focus on grammar rules and language 

system, such as ‘analyse language form’, ‘formulate language rule’, ‘apply stated language rule’ and 

‘review own English output’. It is true that Chinese textbooks are not focused on this aspect either, but 

it is nevertheless less neglected. ‘Analyse language form’ asks learners to look at a given language 

item and study it in terms of its language form, rather than its meaning: this appeared most frequently 

when learners had to analyse phonetic differences in the sounds of words within pronunciation 

activities. ‘Formulate language rule’ occurs whenever the learner has to look at a language item and 

guess what language rule was used to produce it. ‘Apply stated language rule’ requires learners to 

produce language, by applying a sentence pattern or grammar rule explicitly stated in the practice 
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activity through the use of examples or instructions: these were mainly found within speaking and 

writing practice activities. 

Another difference is the presence of the category ‘translate’ only in the Chinese textbook 

Shangjiao, and in all of the Japanese textbooks, although it is a minor feature. In most cases, ‘translate’ 

consists of a translation practice that provides Japanese sentences as dialogues (or sometimes 

individual words), with corresponding disordered English words, offering an opportunity to connect 

target language and mother tongue; the task is to put English words into their correct order. 

 

5.5.4 General considerations about mental operations: diversity & frequency 

Looking at the overall picture, most of the 23 types of mental operations are relatively scattered 

across all textbooks. In terms of diversity of operation types, New Crown, Beishida, Jijiao and 

Shangjiao are the most varied. We can assume that the types of operations featured within each 

textbook reflect the designers’ values as to what elements are best for developing language competency. 

From this viewpoint, a wider variety of operations might offer more opportunities for learners to 

interact closely with a language, and become more flexible in their use of it.  

As for frequency of operations, the ones who appear the most often involve those related to: 

decoding the meaning of language items and pictures; selecting and extracting information from 

textbook materials or other learners; repeating language items with substitution; combining isolated 

language items into larger units through the application of language rules; and finally, following the 

examples provided along with the practice activities. Since only these occur in all textbooks, we can 

see that common operations among the authorized textbooks of both countries are not that many.  

But just as important as describing the operations that were identified, is to list the ones missing 

or poorly featured in the sample materials: namely high-cognitive operations, related to categorizing, 

analysing, negotiating and researching. Even while considering the fact that these operations may 
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appear in group project sections outside of the units, it is debatable as to whether this is sufficient or 

not. It is not the purpose of this study to argue that these operations should invariably be introduced 

or not, but it does suggest a topic that is worthy of further discussion in the future. 

 

5.5.5 Modes of participation in practice activities 

‘Participation mode’ describes the entity with whom learners are required to work with during 

practice activities. The results in Tables 5.10 and 5.11 reveal that almost all practice activities require 

learners to complete tasks simultaneously either by themselves (JP-M=76%; CH-M=81%), or in pairs 

(JP-M=23%; CH-M=17%). 

Table 5.10: Percentages of practice activities in terms of participation (JPN). 

Code Participation New Crown 
New 

Horizon 
Sunshine Total English One World Columbus 21 Mean 

E33 
teacher and learner(s), whole class 

observing 
- - - - - - - 

E34 learner(s) to the whole class - - - - - - - 

E35 
learners with the whole class 

simultaneously 
- - - - - - - 

E36 learners individually simultaneously 82% 60% 73% 81% 81% 82% 76% 

E37 learners in pairs/groups; class observing - - - - - - - 

E38 learners in pairs/groups, simultaneously 18% 40% 27% 17% 19% 18% 23% 

 

Table 5.11: Percentages of practice activities in terms of participation (CHN). 

Code Participation Renjiao Beishida Ren'ai Yilin Jijiao Waiyanshe Shangwai Shangjiao Mean 

E33 teacher and learner(s), whole class observing - - - - - - - - 0% 

E34 learner(s) to the whole class 2% 4% 1% - 2% 2% - - 1% 

E35 learners with the whole class simultaneously - - - - - - - - 0% 

E36 learners individually simultaneously 75% 78% 74% 88% 79% 83% 86% 86% 81% 

E37 learners in pairs/groups; class observing - - - - - - - - 0% 

E38 learners in pairs/groups, simultaneously 23% 18% 25% 12% 18% 15% 14% 14% 17% 

 

In particular, listening and reading comprehension questions are mostly conducted in the form 

of ‘learners individually’ while speaking practice activities are almost always expected to be 

completed in pair mode. If we consider that most of these speaking practice activities are restricted to 

the mere repetition of sentence examples provided by the textbooks, on one hand this makes it easier 

for less-trained teachers to evaluate and correct the results produced by learners, but on the other hand 
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it is hard to imagine that the proper communication requisites are met during pair or group work. 

Despite this shortcoming, group activities have been found to be particularly suitable for EFL learners, 

because the sense of belonging to a group is heavily valued in collectivist cultures (Tomlinson, 2005).  

As a distant third place, I regularly found in the sampled units of five Chinese textbooks 

practice activities where a learner must talk either individually or as part of a group to the whole 

classroom. This was not the case in the sampled units of Japanese textbooks, although as previously 

said, external ‘Project’-style sections sometimes ask for group presentations in front of the whole 

classroom.  

 

5.5.6 Input contents 

The percentage values related to input contents are summarized in Tables 5.12 and 5.13. The 

main form of input (i.e., language content presented to learners) is graphics in Japanese textbooks (JP-

M=50%) and written words/phrases/sentences in Chinese textbooks (CH-M=65%). The majority of 

graphics are pictures or photos, either accompanied by ‘extended discourse’ texts to assist learners’ 

understanding, or presented in practice activities to provide terms for use in ‘repeat with substitution’. 

Unsurprisingly, the widespread use of graphics is a typical feature of textbooks for beginners, although 

in Chinese textbooks one tends to see more tables and diagrams than illustrations or photos, and it is 

clear in the case of Japanese textbooks that they strive to look more aesthetically pleasing to young 

learners, through the use of large-size, appealing images and manga-style characters. Since Chinese 

texts prefer to use tables and diagrams, with a higher density of text per page, this contributes to a 

noticeable increase in the number of ‘written words/phrases/sentences’. 

Written ‘extended discourse’ texts mainly appear in association with reading comprehension 

practice activities, and are especially prominent in Sunshine (61%) and Ren’ai (48%).  
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Table 5.12: Percentages of practice activities in terms of input contents (JPN). 

Code Form of Input Contents New Crown New Horizon Sunshine Total English One World Columbus 21 Mean 

A1 graphic 53% 51% 14% 52% 71% 58% 50% 

A2 words/phrases/sentences: written 41% 23% 29% 31% 33% 30% 31% 

A3 words/phrases/sentences: audio/oral 15% 13% 10% - - 10% 8% 

A4 extended discourse: written 23% 32% 61% 22% 21% 23% 30% 

A5 extended discourse: audio/oral 22% 13% 2% 22% 29% 38% 21% 

A* ask-and-answer: written 6% 23% 8% 17% 24% 3% 14% 

A** ask-and-answer: audio/oral 7% 2% 2% 17% 2% 2% 5% 

A*** unclear/unspecified - - - - - - - 

 
Source of Input Contents 

Ti teaching materials 89% 100% 96% 93% 95% 95% 95% 

Li learner(s) 11% - 4% 11% 10% 13% 8% 

 
Nature of Input Contents 

C6i metalinguistic comment 8% - - - - 5% 2% 

C7i linguistic items 17% - - - 2% 7% 4% 

C8i non-fiction 5% - - - - 2% 1% 

C9i fiction 72% 100% 98% 94% 93% 85% 90% 

C10i personal information/opinion 8% - 2% 6% 10% 12% 6% 

 

Table 5.13: Percentages of practice activities in terms of input contents (CHN). 

Code Form of Input Contents Renjiao Beishida Ren'ai Yilin Jijiao Waiyanshe Shangwai Shangjiao Mean 

A1 graphic 48% 38% 32% 43% 43% 37% 38% 62% 42% 

A2 words/phrases/sentences: written 54% 68% 55% 73% 69% 75% 61% 67% 65% 

A3 words/phrases/sentences: audio/oral 11% 13% 1% 7% 4% 10% 17% 3% 8% 

A4 extended discourse: written 22% 26% 48% 43% 35% 28% 42% 26% 34% 

A5 extended discourse: audio/oral 8% 8% 35% 17% 20% 13% 29% 5% 17% 

A* ask-and-answer: written 20% 6% 6% 2% 7% 10% 10% 10% 9% 

A** ask-and-answer: audio/oral 3% - - 7% - - 10% 1% 3% 

A*** unclear/unspecified 2% - - - 1% 2% 7% 11% 3% 

 
Source of Input Contents 

Ti teaching materials 100% 98% 93% 100% 98% 97% 99% 97% 98% 

Li learner(s) 2% 2% 7% - 2% 3% 1% 3% 3% 

 
Nature of Input Contents 

C6i metalinguistic comment - - - - 1% 5% 7% 18% 4% 

C7i linguistic items 23% 33% 17% 30% 30% 40% 14% 12% 25% 

C8i non-fiction 5% 16% 14% 7% 12% 5% 15% 14% 11% 

C9i fiction 71% 50% 62% 73% 56% 50% 63% 62% 61% 

C10i personal information/opinion 2% 2% 7% - 2% 3% 1% 3% 3% 

 

‘Written: ask-and-answer’ is mostly provided in the form of examples within speaking practice 

activities, which means that, for the most part, speaking activities consist of a single question with a 

short reply; in some cases, isolated written words or phrases are provided as items for learners to 

substitute while repeating the given example. Moreover, isolated written words also occur in 

incomplete forms with blanks that learners have to fill as part of listening activities. It should be noted 

that in Japanese materials, some of these forms are written in Japanese, although the corresponding 
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aural materials are in English. As for these aural materials, there is not much to say, other than mention 

their predominant usage as input contents within listening practice activities. 

In sum, isolated written words/phrases/sentences (w/p/s) and extended audio passages are the 

main forms of input, which means that learners are obliged to read and listen to them. In other words, 

the main forms of input come in the following order: read (w/p/s + extended discourse + ask-and-

answer) > watch (graphics) > listen (extended discourse + w/p/s + ask-and-answer). 

Concerning the source of input contents, it is obvious that the textbook provides the bulk of 

learning contents: the few exceptions happen when learners must bring to the classroom a photo of 

their family and talk about it, or list their personal interests and favourite places as a basis for further 

language production. 

Having understood these different forms of input, it is also necessary to look at the nature of 

these inputs to investigate, for instance, whether the contents are based on real facts or fiction. It turns 

out that fictional contents overwhelmingly predominate in Japanese textbooks (JP-M=90%) while less 

so in the Chinese ones (CH-M=61%). Fictional contents refer to texts or dialogues taking place in 

imaginary contexts or between imaginary characters, most of which are extended discourse texts. In 

particular, all of the input found in the sampled units of New Horizon was fictional.  

Non-fictional contents refer to dialogues based on true or real information. If learners are 

required to answer according to given photos of real objects or representations of universally-held 

concepts (such as for example time differences across the globe), these practice activities were coded 

as non-fiction, because the input represents objects and information existing in the real world. 

The main difference between both countries is the greater importance of ‘non-fiction’ (CH-

M=25%), and ‘linguistic items’ (CH-M=11%) in Chinese textbooks, and their near-inexistence in the 

Japanese ones (respectively, JP-M=4% and 1%). This reinforces what I have previously said about 

‘language system’ being given slightly more importance in China than in Japan, although both remain 
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heavily focused on ‘meaning’. 

Although it is common to provide examples alongside practice activities, and these examples 

are likely to be fictional, this does not mean that such practice activities do not encourage learners to 

express personal information or their ideas and opinions. In order to clarify this aspect, the nature of 

the output needs to be examined as well. 

 

5.5.7 Output contents 

Table 5.14: Percentages of practice activities in terms of output contents (JPN). 

Code Form of Output Contents New Crown New Horizon Sunshine Total English One World Columbus 21 Mean 

B1 graphic 18% 21% 24% 13% 10% 30% 19% 

B2 words/phrases/sentences: written 39% 13% 37% 35% 40% 53% 36% 

B3 words/phrases/sentences: audio/oral 22% 19% 10% 20% 14% 12% 16% 

B4 extended discourse: written 1% 2% 2% - - - 1% 

B5 extended discourse: audio/oral - 9% - - - 2% 2% 

B* ask-and-answer: written 2% 13% 4% 11% 14% 2% 8% 

B** ask-and-answer: audio/oral 13% 21% 12% 17% 19% 8% 15% 

B*** unclear/unspecified 20% 21% 16% 17% 14% 13% 17% 

 
Source of Output Contents 

To teaching materials 77% 81% 76% 78% 83% 68% 77% 

Lo learner(s) 23% 19% 24% 24% 21% 32% 24% 

 
Nature of Output Contents 

C6o metalinguistic comment 1% - - - - - 0% 

C7o linguistic items 23% 15% 37% 22% 19% 35% 25% 

C8o non-fiction 2% - 2% - - - 1% 

C9o fiction 58% 68% 43% 65% 71% 45% 58% 

C10o personal information/opinion 17% 17% 18% 15% 14% 22% 17% 

 

Table 5.15: Percentages of practice activities in terms of output contents (CHN). 

Code Form of Output Contents Renjiao Beishida Ren'ai Yilin Jijiao Waiyanshe Shangwai Shangjiao Mean 

B1 graphic 23% 17% 26% 5% 23% 20% 7% 22% 18% 

B2 words/phrases/sentences: written 57% 60% 43% 55% 71% 52% 44% 56% 55% 

B3 words/phrases/sentences: audio/oral 3% 6% 13% 18% 7% 13% 15% 4% 10% 

B4 extended discourse: written 5% 2% 9% 5% 10% 3% 8% 7% 6% 

B5 extended discourse: audio/oral 5% 3% 20% - 4% 5% 18% 3% 7% 

B* ask-and-answer: written - 1% - - - 3% 1% 1% 1% 

B** ask-and-answer: audio/oral 17% 11% 10% 12% 12% 12% 8% 14% 12% 

B*** unclear/unspecified - 7% 1% 8% - - 6% 5% 4% 

 
Source of Output Contents 

To teaching materials 71% 77% 77% 80% 75% 77% 81% 73% 76% 

Lo learner(s) 31% 24% 26% 20% 26% 23% 21% 27% 25% 

 
Nature of Output Contents 

C6o metalinguistic comment - - - - - - - - 0% 

C7o linguistic items 42% 50% 35% 42% 52% 50% 43% 38% 44% 

C8o non-fiction - 2% 3% - - - 4% 1% 1% 

C9o fiction 34% 24% 39% 38% 24% 27% 36% 29% 31% 

C10o personal information/opinion 26% 26% 28% 20% 22% 23% 18% 33% 25% 
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Here we find some differences from what was previously seen in the case of inputs. The most 

frequently required output is ‘written: words, phrases or sentences’ (JP-M=36%; CH-M=55%), 

followed by graphic output such as symbols or drawings (JP-M=19%; CH-M=18%) and in third place 

we find in close proximity spoken language items in the form of ‘oral: words/phrases/sentences’ (JP-

M=16%; CH-M=10%) and ‘oral: ask-and-answer’ (JP-M=15%; CH-M=12%). Especially in the 

Japanese textbooks, their reading comprehension questions are asked without giving any instructions 

as to their output forms; consequently, they can be answered in both oral and written forms, and were 

categorized as ‘unclear’ (JP-M=17%; CH-M=4%). 

Although written words, phrases or sentences are bundled into a single category, in reality 

several of the practice activities in both countries merely consist of isolated names, numbers or 

multiple choice letters such as “A/B/C/D” or “T/F”. Likewise, in the case of graphics, it is symbols 

and lines that are often produced (ex: ✔ and ✖) rather than actual drawings. The fact is that there 

is not as much production of full sentences as one would expect. In any case, it is the Chinese textbooks 

that tend to encourage more production of actual sentences.  

Furthermore, the category of ‘written: extended discourse text’ is practically inexistent in the 

sampled units of Japanese textbooks (JP-M=1%), which makes it hard to say that seventh-grade 

Japanese learners are being challenged to produce long-form texts (only New Crown, New Horizon 

and Sunshine included such practices). While the situation is not much better in the Chinese textbooks 

(CH-M=6%), at least all textbooks had practice activities that required ‘extended discourse’ as written 

output, and the same is valid for spoken extended discourse (CH-M=7%; only Yilin had no such 

activities). 

To summarize, the prevalence of writing (w/p/s + ask-and-answer + extended discourse) > 

speech (w/p/s + ask-and-answer + extended discourse) > drawing is a common feature in both 

countries. 
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The source of output contents is practically identical for Japan and China: ‘teaching materials’ 

(JP-M=77%; CH-M=76%) followed by ‘learner’ (JP-M=24%; CH-M=25%). In the former case, the 

learner must make use of the contents provided by the textbook in order to produce language; but in 

the latter, all contents come from the personal opinions, information and facts related to the learners 

themselves.  

In regard to the nature of these output contents, three categories were identified: fiction, non-

fiction and personal opinion. ‘Fictional output’ remains strong (JP-M=58%; CH-M=44%), whereas 

‘non-fiction’ (JP-M=1%; CH-M=1%) and ‘personal opinion/information’ occur in similar amounts 

(JP-M=17%; CH-M=25%).  

Regarding the latter category, it is clear that all of the textbooks make a reasonable effort to 

engage learners in expressing their own ideas and opinions about themselves or certain topics of their 

choosing.  

 

In total, 18 units/lessons/programs (Japan) and 24 units/modules/topics (China) were analysed 

from the full batch of authorized EFL textbooks for seventh-grade learners. The results were presented 

in Tables 5.4 to 5.15, each of them describing a particular aspect: learners’ roles, focus, mental 

operations, participation modes, and input/output.  

Although a more comprehensive review of the textbooks will take place in the next chapter, 

for now it is important to summarize the main results of ‘input’ and ‘output’ contents, which are 

especially relevant for understanding whether the ‘four skills’ are balanced throughout the textbooks 

(the aspect of ‘graphics’ will be ignored here.). The results are displayed in Tables 5.16 and 5.17.  
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Table 5.16: Summary of percentage values related to the ‘four skills’ (JPN). 

JP input 

reading 

w/p/s 31% 

extended 30% 

ask+answer 14% 

listening 

w/p/s 8% 

extended 21% 

ask+answer 5% 

JP output 

writing 

w/p/s 36% 

extended 1% 

ask+answer 8% 

speaking 

w/p/s 16% 

extended 2% 

ask+answer 15% 

 

Table 5.17: Summary of percentage values related to the ‘four skills’ (CHN). 

CH input 

reading 

w/p/s 65% 

extended 34% 

ask+answer 9% 

listening 

w/p/s 8% 

extended 17% 

ask+answer 3% 

CH output 

writing 

w/p/s 55% 

extended 6% 

ask+answer 1% 

speaking 

w/p/s 10% 

extended 7% 

ask+answer 12% 

 

5.6.1 Output: writing and speaking 

If one combines the output contents of textbooks in both countries, it can be said, generally 

speaking, that ‘written: words / phrases / sentences’, ‘oral: ask-and-answer’ and ‘oral: words / phrases 

/ sentences’ are the main targets of practice activities.  

By looking at the results more closely, we find that most of the output within ‘written: 

words/sentences/phrases’ is information that is merely copied from reading and listening activities (not 

to mention the notable amount of times that only single letters and numbers are required as output). 

Since learners do not have many opportunities to produce completely novel pieces of language, it 
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cannot be concluded that the outcome of this output can be fully associated to the improvement of 

writing skills. As for ‘oral: one ask and answer’ and ‘oral: words/phrases/sentences’, these are indeed 

related to speech skills, but the majority of its occurrences are ‘substitution and repetition’ exercises 

that are placed at a lower level of development of speech competency. In these two cases, it turns out 

that neither writing nor speaking is required in a way that equips learners with flexible tools for 

language use. Along with writing, reading practices in Japanese textbooks were also found in a 

previous study to be relatively lacking in terms of equipping learners with communicative competency 

(Wang, 2012b).  

 

5.6.2 Input: reading and listening 

Once again looking at the combined results from both countries, ‘written: words / phrases / 

sentences’, and ‘written: extended discourse texts’ comprise the majority of the reading input while 

‘oral: extended texts’ constitutes most of the listening input. The main issue here is that I could only 

find a strong correlation between ‘read input / written output’ and ‘heard input / spoken output’ in the 

case of isolated words, phrases and sentences (i.e., there is not much difference between the amount 

of input and output). But in the case of ‘extended discourse’ and ‘ask-and-answer’, there is a much 

greater imbalance between the amount of content that learners receive and the amount of content that 

learners are expected to produce. Since the output demands placed on learners are of a lower level of 

complexity (‘w/p/s’ and ‘ask+answer’), the difference between the realities of input (read/listen) and 

output (write/speak) is striking. 

Still regarding the category of ‘written: extended discourse’ as input, I found that the extended 

texts themselves are of fairly limited length in the case of Japanese textbooks, and do not provide 

learners with sufficient exposure to everyday language usage. So learners are expected to continue 

experiencing difficulties when reading passages longer than a single sentence. This leads us to the 
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issue of implicit vs. explicit learning. Masuhara (2003) has presented theoretical evidence asserting 

that it is generally preferable for learners to acquire language in an implicit way, by reading texts that 

are meaningful and motivating, rather than reading ‘distilled’ or ‘simplified’ texts in which the main 

points are conveyed explicitly. Furthermore, Tomlinson (2005) suggests that the most effective way 

of acquiring language implicitly (within a context of ‘meaningful and motivated exposure’) is through 

extensive reading. It might be argued that it is unrealistic to introduce extensive reading to beginners; 

however, altered or simplified reading materials (without going to the same lengths of simplification 

that the materials analysed in this study display) can pave the way towards a more significant exposure 

to language in use. Chinese textbooks certainly do provide longer texts than the Japanese ones, but 

looking at the overall picture, the contents offered by the sample materials do not seem to constitute 

sufficient input to prepare for further language use and learning. Also, it is hard to say that the four 

skills are fully well-balanced among the totality of practice activities.  

As for other findings common to both countries, the most striking ones are: a focus on 

individual participation, followed by pair work; few attempts to improve learners’ presentation skills 

in English in front of the whole class; and the dominance of mental operations that request learners to 

decode meanings, select information, repeat with substitution, and follow the given examples.  

In the next chapter, I will compare the main findings from Chapters 3-5, and discuss them in 

regard to the requirements stated by the national curricula of both countries. 
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Note 1: the contents of this chapter include an adapted portion of the paper “ことばの教育として国

語と連携する小学校外国語教育の実践研究：教科書開発を見据えて”, by the main author 

Linfeng Wang (the author of this dissertation) published in JES Journal, Vol. 20, (March, 2020), 100–

114. The relevant portions of text are included in section 6.9. There are no copyright issues regarding 

the re-adaptation of the text for this thesis, as the author still retains the full copyright of the original 

paper. 

 

Note 2: the contents of this chapter also include an adapted portion of the paper “Action Research on 

Collaborating Mother Tongue and Foreign Languages in EFL Materials Development”, by the main 

author Linfeng Wang (the author of this dissertation), which is currently under review by The Journal 

of East Asian Educational Research Vol. 10, (July, 2020). The relevant portions of text are included in 

section 6.8. There are no copyright issues regarding the re-adaptation of the text for this thesis, as the 

author still retains the full copyright of the paper. 
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To briefly recap the contents and overall structure of this dissertation, I first provided a brief 

history of textbook development in China and Japan, and an analysis of the English national curricula 

in both countries (Chapter 1), followed by a presentation of the methodological framework for 

textbook analysis at the micro-scale of the individual unit (Chapter 2). In Chapters 3, 4 and 5, a number 

of sample units from each textbook were analysed in terms of metadiscourse, rhetorical patterns and 

practice activities.  

In this chapter, I will seek to discuss the main findings from each chapter, and argue to what 

extent the currently-authorised textbooks are truly reflective of the objectives and methods stated in 

the curricula. In response to the shared critical issue pervading these two sets of EFL textbooks, I will 

propose a new approach for EFL material development and introduce an action research case study to 

verify its validity. Finally, I will suggest possible avenues for further research. 

 

To begin with, let us overview the main points espoused in the English curricula of both 

countries, so as to be clear about which requisites the textbooks should satisfy. These crucial 

curriculum requisites are summarised in Table 6.1. It is clear that both curricula share many similarities 

in common regarding their overall requirements, yet they differ in terms of smaller aspects which are 

particularly emphasised by one curriculum, but not the other. This type of comparative examination 

provides an insightful perspective from which to interpret the previously-obtained textbook analysis 

results. 

Regarding the overall objectives, both Japan and China aim to address the improvement of 

language abilities, attitude to learning, and cultural awareness. In addition to devising a learning 

strategy, China stresses the benefits of English learning towards promoting cognitive and mental 



 

208 

 

development, as well as improving one’s humanistic quality. This reflects the unique character of 

English as a school subject, which integrates both practical and humanistic features. In other words, 

English learning is not merely a process for students to achieve language knowledge and skills, but 

also a process for which to widen their visions, enrich their life experiences, develop thinking skills, 

and improve comprehensive humanistic qualities.  

Concerning the value of learning a foreign language, Rivers (1981) mentions that one can attain 

a deeper understanding of one’s mother tongue by acquiring general language knowledge. This aspect 

is neglected in the current national curricula, showing that some values can be either stressed or 

omitted depending on the social dynamics of the time. 

Table 6.1: Requisites for textbook contents in the curricula of Japan and China. 

 Japan EFL Curriculum China EFL Curriculum 

Overall 

Objectives 

To develop students’ basic communication abilities 

(listening, speaking, reading and writing), deepen their 

understanding of language and culture, and foster a 

positive attitude toward communication through foreign 

languages. 

To develop students’ comprehensive language competence, 

promote their cognitive and mental development, and improve their 

humanistic qualities. Comprehensive language competence is 

achieved through five general objectives including language skills, 

language knowledge, attitude to learning, learning strategy, and 

cultural awareness. 

Language 

Activities 

> Listening: to enable students to understand the 

speaker’s intentions when listening to their English. 

> Speaking: to enable students to talk about their own 

thoughts using English. 

> Reading: to accustom and familiarize students with 

reading English and to enable them to understand the 

writer’s intentions when reading English. 

> Writing: to accustom and familiarize students with 

writing in English, and to enable them to write about 

their own thoughts using English. 

> Listening: to understand and participate in statements and 

discussions about familiar topics. 

> Speaking: to exchange information and express opinions about 

various topics in daily life. 

> Reading: to understand texts such as those of newspapers at 

each corresponding level, overcome the barrier of unknown words 

in order to grasp key ideas, and use appropriate reading strategies 

according to reading purpose. 

> Writing: to draft and edit short compositions. 

> Attitude: to have clear motivation, active learning attitude and 

confidence, to cooperate with others towards completing tasks, 

solve problems and report results. 

> Learning strategy: to assess one’s own learning and summarize 

one’s own learning style, by making use of a wide variety of learning 

resources.  

> Culture: to further increase one’s understanding and awareness 

of cultural differences. 

Treatment of 

Language 

Activities 

> Students should use language to share their thoughts 

and feelings with each other in actual situations. 

> Students should be able to perform language 

activities in which they have to think about how to 

express themselves in a way that is appropriate to a 

specific situation and condition. 

> Teachers should focus on the indicated language-use 

situations and functions of language. 

Suggestions for teaching: 

> Provide English learning groundwork for all students. 

> Focus on using English to do things in order to develop language 

competence. 

> Provide guidance regarding learning strategies in order to 

cultivate students’ autonomous learning. 

> Raise cross cultural awareness to promote cross cultural 

competence. 
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> Use teaching materials creatively in order to adjust them to real-

world teaching needs. 

> Integrate various teaching resources in order to improve learning 

efficiency.  

> Organize lively and active extracurricular activities in order to 

expand learning channels.  

> Teachers should improve their own professional level in order to 

meet the requirements of the curriculum 

Language 

Elements 

Speech sounds; letters and symbols; words, 

collocations and common expressions; grammatical 

items 

Speech sounds; grammatical items; words; functions; topics; cases 

of classroom teaching; cases of evaluation; teaching suggestions 

for language skills; classroom English 

Treatment of 

Language 

Elements 

> Both the writing of letters and their corresponding 

pronunciation should be adequately taught. 

> Language activities should be conducted in such a 

way that grammar is effectively utilized for 

communication, based on the idea that grammar 

underpins communication. 

> Consideration should be given so that instruction 

does not centre on issues like explaining grammatical 

terms or differentiating between usage, but rather 

focusing on the actual use of grammatical items. 

Instruction should be provided for the awareness of the 

differences between English and Japanese in terms of 

word order, modification, and other aspects. 

> Effective instruction should be devised in order to 

have students understand the unique features of 

English, such as organizing mutually-related 

grammatical items in a cohesive manner. 

> Pronunciation teaching should focus on meaning, context, 

intonation and speech flow, rather than on pursuing accuracy of one 

single sound. It should be done by imitation mainly for beginners. 

Teachers should provide various opportunities for students to listen, 

to imitate repetitively, and to practice so as to form good 

pronunciation habits. 

> Words should be learnt and used through activities that represent 

relevant contexts and situations. 

> When teaching language skills, teachers should clarify the 

teaching objectives, set specific skill objectives, design and 

implement effective activities, optimize all sorts of teaching 

resources, and fulfil their duty to provide teaching guidance. 

> Assessment should be focused not only on the final results, but 

also the process of learning. Formative and summative assessment 

should be integrated in order to guide teaching and learning. 

Assessment methods should be variable and flexible. 

Lesson Plan 

Design 

Language elements should be taught in a stepwise 

fashion from easy to difficult, according to the 

respective learning stage. 

> Pronunciation: continuous instruction should be 

given, through activities such as pronunciation practice 

while taking heed of the differences between English 

and Japanese. Instruction using phonetic notation can 

also be provided as a supplement to pronunciation 

instruction, if the need arises. 

> Alphabet writing: it is possible to teach cursive 

writing, while giving consideration to the students’ 

capabilities, so that they are not overburdened. 

> Lexical teaching: for instruction of words, 

collocations and common expressions, frequently-used 

items should be chosen so that they take root in 

students’ minds through their actual usage. 

> Dictionary: students should familiarize themselves 

with how to consult dictionaries in order to make good 

use of them. 

> Learning style: teachers should innovate through 

various learning formats, such as by incorporating pair 

work, group work, and so on as appropriate. 

> Pronunciation: to enable students to understand the significance 

of phonetics in language learning, to speak with basically accurate, 

natural and fluent pronunciation and intonation in daily 

conversations, to understand and express different intentions by 

altering stress and intonation appropriately, to spell words and 

phrases according to phonics rules. 

> Lexical teaching: to enable students to understand words, 

phrases, accustomed expressions and collocations, to understand 

and distinguish basic and expanded meanings of words, to use 

vocabulary to describe things, behaviours, characteristics, 

statements, to learn to use 1500-1600 words and 200-300 

expressions and collocations. 

> Grammar: to enable students to understand and use the 

grammatical items found in the appendix, to understand and apply 

structures and functions of language forms in daily use, to use 

appropriate language forms to describe people, objects, things, 

process of happenings, time, position, and place. 

> Functions and Topics: to enable students to understand and 

apply the functions and topics found in the appendix. 

Treatment of 

Teaching 

Materials 

With regard to teaching materials, teachers should give 

sufficient consideration to actual language-use 

situations and functions of language, in order to 

comprehensively cultivate communication abilities such 

Suggestions for the Elaboration of Teaching Materials: 

> A: The materials should help students to know the essence of 

foreign cultures, as well as develop their critical thinking skills in 

regard to different cultures, in order to form a correct view of life and 
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as listening, speaking, reading and writing. 

> A. The materials should be useful for enhancing the 

understanding of various ways of viewing and thinking, 

while fostering the ability to make impartial judgments 

and cultivate a rich sensibility. 

> B. The materials should be useful for deepening the 

understanding of the ways of life and cultures of foreign 

countries as well as Japan, while helping to raise 

interest in language and culture and develop respectful 

attitudes toward these. 

> C. The materials should be useful for deepening the 

students’ international understanding from a broad 

perspective, by heightening their awareness as 

Japanese citizens living in a global community, and 

cultivating in them a spirit of international cooperation. 

values. An appropriate ratio of Chinese culture should be imbedded 

in the materials. 

> B: The materials should follow language learning principles 

suitable for students’ needs at different levels. Typical authentic 

language materials should be selected so as to benefit students’ 

long-term language development. 

> C. The materials should consider students’ interests, hobbies and 

other needs so that they relate closely to their real lives and enrichen 

their expressions in a modern way. 

> D. The materials should be flexible so as to cater to urban-rural 

differences while reflecting the requirements of the curriculum. 

 

Regarding language activities and the treatment of the four skills, both countries present a list 

of expected learning outcomes, which appear to be very similar due to the use of vague expressions. 

Besides the four skills, extra attention is devoted to attitude, learning strategies and culture in the 

Chinese curriculum. In terms of how to organize language activities, Japan gives importance to the 

use of language for expressing students’ thoughts and feelings according to specific situations and 

functions of language.  

Like Japan, China also focuses on using English to carry out tasks or do various sorts of things. 

Additionally, China makes a number of suggestions regarding teaching methods and scenarios, 

stressing the importance of learning strategy guidance and promotion of cultural awareness. In 

addition, further suggestions for teachers to be more creative, resourceful and professional are 

proposed. The need for extracurricular activities is addressed as well. 

As for language elements, treatment and lesson plan design, both countries list the types of 

contents which should be covered in the textbook. Besides this, in the appendices, China includes case 

examples of classroom teaching, evaluation of exercises and suggestions for teaching language skills, 

which are considered to be a response to teachers’ feedback during the curriculum revision process. 

Similar to its treatment of language activities, Japan continues to focus on teaching grammar through 
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communication activities, rather than by explaining grammatical items. In particular, it is considered 

important for teachers to single out the differences between English and Japanese for close attention, 

so as to help learners better understand the unique features of English. This aspect is worth noting, 

since it provides a potential anchor point for engaging the mother tongue towards the learning of 

English. 

With regard to teaching materials, a number of general principles are provided for 

consideration. In terms of common principles, the materials should be useful for deepening learners’ 

understanding of foreign lives and cultures, as well as heightening their respective awareness of 

Japanese or Chinese identity. Moreover, the significance of fostering critical thinking and sensibility 

skills through various perspectives and ways of thinking is stressed in both curricula. 

 

By using the work of Littlejohn (1992, 2011) as a reference, I will now produce a summary of 

the main findings of Chapters 3 to 5, in the form of a comparative table (Table 6.2), which allows us 

to get a broader understanding of the underlying nature of the analysed materials, both in terms of their 

similarities and differences. 

Table 6.2: Summary of the main characteristics of Japanese and Chinese EFL textbooks 

Japanese textbooks Chinese textbooks 

① Aims and Objectives 

1st aim: to develop the linguistic skills of learners, with meaningful content related to their lives and interests 

2nd aim: motivate learners to study English in a fun way 2nd aim: provide strong exposure to target language 

Slight emphasis on reading and writing Strong emphasis on reading and writing 

Main features: accessibility, encouragement, handholding Main features: drilling, grammar-focused 

Predominance of native language Predominance of target language 

Focus on communication with many world cultures Stronger focus on Anglophone cultures 

Songs, tongue-twisters, etc. usually appear as extra materials Songs, tongue-twisters, etc. usually appear inside the units 

② Metadiscourse Analysis 

Tendency to be situational-oriented (description of context) Tendency to be objective-oriented (clear language objectives) 

Stronger use of metadiscourse (uses native language) Weaker use of metadiscourse (uses target language) 

Lack of attitudinal metadiscourse (except saliency): possible negative influence on development of critical/argumentative skills 

Almost all metadiscourse is found outside of practice activities 

High homogeneity in terms of diversity of metadiscourse types; 

Focus: goals, pre-plans (context), saliency 

Low homogeneity in terms of diversity of metadiscourse types; 

Focus: pre-plans (context), saliency > post-plans, topicalizers 

Most diverse: Shangjiao, Shangwai, Yilin, Jijiao 
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Less diverse: Ren’ai, Beishida, Renjiao, Waiyanshe 

Hierarchy of language items: essential vs. optional content Tendency to present all language content as equally important 

③ Rhetorical Pattern Analysis 

Mostly descriptive and expository texts (lack of argumentative texts; texts in narrative form are poorly represented) 

Less quantity of texts; they tend to be relatively short More quantity of texts; they tend to be relatively long 

Texts are simple and straightforward (they avoid mixing many rhetorical patterns together) 

Text passages are usually used for conveying language elements: vocabulary & grammar items, etc. (grammar-centred design) 

Heavy use of list pattern (low degree of coherence/connectivity between textual passages, phrases & sentences) 

‘Event’ units: focus on linear string and falling dominoes (temporal sequence of events / cause-and-effect) 

Matrix pattern is not used to its full advantage due to shortage of appealing contents (fails to captivate the interest of readers) 

Most appealing/engaging texts: Total English, Columbus 21 Most appealing/engaging texts: Shangjiao 

④ Principles of Selection & Sequencing of Language Contents 

Practice activities: written output > oral output; written input > aural input; 

Main types of linguistic elements: sentence patterns & semantic meanings, vocabulary items, pronunciation sections 

Units generally progress from reading comprehension texts  practice activities  self-assessment / review sections 

Linguistic elements and practice activities organized by level of difficulty: simple to complex 

⑤ Subject Matter and Focus of Subject Matter 

Textbooks prefer to use fictional stories/characters to present language contents to learners 

Use of personal information/opinion in practice activities is quite limited and mostly restricted to the output phase 

Input: mostly graphics, followed by text and audio; 

(extended discourse ≃ words/phrases/sentences > ask-answer) 

Input: mostly text, followed by graphics and audio; 

(extended discourse > words/phrases/sentences > ask-answer) 

Output: mostly individual graphics/letters/symbols/words/phrases/sentences + ask-and-answer 

Low complexity of output; strong neglect of extended discourse; possible difficulties in language ability beyond sentence level 

Predominant source of contents: textbook/teaching materials 

⑥ Types of Practice Activities 

Heavy focus on meaning + relationship of meaning & language system (shift away from language system/form) 

Learners are mostly expected to engage in scripted response (they do not initiate unscripted language) 

Learner response is not required for 25-40% of practice activities (mostly reading comprehension/listening practices) 

Strong emphasis on repetition/reproduction of scripted language, decoding meaning and extracting pieces of information 

Less diversity of mental operations: follow given examples 

(guidance for producing language); combine language items into 

larger units (i.e., produce language corresponding to extended 

discourse). 

  

More diversity of mental operations: follow examples; compare and 

categorise pieces of language; organize words/sentences/pictures into 

a summarised form; produce language corresponding to extended 

discourse; apply general knowledge. 

Strong neglect of higher-level mental operations such as analysing, hypothesising, memory recall, researching, etc. 

Little demand for translation of language items between L1 & L2 (shift away from grammar-translation approaches) 

Little demand for negotiation between learners; pair/group work is predominantly focused on reproduction + ask-and-answer 

Prevalence of content (input): heavy focus on fiction 

(fiction > personal info/opinion > linguistic items >  

metalinguistic comment > non-fiction) 

Prevalence of content (input): fiction and linguistic items 

(fiction > linguistic items > non-fiction > metalinguistic comment > 

personal info/opinion) 

Prevalence of content (output): fiction and linguistic items 

(fiction > linguistic items > personal info/opinion > non-fiction) 

Prevalence of content (output): ling. items, fiction, personal 

(linguistic items > fiction > personal info/opinion > non-fiction) 

Relatively low number of mental operations within each practice activity; most practices involve only low cognitive skills 

Mental operations (most diverse): New Crown, Columbus 21 

Mental operations (less diverse): Total English 

Mental operations (most diverse): Beishida, Jijiao, Shangjiao 

Mental operations (less diverse): Renjiao, Yilin 

⑦ Participation: who does what with whom? 

Main mode of classroom participation: Learners are asked to work individually (76%-81%) 

Learners in pairs/groups simultaneously (23%) Learners in pairs/groups simultaneously (17%);  

Learners to the whole class (approx. 1%) 

⑧ Classroom Roles of Teachers and Learners 

In general, learners are passive absorbers of knowledge, while teachers remain as figures of authority 

Most of the curriculum’s decisions and contents are conveyed by the textbook rather than the teacher 

Textbook contents are heavily scripted so as to reduce unpredictability in student evaluation (less burden for teachers) 

Textbook serves mostly as a foundation from which the teacher can create lesson plans and activities 

Instructions in practice activities imply a slightly collectivist stance 

(native language; use of inclusive plural) 

Instructions in practice activities imply a slightly individualist stance 

(target language; use of second-person) 

⑨ Learner Roles in Learning 
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Learners expect to be taught; they must follow textbook instructions, under the guidance of the teacher 

Learning usually involves the acquisition of language elements by repetition or reproduction of sentences found in textbooks 

Textbooks try to make learning ‘fun’ or less burdensome Textbooks treat learning as ‘work’ with some ‘fun’ elements 

⑩ Role of Textbook Materials as a Whole 

Textbook units provide a basic structure for teaching and learning English, as well as managing classroom time and interaction 

Textbooks should function as a ‘package’ in which the curriculum’s determinations and decisions are embedded 

 

In the following section (6.4), I will proceed to compare the contents of Tables 6.1 (curricula) 

and 6.2 (EFL textbooks) in regards to the four skills and other relevant aspects. But before that, it is 

worthwhile to compare the main aspects of Table 6.2 with a previous study by Wang (2015) concerning 

practice activities in Japanese EFL textbooks. The batch of six officially-approved textbooks (for 7th 

grade students) featured in the 2015 study was the first to be published after the 2012 curriculum 

revision, and directly precedes the new batch of textbooks that is under analysis in this doctoral 

dissertation. In each textbook, practice activities within units related to ‘school life’, ‘family life’, and 

‘events’ were analysed (total: 18 thematic units). 

The main conclusions of the 2015 study of Japanese EFL textbooks are as follows: 

 

① The balance of practice activities (related to each of the four skills) was biased 

towards writing and reading, at the expense of listening and speaking; 

② Language input is mainly focused on meaning and language system. There is also 

a strong reliance on non-verbal information, such as photographs and illustrations; 

③ In terms of language output, there is too much focus on replacement drills, which 

require learners to repeat a given sentence or discourse while substituting some 

words or applying a certain language rule; 

④ Most of the written language output does not go beyond the level of the single 

sentence (words/phrases/sentences). There are relatively few practice activities that 

ask learners to write more than two sentences. Reading comprehension activities 

mostly only ask learners to verify if a statement is true or false, or fill in the blanks 

of sentences with single words; 

⑤ In listening activities, either most of the produced output is non-verbal, or there is 

no requirement for the learner to respond at all; 

⑥ As for speaking activities, learners were frequently asked to repeat the contents they 

heard (with some form of substitution) and take memos during conversations, but 
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it was also not rare to see an integration of multiple activities; 

⑦ Regarding the nature of the language contents in practice activities, the 

overwhelming majority of them are based on fiction and language items; 

⑧ The number of practice activities that ask for the personal opinion, experiences and 

information of learners is relatively low; 

⑨ Metadiscourse and metalanguage is barely present within the instructions of 

practice activities; these elements could be helpful in conveying useful information 

about language principles and the structural organization of texts. Metadiscourse 

was found in exercises that asked learners to compare the pronunciation of similar 

words, or to summarize pronunciation rules of different phonemes, or ask them to 

pay particular attention to a certain aspect of a language element. 

 

The textbooks analysed in the 2015 study had several differences in terms of unit contents and 

overall organization of units, when compared to the current batch of textbooks. However, if we 

compare the above ten points to the contents of Table 6.2, we can see that in reality, there are no 

significant changes to the underlying nature of the language contents and mental operations found in 

practice activities. Furthermore, there was a noticeable gap between the requirements for skill balance 

espoused by the 2012 Japanese EFL curriculum, and the types of language skills stimulated by practice 

activities in the previous batch of EFL textbooks. 

 

I will now discuss the adequacy of the currently-authorised textbooks in terms of how they 

teach each of the four skills, as well as some additional important aspects. 

 

6.4.1 Reading 

Some aspects of reading comprehension were already mentioned in previous paragraphs, but 

just to recap, I have quoted a number of studies arguing that: learners should be exposed to content 

relevant to their lives and interests; reading passages should be coherent and well-structured with 
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interesting narratives; and there should be more exposure to longer texts, because many learners 

struggle to read beyond the level of individual sentences.  

The objectives of both curricula regarding the skill of reading are not overtly ambitious, which 

is understandable, considering the many challenges experienced by learners in EFL countries. Even in 

this study, it was decided to define extended discourse texts as those that have in total more than 30 

words (as opposed to Littlejohn, who set the mark at 50 words when analysing ESL textbooks). Both 

Japanese and Chinese textbooks have extended discourse texts as input, but the Chinese ones have not 

just more texts, but longer texts overall. Thus, there is a meaningful difference in terms of exposure to 

target language between both countries. 

The curricula of Japan and China agree that learners should be able to grasp the general outline, 

ideas and intentions expressed by short stories and descriptive texts. The Chinese curriculum is more 

demanding, in the sense that instructions in practice activities should be understood by learners, and 

it also sets a target for extracurricular reading. It is natural for Chinese textbooks to incorporate these 

demands, since learners already had in theory four years of exposure to the language. But in practice, 

after comparing the reading comprehension texts of textbooks in both countries, it was found that 

except for text length and overall number of texts, there is not that much difference in the internal 

structure of the texts. Most texts/dialogues are clearly tailored to convey a sentence pattern or a 

grammatical item, and tend to lack the natural flow and narrative character of normal English texts. 

And despite the differences in years of official English teaching, there is a clear similarity in the types 

of sentence patterns that are presented in the textbooks of both countries. These issues tend to make 

the texts and conversations less appealing for learners, and this may hamper their ability to deal with 

more argumentative and complex texts in the future. 

Having said this, if we consider that the curricula prefer to teach an international form of 

English that focuses on basic communication, such as providing basic services to foreign customers 
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and tourists, and conveying basic ideas in a clear manner, then it cannot be said that the provided texts 

are completely inadequate. The main issues going forward are: how to improve the retention of 

language elements in the minds of learners; and how to provide a quick entry point into the world of 

argumentative texts. Firstly, there is a lot that can be done in terms of improving text composition and 

structure, by incorporating our knowledge of rhetorical patterns to make them more coherent; we can 

also provide more exposure to the attitudinal metadiscourse elements known as hedges, emphatics and 

evaluative. These are elements used not just to express uncertainty and doubt, but they also play a big 

role in making the texts feel less rigid and more natural. As Ken Hyland argues in his work 

Metadiscourse: Exploring Interaction in Writing (2005), it is important not to overuse metadiscourse 

within texts for foreign learners, as that can have counterproductive effects, but at the very least it 

should be desirable to find a healthy balance between overtly-dry texts and overwrought texts. 

Metadiscourse is primarily used in the analysed textbooks to provide guidance to the learner, 

mostly by introducing the context in which a story or dialogue takes place, or by informing the student 

which language elements are more important to learn first, or by giving commentaries and helpful 

information about the content of the texts. As such, we find that Japanese textbooks use a lot more 

metadiscourse than Chinese ones. Even though in the former case such metadiscourse is entirely 

written in Japanese, it can be said to be a positive feature, since it provides useful guidance to learners, 

and may even help them to cover a lot of linguistic ground faster and more efficiently than the drill-

based approach of Chinese textbooks. Perhaps the latter could benefit as well from introducing some 

more metadiscourse guidance in Chinese language, especially in terms of creating a hierarchy of 

contents (ex: to specify which contents are essential for learning and which ones are secondary, just 

like in the case of Japanese textbooks).  

On the other hand, in order to read longer texts in English, learners must train themselves to 

develop longer attention spans and become able to memorise a larger amount of language contents, so 
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that they can interpret long paragraphs. So there is something to be said about asking learners to push 

themselves, by engaging with larger amounts of text (as long as the contents of the text are meaningful 

and compelling). However, too many texts in both countries’ textbooks are heavily based on the list 

pattern, which means that there is a low degree of linkage and coherence between phrases, sentences 

and paragraphs. This study found that the best textbooks in terms of having engaging and coherent 

texts are Total English, Columbus 21 and Shangjiao, although it is certainly possible to achieve further 

improvements; these textbooks could be used as a starting point for developing better reading 

comprehension texts.  

On a positive note, I found relatively few exercises that ask learners to translate language items; 

and for the most part, translations are only present in vocabulary lists (mostly in the Japanese 

textbooks). This means that, at least in this aspect, textbooks are making some effort to distance 

themselves from the grammar-translation approach, even if in practice many senior classroom teachers 

are still reliant on this method. 

 

6.4.2 Writing 

Unlike reading, writing is a form of output, even though such output is heavily dependent on 

reading examples. The Japanese curriculum states the importance of being able to take notes and 

convey one’s impressions, thoughts and feelings, while paying attention to the way that sentences 

connect with each other. The Chinese curriculum is more utilitarian, and merely asks the learner to be 

able to write short stories and simple descriptions of pictures, convey information through posters and 

charts, and consult examples in order to reply to greeting / invitation cards.  

These statements imply that at the very least, learners must master the ability of writing 

individual sentences, and even chain sentences together in a coherent manner, regardless of whether 

they are expressing their own thoughts, or taking notes from a book or a speech. But this study has 
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found that an excessive portion of the exercises in both countries’ textbooks merely requires the learner 

to draw lines, or individual letters and numbers, or individual words. In comparison, there are 

comparatively few exercises that require learners to write whole sentences and texts. It can also be 

said that there is an excessive dependence on repetition and reproduction of scripted language, a lot of 

which is conversational in nature (ask-and-answer). 

While the use of examples is certainly crucial for understanding a sentence pattern for the first 

time, it appears that learners find themselves unable to escape from the boundaries of the examples. 

Considering the many problems that most EFL teachers face in adequately rating the diverse language 

production of learners in communicative language activities, it is perhaps unwise for textbooks to 

deviate too much from the current approach. All that can be said in terms of possible improvements is 

to feature more written practice activities where students can express their personal opinions, 

information and ideas. Currently, only one quarter of all practice activities in both Japanese and 

Chinese textbooks require learners to output language that features their own experiences, while 

almost everything else is related to fictional contents (this figure of 24–25% includes both writing and 

speaking-related practice activities). Although it is understandable that some learners feel anxious or 

hesitant to express their own opinions, and that fictional settings allow learners to deal with a greater 

diversity of social contexts, it is still advisable to slightly increase the number of exercises that involve 

the personal experiences of learners, as well as introduce more practices where learners must write 

full sentences. If such exercises can allow learners to explore humorous situations, or topics that they 

are personally interested in, it may be feasible to increase their number. 

 

6.4.3 Listening 

The curricula of both countries stress two major objectives: (1) to be able to detect nuances in 

pronunciation, intonation and accent; and (2) to grasp the basic outline and ideas from audio passages 
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and dialogues. In regards to the first aspect, both Japanese and Chinese textbooks provide 

pronunciation sections with ample guidance and information by way of metadiscourse. On the other 

hand, there are relatively few practices where learners talk to each other, which are mostly ask-and-

answer exercises. While it is true that learners do not get full exposure to native pronunciation from 

practising with each other, it is nevertheless an important practice activity, because most English 

communication in Asia takes place between non-native speakers.  

Regarding the second aspect, because most listening practices are merely aural versions of 

reading comprehension texts, they are generally subject to the same issues that I already referred to in 

the ‘Writing’ section. The textbooks in both countries usually feature some practices that are not linked 

to texts, but in most cases, they merely ask learners to look at images, or extract some simple 

information such as individual words. One difference between both countries is that in terms of 

extended discourse, Japanese materials have more listening practice activities than the Chinese ones. 

In any case, the proportion of listening activities is not that well-balanced, when compared to other 

skills such as reading. 

 

6.4.4 Speaking 

In general, both curricula approach the skill of speaking as a synthesis of the previous three 

skills, but expressed in spoken form, with proper intonation and accent. It requires learners to grasp 

and comprehend information conveyed by others (listening/reading), and to formulate one’s thoughts 

in a coherent manner (which is also an aspect of writing). There are some aspects unique to speaking: 

the Japanese curriculum asks for learners to conduct short oral presentations to the entire classroom, 

and to pay close attention to the ways in which words link together when spoken aloud. The Chinese 

curriculum does not explicitly mention presentations, but it does state that learners should feel 

comfortable providing short descriptions of pictures and slides, communicate easily about familiar 
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topics, tell short stories, recite poems and sing simple songs. 

As I have mentioned in the ‘Listening’ section, all textbooks provide enough content and 

practices related to pronunciation, most of which require learners to repeat things out loud. All 

Japanese textbooks provide metadiscourse that explains how the pronunciation and accent of certain 

words change when they appear together in a sentence taken from a reading comprehension text. In 

the Chinese textbooks, only Shangwai had this kind of metadiscourse related to pronunciation.  

Regarding speaking activities, these are subject to the same limitations and issues that I have 

mentioned in the previous sections: there is an excessive dependency on repetition and reproduction 

of scripted dialogue; the contents of ask-and-answer dialogues are usually low on coherence and are 

merely designed to present a basic sentence pattern; there are relatively few exercises requiring 

learner-to-learner conversations; and the sample texts tend to be too short, even if they barely match 

the definition of ‘extended discourse’. 

Another issue is that of oral presentations to the entire classroom. The Japanese textbooks 

prefer to assign group presentations onto special sections (which are often titled as ‘Project’ sections) 

which exist outside of the units themselves, while some Chinese textbooks do include individual 

presentations inside the units. But because the total number of such ‘project’ activities usually does 

not surpass two or three in Japanese textbooks, it is questionable whether that is sufficient. 

Furthermore, group presentations can play out in a very different way than individual presentations, 

because in the former case, the workload and amount of speech is distributed among various members, 

while in the latter case one learner must handle all aspects of preparing the presentation and speaking 

for a longer period.  

There is also more anxiety involved in individual presentations, since the learner cannot rely 

on the support of others in case something goes wrong. However, developing one’s presentation skills 

is crucial for success in job interviews, school applications, work meetings, and many other real-life 
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situations. So it may be necessary for Japanese textbooks to focus more closely on this issue, either by 

asking learners to see on the Internet examples of successful presentations in English, or by providing 

metadiscourse that helps learners to deal adequately with nervousness and anxiety. Later in this chapter, 

I will present some classroom experiments that attempt to coordinate the learning of English together 

with that of Japanese language, which involves conversation and language games between learners, 

among other activities. 

 

6.4.5 Other aspects: moral education, cultural awareness, learning strategies, and mental 

operations 

Looking at the summary of curricula characteristics in Table 6.1, there are some relevant 

aspects that have not been addressed yet: moral education, cultural awareness, learning strategies and 

mental operations.  

Most textbooks have a somewhat narrow approach to the aspect of moral education: for the 

most part, they just include implicit and explicit messages about how it is important to keep studying, 

and working hard in order to be successful. Although the dialogues and texts sometimes mention 

negative emotions such as boredom or lack of interest, there is a strong focus on uplifting messages 

and positive emotions. As expected, none of the textbooks discusses politics or religious issues, or 

showcase a preference for any particular ideology. One example of a textbook that tries to address the 

issue of moral education in a more explicit manner is Jijiao: its school unit asks learners to read texts 

about helping others in need, including abandoned animals, and it also asks learners to talk with each 

other and offer ideas on how they can help others and contribute to society in a positive manner. It 

would be interesting to see other textbooks follow this example, including discussing ways to improve 

relationships among students in school.  

As for cultural awareness, Japanese textbooks exhibit a broader range of exposure to aspects 
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of different cultures, since they consistently show dialogues with characters of non-Anglophone 

countries and present interesting pictures and facts about those countries in a balanced manner. In 

contrast, Chinese textbooks are strictly focused on Anglophone countries, especially the U.S., U.K. 

and Australia. In both countries, the contrasting of cultural differences is essentially done in terms of 

daily habits, traditional cuisine, major festivals, sightseeing spots, weather patterns and seasons. There 

is no discussion of political issues, conflicts, disasters or anything that could be framed in a negative 

light. In terms of metadiscourse, we find that it is not used often for communicating aspects of cultural 

awareness. Only One World, New Crown, Shangjiao, Shangwai, and Waiyanshe had this kind of 

metadiscourse. Most instances of cultural comparison occur within reading comprehension texts, and 

usually present the situation in foreign countries, after which the learner is asked to write a short text 

presenting the situation in his or her country. 

As for the issue of learning strategies, some textbooks feature this kind of information more 

explicitly than others. In One World, Sunshine, New Crown, Ren’ai, Beishida, Shangjiao, Waiyanshe 

and Yilin, I found metadiscourse within the sample units that specifically provides useful learning 

strategies. For example, they explain how to quickly identify important information in a reading 

comprehension text, or how to find information on a dictionary or on the Internet, etc. As for the 

remaining textbooks, this kind of information is conveyed more implicitly in sections outside of the 

units, such as review sections, extra materials, project sections, or even practice activities (when they 

ask learners to come up with learning strategies themselves and share with colleagues). But in any 

case, it can be said that all textbooks provide learning strategies in one form or another. 

To summarise, looking at these first three aspects, it appears that all textbooks attempt to 

incorporate the requirements of the curricula. One possible suggestion would be for Chinese textbooks 

to expand their cultural outlook towards non-Anglophone nations in the same way as Japanese 

textbooks. 
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One final word can be said about the problem of mental operations. All textbooks in general 

tend to feature only a small number of low-level cognitive operations in any given exercise. It is rare 

to see exercises that require high-level operations such as hypothesizing, analysing and categorizing 

language items, negotiating with other learners, acquiring metalinguistic knowledge, etc. As 

mentioned in Chapter 5, when ‘hypothesize’ appears in Japanese and Chinese textbooks, it usually 

comes after reading comprehension sections, where learners are asked to imagine what a character is 

feeling. But while in the Chinese textbooks all linguistic output must be done in English, in the 

Japanese ones it is always done in the native language, which means such practices have limited 

linguistic value. It is true that there should not be too many difficult exercises, but it is advisable to 

aim for a better balance of low-level and high-level mental operations.  

 

6.5.1 Balance of the four skills 

In practice, it might be impossible to produce a textbook that perfectly balances all four skills, 

since textbooks are physical objects that tend to focus on written/visual elements. Furthermore, 

teachers can choose to focus on certain skills to the detriment of others during classes. And there are 

still debates as to whether it is even desirable to have an exact balance of the four skills, because not 

enough scientific evidence has been accumulated to fully validate Nation’s theory. So in this respect, 

we are still facing the question of overall reliability regarding the ‘balanced skills’ approach. 

In any case, looking at the results in Chapter 5, we can see that the four skills are not well-

balanced in Japanese and Chinese textbooks, all of which focus more on reading and writing. It is true 

that on average, Japanese textbooks stand closer to achieving that balance than the Chinese ones, but 

it is important to state that ‘balance’ should not be measured only in terms of skills: the type of 

language that is produced matters just as much. And regardless of country, all of the textbooks focus 
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too heavily in the production of individual letters, words and sentences, to the detriment of extended 

discourse. The advantage of applying Littlejohn’s framework is that it allows us to identify this clear 

imbalance between individual words and longer dialogues/texts. There is also a need to increase the 

number of practice activities that involve student interaction, class presentations, and the personal 

experiences of learners, so as to properly achieve the objectives stated in the curricula of both countries, 

which reflect the ideologies of communicative learning and learner-based teaching. Additional 

recommendations are to increase the diversity of types of metadiscourse, improve the coherence and 

structure of reading comprehension texts, increase the diversity of mental operations, and achieve a 

better balance of high- and low-level mental operations. 

It is difficult to judge whether the focus of Japanese textbooks on accessibility and that of 

Chinese textbooks on exposure and drilling is misguided or not; these distinct approaches seem to 

reflect historical developments in both nations (see Chapter 1). In any case, the fact that Japanese 

textbooks have devised a number of interesting design elements (ex: cute characters that provide 

encouraging messages; large, visually-appealing images, etc.) to maintain the interest of learners 

should be seen as a net positive; therefore, it may be of interest for Chinese textbook compilers to 

consider adopting some of these ideas. 

Given that each textbook has a variety of different strengths and weaknesses, it is not possible 

here to identify a single one that perfectly satisfies the requirements of its respective national 

curriculum, but it would be beneficial for textbook compilers to look at each chapter in this study to 

learn more about the respective strengths and weaknesses of each textbook. 

 

6.5.2 Role of native language in the teaching of foreign languages 

Having tacked the issue of the four skills, there is one last crucial question that needs to be 

addressed. How does each country interpret the role of mother tongue (L1) in teaching a foreign 
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language? As we have seen, Japanese textbooks feature a lot of L1 while Chinese textbooks have 

almost completely embraced English, but in reality it can be said that neither country values to the 

fullest extent the importance of L1 in learning a foreign language.  

Japan does use L1 to do things such as translating instructions for practice activities, providing 

pre-plan (context) statements and explaining grammar rules in sentence patterns, but it cannot be said 

that Japanese textbooks treat L1 as a valuable language resource for comparing with English, or that 

L1 can be used to understand English at a metalinguistic level. As for China, its textbooks avoid using 

L1 because of an overreliance on the communicative learning approach, which is predominantly used 

in ESL learning. This excessive trust in CLT and strong connections with ESL teaching might be 

explained by the fact that all Chinese EFL textbooks were either developed through a partnership with 

textbook publishers in the Anglophone world, or are adaptations of foreign English textbooks, or were 

developed by Chinese scholars with the aid of foreign scholars as consultants (see Chapter 1). And 

although the Chinese curriculum is attempting to minimize the role and importance of grammar-based 

instruction, we find that there is a clear conflict with the results in this study, since the Chinese 

textbooks are still very much reliant on grammatical drills, and this situation is expected to continue 

in the near future.  

If we look at the new Japanese EFL curriculum guidelines for 2020, they state the importance 

of “knowing the differences between English and Japanese, and noticing the fun and richness of 

language”, and “noticing the differences in word order between Japanese and English”. And in the 

curriculum’s section for national language at the elementary school level, it is written: “from the 

viewpoint of improving linguistic competence, learners should actively engage in relationships with 

other subjects, such as foreign language activities and foreign language departments, and so on, so as 

to increase the effectiveness of the [teachers’] guidance”. This aspect of language comparison, which 

I had already stated in Table 6.1, could be explored in a more meaningful and effective manner, and 
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makes for a compelling case for current and future research, which I will explain in more detail in 

section 6.7. 

 

As one may guess from looking at this extensive study, it must be acknowledged that it is 

labour-intensive and time-consuming. However, the ideal application of this methodology is not 

necessarily for analysing textbooks that have already been compiled: ideally, textbook publishers 

could apply these methods during the process of designing the contents of a textbook from the very 

start. By having a small team dedicated to cataloguing and registering the characteristics of each 

textbook element (practice activities, texts, meta discourse, etc.), they can gradually create detailed 

spreadsheets that they could then submit to the national textbook review committees; the committees 

could use software to check the contents of the spreadsheets and randomly choose one or two units for 

more detailed inspection, so as to verify the publishers’ claims. One could even envision the creation 

of software with specific features that would facilitate and speed up the elaboration of such 

spreadsheets. 

Since there is no clear provision for specific language practice activities in the guidelines of 

the national curriculum, the selection of practice activities and tasks used in textbooks is entrusted to 

each publisher. Likewise, the current process for authorizing textbooks by the national textbook 

evaluation committee is likely to continue relying on checklists. In regard to this situation, I argue that 

the methodological framework employed in this entire study suggests a number of points that could 

be incorporated as evaluation criteria for the process of authorizing textbooks: 

 

・ Verify whether there is a reasonable diversity of types of meta discourse; 

・ Verify whether there is a high degree of coherence in reading comprehension 

texts; 

・ Verify whether practice activities employ a reasonable diversity of mental 
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operations, and feature a good balance between low-level cognitive skills and 

high-level cognitive skills (especially in regards to the development of 

metalinguistic knowledge); 

・ Verify that there is a reasonable balance between the number of times that learners 

must do practice activities individually, or in pairs/groups, or present to the entire 

classroom. 

・ Verify whether the required four language skills are proportionately balanced in 

terms of language inputs and outputs within practice activities; 

・ Verify that the types of required language output (graphics/symbols; w/p/s; 

extended discourse; ask-and-answer) are reasonably well-balanced across each 

unit, and that learners can practice the necessary skills for producing coherent 

texts with more than two sentences. 

 

It is also important to recognize that the world of textbooks is gradually facing a digital 

revolution. For many years, we have been promised a dawn of educational software, but it appears 

that such promises are finally starting to materialise with the help of artificial intelligence and machine 

learning. For example, there is significant advantage in having an app that continuously monitors 

improvements in the language skills of a learner (especially speech and pronunciation), and whenever 

it finds an obstacle, the app can immediately suggest areas of improvement to both the student and the 

teacher in real time, so that they can improve their learning methods before any exams take place. 

But regardless of whether students will learn from traditional textbooks or digital applications, 

the methods and analytical framework presented in this study can be applied in all contexts: it can be 

used by teachers to devise new teaching materials or lesson plans; it can be used by textbook publishers 

and application designers to evaluate the detailed characteristics of teaching materials; and national 

committees can also use this framework to evaluate the suitability of textbooks for the educational 

milieu, and compare textbook contents with the requirements of the national curriculum. 
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6.7.1 Foreign language learning (EFL) can benefit native language learning (L1) 

In contexts where English is taught as a second language (ESL), especially in the case of 

immigrants living in English-speaking countries, more exposure to English means less exposure to 

one’s first language (L1). High proficiency in ESL is necessarily attained by sacrificing exposure to 

L1, which is called the balance effect (Macnamara, 1966). However, this is not the case in the context 

of individuals that learn English as a foreign language (EFL) within L1 speaking countries. Studies in 

behavioural sciences since the 1980s have shown that foreign language learning can benefit L1 

learning. Most of these studies collected data from outcome-driven exams to prove that there was a 

positive transfer of linguistic skills within learners’ minds. It is important to mention that most case 

studies involved English-speaking students learning another European language as a foreign language. 

Due to similarities between English and other European languages, it is easier for positive transfers to 

occur; but such transfers are not likely to occur if there are few similarities between the two languages.  

In contrast, the deep structure hypothesis (Hill, 1970) states that learning a foreign language 

can have positive effects on L1 skills, since learning can occur at a more abstract and deeper level 

beyond that of superficial linguistic similarities. If we compare Japanese and English, they are said to 

be drastically different languages: apart from clear differences in word order and phonemes, Japanese 

language is agglutinative, whereas English is relatively independent (and therefore is said to be an 

analytic language). In the same way as Chinese, Japanese Kanji characters are ideograms, whereas 

English alphabet letters represent phonograms. Although on the surface there are no immediate 

similarities between Japanese and English, Chomsky’s (1981) generative grammar theories claim that 

common syntax structures exist in all natural languages. Hence it is possible that EFL learning will 

have positive effects on the learning of Japanese as L1, especially at the more abstract and deeper 

levels of the mind.  
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To test this hypothesis, Ojima, Nagai, Taya & Otsu (2011) designed an experiment based on 

the event-related potential (ERP) technique. This technique involves measuring electrical activity in 

the brains of learners by using special equipment. The researchers compared Japanese adults who had 

either high or low proficiency in English, by monitoring their brain reactions to linguistic stimuli. 

These stimuli consisted of spoken sentences in Japanese which contained syntactic violations. The 

results show that Japanese individuals with high English proficiency had a stronger response to 

syntactic violations in Japanese than those who had low proficiency in English. 

 

6.7.2 Metalinguistic awareness can boost language competence in both L1 and EFL learning 

Otsu & Torikai (2002) state that the cultivation of English communication ability should not 

be the true purpose of English education in school. Instead, they argue that the real purpose is to 

enhance one’s communication ability by emphasising their level of cross-cultural understanding and 

developing their metalinguistic ability. Moreover, Otsu (1998) proposes that the first priority of 

English education is to enable students to notice that this language is interesting and rich, while 

referencing their learning experiences with the mother tongue. In doing so, language can be learnt in 

an objective manner. Since English is studied in relation to the mother tongue, both languages are 

treated as having equal status. A reasonable amount of linguistic and cultural relativity can lead to a 

common acknowledgment of the diversity and richness of multiple languages. 

The ‘language awareness movement’ that started in the 1980s was a defining moment that 

placed an emphasis on the intellectual value of learning a foreign language. To solve important 

problems such as ESL’s unpopularity, the overall decline of English ability, and discrimination against 

minority languages in the U.K., a new holistic language program titled “language awareness education” 

was introduced in order to connect mother tongue and foreign language education as a ‘new language’ 

subject (Hawkins, 1984). It is an educational program that focuses on raising language awareness of 
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linguistic topics, for the sake of understanding linguistic universality and variability in multi-ethnic 

and multicultural contexts. Cook (2001) adds that promoting language awareness helps to enhance 

one’s sense of language. 

As James & Garrett (1991) stated, textbooks or materials can have a heavy impact on how to 

raise language awareness in the classroom. In practice, concrete materials or activities must be 

designed in order to enhance learners’ language sense. Saito (2000) suggests a range of activities such 

as turning English texts into haiku poems, which altogether aim to enhance literature comprehension 

and language awareness, thus leading to an improved understanding of close relationships between 

language, literature and culture. 

Furthermore, Otsu (2009; 2010; 2011) conducted some classroom experiments that aimed to 

provide learners with improved metalinguistic awareness by directly comparing aspects of Japanese 

and English. Masaki (2012, 2015, 2016) has provided a history of collaborations between Japanese 

education and English education in the context of Japanese school education, ranging from the Meiji 

period up until the present. Otsu (2011) defends that one of the main reasons why the teaching of EFL 

has not succeeded in Japan is because Japanese learners lack a proper understanding of metalinguistic 

aspects of Japanese at the time that they start to learn English at school. Crucial metalinguistic concepts 

such as ‘subject’, ‘object’, ‘case’, ‘person’, ‘hierarchical phrase structure’ and ‘gender’ are only 

implicitly present in the minds of elementary school learners, and they often have only a deficient 

understanding of such concepts. The reason why these concepts are relatively unknown at the 

elementary school level is because the discipline of kokugo at the elementary level focuses on the 

appreciation of poems and literary works, rather than teaching grammar or metalinguistic aspects. The 

pairing of both Japanese and English can therefore help learners to fully grasp these concepts in a 

clearer way, which should then have a positive effect on their linguistic skills. 

This approach is primarily intended to help learners improve their knowledge of the Japanese 
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language, but it can also help learners to become better prepared for tackling the learning of English 

if they so choose. In Otsu’s approach, both L1 and English are included in a framework labelled as 

‘language teaching’ and are taught together in a systematic manner. In fact, Otsu goes as far as 

affirming that the teaching of English at the elementary school level has few chances of succeeding 

unless Japanese learners have a better understanding of metalinguistic knowledge. 

In Stage 1, learners must explore their own knowledge of Japanese so as to form an initial 

grasp of crucial metalinguistic concepts; then in Stage 2 they further explore such concepts while 

learning English, which also helps to introduce new metalinguistic concepts; in Stage 3 these new 

concepts are then brought back into the study of Japanese language. In stage 4, learners begin to 

directly compare and experiment with aspects of English and Japanese, by avoiding the use of 

ambiguous expressions. In Stage 5, learners make efforts to use L1 and English so as to further enrich 

their metalinguistic awareness, and finally in Stage 6 they complete the cycle by gaining a greater 

understanding of L1. 

One of the experiments (Otsu, 2010) was to provide students with an incomplete sentence that 

only lacked the final word. By asking students to provide suggestions for the missing word, and 

exploring what kind of ambiguous interpretations could result from their choices, students were able 

to better understand how slight changes in hierarchical phrase structure can greatly affect the meaning 

of the phrase. Another experiment (Otsu, 2011) asked students to participate in a game of shiritori, in 

which participants provide nouns beginning with the final part of a noun that was just previously 

spoken. In the first play session, the game is played in its normal fashion. But in the second session, 

the teachers deliberately introduced adjectives, adjectival nouns, and verbs instead of nouns to see if 

children were able to tell that something was not right. If a child sensed that something was strange, 

the teacher asked him or her why they thought so. By using this method, the teachers sought to help 

children intuitively grasp a clear understanding of these syntactic categories.  
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If we are to summarise Otsu’s (1989; 2008) main argument, it is that both mother tongue and 

foreign languages can be cultivated synergistically and effectively, by encouraging learners to become 

aware of linguistic commonalities and the unique characteristics and mechanisms of each language. 

He specifically labels his approach as that of developing an ‘awareness towards language’ within 

learners. In addition, Candelier (2007) has also argued that the multilingual and multiculturalist 

education that is being increasingly cultivated in Europe can be applied to foreign language activities 

in Japanese elementary schools (Oyama, 2016); this type of education consists of ‘activities for 

promoting language awareness’ that encourage learners to observe, analyse and infer about their 

mother tongue as well as other languages. 

 

6.7.3 A collaborative approach between L1 and EFL for raising metalinguistic awareness  

The experiments and evidence that I have just presented are part of an ongoing attempt to deal 

with an old issue, which is the tendency of traditional English language education to discourage the 

use of native languages as much as possible (especially in the case of China). In the West, scholars are 

increasingly questioning the validity of this traditional stance (Cook, 2010). According to an 

international survey targeting 120,000 learners in 18 countries, it was found that the more they talk 

about their mother tongue together with their target language, the better their academic abilities at 

school will be (Agirdag & Vanlaar, 2016). Also, when mastering a foreign language, Ortega (2018) 

has pointed out that we should place more importance on the value of the native language.  

Compared with other East Asian countries such as China, Japan has taken a relatively cautious 

stance toward introducing English into elementary schools, due to various discussions about the ideal 

stages for linguistic development in children, and issues concerning the implementation of a system 

for training classroom teachers. But now that the implementation of the curriculum is undergoing at 

the elementary school level, we must find ways to mobilize teachers effectively and make the best use 
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of the teaching knowledge that they already possess. In other words, in order to develop an English 

language curriculum that makes full use of the unique strengths of classroom teachers, it is important 

to consider the potential of articulating between foreign language education and native language 

education (see Figure 6.1). By doing so, we can expect to devise an innovative model for integrating 

L1 in EFL teaching materials development. This approach has not attracted much attention in 

multilingual education so far, and even though it is starting out as a pilot initiative, it is believed that 

it will have a positive impact in the study of foreign language education around the world. 

 

 

 

 

 

 

Figure 6.1: Basic diagram for the current research project based on L1+FL collaboration. 

 

6.7.4 Action research initiatives for incorporating L1 and EFL towards metalinguistic awareness 

development 

The early seeds of these two pilot lessons come from practical research that was carried out 

through a collaboration between teachers from Japanese language departments and English 

departments in an innovative curriculum design project (Saito et al., 2012; Akita et al., 2012; Saito et 

al., 2013; Akita et al., 2013; Akita et al., 2014; Akita, Saito, Fujie, 2019). Together, they designed 

some metalinguistic lessons for senior-high school students, which were aimed at nurturing 

metalinguistic skills in English, Ancient Japanese and Modern Japanese language courses. Besides 

engaging with the process of classroom teaching and learning, they analysed multiple factors such as 

Metalinguistic awareness 

Collaboration FL 
 L1 
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students' pre- and post-task tests, students’ work written during classes, and worksheet comments, 

while also engaging with the lesson study meetings in order to verify the possibilities and effectiveness 

of these metalinguistic lesson plans. As a result, it was proved that students' awareness of language 

mechanisms had increased through the designed collaboration lessons. The following pilot lessons 

conducted by the author (Wang, 2019b, 2019c, 2019d) will be introduced from the perspective of 

material development. 

 

6.8.1 Lesson plan: analysing a poem in Chinese and Japanese languages in EFL classrooms 

A case study that involved analysing a poem written in Chinese and Japanese during EFL 

classrooms was carried out, through a collaboration with three Grade 7 English teachers in a Japanese 

junior high school. The lesson was conducted in two classes on 18 January 2019, and in three classes 

(in which two classes joined together for one lesson) on the 16th of December of the same year. In total, 

this case study consists of four lessons.  

I was asked to serve as a guest teacher to introduce Chinese culture to students in a unit called 

“Let’s go to Chinatown”, derived from a currently-adopted EFL textbook. While preparing for this 

task, a Chinese Kanji quiz (Figure 6.2) featured in the textbook inspired me to design a metalinguistic-

oriented lesson drawing on the fascinating potential of Kanji characters. I decided to design a lesson 

that would help students think deeply about the characteristics of Japanese language by exploring 

similarities and differences between Japanese and Chinese in an English class. While searching 

through Japanese language textbooks, I found a poem titled “Chunxiao” (spring dawn), first introduced 

in the 5th grade Japanese textbook and also in more detailed form in the 8th grade Japanese textbook; 

coincidentally, this poem is also included in the Chinese language textbook for elementary schools 

(Figure 6.3). This poem was selected because it is common and familiar to Japanese learners. 
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Figure 6.2: Chinese-English quiz. 

 

 

Figure 6.3: Materials used in the worksheet (Wang, 2019). 

 

6.8.2 Lesson implementation process 

School starts in April in Japan, so the lessons conducted in December of 2020 were partially 

revised based on my reflections regarding the ones carried out in January of 2020. Four lessons were 

recorded, transcribed and categorized in terms of a four-stage-structured lesson analysis (Sarkar Arani, 

2014). The flow of the lessons can be seen in Table 6.3.  

Regardless of revisions, there are four activities in common among these four classes. The first 

activity is to present the selected poem in Japanese from the Japanese textbook, then present the 

Chinese version. Students are encouraged to read it in Chinese with the guest teacher, followed by a 

discussion in groups of four, focused on identifying any noticeable similarities and differences by 

comparing the Japanese and Chinese poems. Given the fact that students have already learned this 

1.机       □desk                 □airplane 

2.湯       □shower               □soup 

3.汽車     □bus                  □car 

4.作業     □practice              □homework 

5.去英国   □come from the U.K. 

           □go to the U.K. 
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poem in the Japanese language, they are likely to focus on the language itself. 

The second activity is a Chinese Kanji quiz. Quizzes differing from the textbook examples are 

prepared in advance, and students are engaged in a warm-up activity that builds a sense of achievement, 

as they realise they actually know some Chinese already, without having learned it previously. The 

purpose of the Chinese Kanji-English quiz is to provide students with a comparative perspective that 

links the three languages.  

The karuta game is the third common activity in this case study. Students play karuta card 

games with a selection of Chinese words sharing the same Kanji, same meaning and similar 

pronunciation as the corresponding Japanese words. This activity aims to stimulate students’ sense for 

distinguishing onyomi in Japanese and pinyin in Chinese. The last activity is to ask students which 

Chinese words they know, and interact with them based on their answers. This activity not only 

introduces an unfamiliar language in a familiar way, but also builds up the relationship between guest 

teacher and students. 

Table 6.3: Lesson flow throughout the case study. Note that classes 7A’, 7C’ are different 

from 7A, 7C which were in Grade 8 at the time. 

Category 
Lesson Segments in January: 

Class 7A (32 students), Class 7C (35 stud.) 

Lesson Segments in December: 

Class 7A’ (34 stud.) + 7C’ (31 stud.)*, Class 7B (27 stud.) 

Introduction 

> Several students are invited to write and pronounce their 

names in Chinese after the guest teacher’s self-

introduction. 

> Students are asked to point out cities where the guest 

teacher has lived, by looking at a Chinese map in their 

hand as they hear city names in Chinese. 

> Students are asked to shout out what Chinese words 

they know.  

(15 minutes) 

> Students shout out what Chinese words they know as a warm-

up activity, after the guest teacher is introduced. 

> Students are asked to answer Chinese-English quizzes by 

guessing the meanings of words. Students sit if their answers are 

wrong, until only three students are left standing up, whose 

names are then taught by using Chinese pronunciation. 

(15 minutes) 

Development 

> The poem is presented and read in Japanese first, 

followed by its Chinese version. 

> Students are asked to form groups and write down 

similarities and disparities in individual worksheets where 

they draw underlines and write notes. 

(10 minutes) 

> Karuta game is played in groups of 4. Chinese cards are given 

to each group. Students are asked to choose the correct Chinese 

word cards when they hear the corresponding Chinese term. 

> The poem in Japanese is shown to Students. It is read and 

interpreted through students’ discussions. Then the poem in 

Chinese is presented and read together with students under the 

guidance of the guest teacher. Worksheets are handed out, as 

students are asked to write down any similarities and disparities 

they have noticed, both individually and in groups. 

(25 minutes) 

Turn 

> Several students are called to speak out their opinions 

to the whole class. 

> Students are asked to choose the correct Chinese word 

cards when they hear Chinese in groups during a karuta 

> Students are free to share their opinions in groups, while two 

teachers walk around to facilitate. 

(5 minutes) 
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game. 

> Students answer a Chinese quiz as a whole in order to 

choose the correct pictures as they see Chinese Kanji 

words. 

> Self-introduction through a sentence pattern of S+V+O 

is shown in Chinese, English and Japanese. 

> Several students are invited to do a self-introduction in 

Chinese. 

(15 minutes) 

Conclusion 

Students are asked to write their insights, discoveries, 

questions or comments on the worksheet as reflections. 

(5 minutes) 

There is no time during the lesson, so students are asked to write 

their insights, discoveries, questions or comments on the 

worksheet as reflections after the lesson is finished. 

 

6.8.3 Analysis of worksheet answers and reflective writings 

67 worksheets were collected from the two classes in January, and 92 worksheets were 

gathered from the three December classes. The students’ remarks concerning the similarities and 

differences of the poem in Chinese and Japanese as well as their reflective writings about what they 

had learned of Chinese, Japanese, and English from this lesson were analysed in comparison to the 

four categories proposed by Tunmer and Bowey (1984): phonological awareness, word awareness, 

form awareness and pragmatic awareness. ‘Phonological awareness’ refers to phoneme segmentation, 

appreciation of rhyming and acoustic signals. ‘Word awareness’ relates to word segmentation, word-

referent differentiation, and appreciation of words and their meanings. ‘Form awareness’ refers to the 

structural representation of parsing items, linguistic items or literal meaning. ‘Pragmatic awareness’ 

indicates an awareness to pragmatic and inferential rules, inconsistent communication failures, 

macrostructure, and intended meaning. 

In addition, one extra category, emotional awareness, emerged from the analysis of students’ 

reflections. In particular, ‘emotional awareness’ refers to any personal emotions felt toward language 

or language learning in general beyond specific linguistic items, involving both interest and motivation. 

These categories provided the basis for classifying the various manifestations of metalinguistic 

awareness. Each entry was coded under a single main category, even when there was more than one 

category mentioned. Therefore, the frequency of responses equals the students’ numbers in total. A 
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blank category was created to designate worksheets where both answers and reflections were absent 

(no fully blank worksheets were collected). The main reasons for the incomplete worksheets were that 

the teacher instructed students to write only a portion, or due to time limits. 

 

6.8.4 Results and discussion 

As can be seen from Table 6.4, students’ answers to the similarities and differences in the 

Chinese and Japanese versions of the poem took place primarily within the category of word awareness 

(44%) and 16% of the reflective writings can be included in the same category. In total, one-third of 

the students’ answers and reflective writings were included in the word awareness category, which can 

be attributed to the fact that Kanji is a common factor in both languages. Students identified Kanji 

meanings, Kanji writing, and poetic style/language components. The majority of the students noticed 

differences between simplified Chinese characters and traditional ones, between horizontal writing 

and vertical writing, and between Kanji numbers and space segmentation. They also noticed that the 

Japanese language includes Kanji from Chinese, katakana words from English and other foreign 

languages, and of course the original hiragana. Some students commented that Japanese was more 

receptive and enriched, in contrast with the alphabet-only English and Kanji-only Chinese. 

The phonological awareness category was identified in 23% of student answers and 27% in 

the reflection writings. Similarities between Japanese onyomi and Chinese pinyin were noticed, as well 

as differences in the phonics system which were addressed through specific symbols. It can be assumed 

that students are able to notice and analyse sound with phonemes in detail when they are given 

appropriate materials. Given their prior knowledge about Kanji, some students listed different 

pronunciations of the same Kanji in Japanese, although it seemed to have a single pronunciation in 

Chinese. The students’ assumptions reveal that they applied what they learned from the Japanese 

language and other subjects in order to question the phonetic rules of a different language. 
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Answers and reflections categorized as pragmatic awareness were more diverse, as they 

included a mix of descriptions of each category with a focus on macrostructure. Linguistic distance 

between Chinese, Japanese and English and the relationship of language and culture were mentioned, 

by showcasing the unique characteristics of each language. Most of the comments stated that their 

mental images and pre-assumptions of Chinese and Japanese had changed throughout the lesson. This 

shows that providing opportunities for realising and understanding features of a different language can 

motivate students to reconsider their previous understandings of mother tongue and foreign languages. 

Some students were able to deduce several unique characteristics of Japanese language from 

their comparisons. Some of them wondered how katakana developed as a part of Japanese language 

writing after Kanji was introduced in Japan. With English and Chinese being provided as reference 

languages for examining Japanese in an objective manner, not only did students pay attention to the 

unique features of Japanese language, but also felt inspired to inquire and deduce certain language 

rules based on the stimulus provided by the materials. 

Form awareness showed up the least in both answers (4%) and reflections (6%), which could 

be attributed to the lack of specific instructions or guidance about structures during the lesson. It might 

be the case that some students were engaged in form awareness by thinking and inferring by 

themselves, when they were given the two poems. Sentence patterns, verb position and negative form 

were mainly discussed in this category among the three languages. Besides these, some students noted 

that there were connecting particles in Japanese, like “は”, “が”, “を”, “の”, “く”, but none of them 

was used in English (purely alphabet) or Chinese (purely Kanji). This pointed out a unique 

characteristic of Japanese as an agglutinative language. 

Emotion awareness (18%) was identified only in reflections because students were asked to 

write anything they felt or noticed in general. Most of the comments in this category expressed their 

interest and motivation to learn other languages, their respect for and questions about different 
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languages and cultures, and their views concerning history and the relationship between Japan and 

China. It can be said that this lesson opened a door for students’ potential thinking and learning without 

being restricted to linguistic features. Regarding the important role of motivation in human self-

development, this kind of emotional awareness is more likely to lead to students’ further learning in 

the future. 

Table 6.4: Frequency of categories and examples taken from students’ writings. 

Category  Answers  Reflection 

① Phonological awareness 37 (23%) 43 (27%) 

Examples: 

> Chinese has many sounds like [sha], [sho], [h] and [o]. There are also similar sounds like [yelai]. 

> [春] sounds like [shun] in Japanese, but [chun] in Chinese. Pronunciations of [g] and [z] are different. 

> Chinese has more vowels and sounds rhythmical; Japanese sounds clearer. 

> Each word has different tones in Chinese. There are symbols similar to musical notes [-] and [ˇ]. 

Japanese Kanji has more than one sound, like: 

(あかとき, あかつき, きょう) 暁 = xiǎo; 

(お, こ, しょう) 小 = xiǎo;  

(ふう, かぜ, かざ) 風 = fēng; 

(ほう, ほこ, ほこさき) 鋒 = fēng. 

> Unlike Japanese, Chinese uses English alphabet symbols on top of it to show pronunciation. 

② Word awareness 70 (44%) 26 (16%) 

Examples: 

> Some Kanji are the same, but some are different in writing. Numbers of Kanji and spaces are different. 

> The Chinese poem has 5 kanji only, with comma and periods in horizontal writing; the Japanese poem has kanji, hiragana, and okurigana in 

vertical writing. The segmentations of the sentences are different. 

> There are identical Kanji with the same meaning in Chinese and Japanese, but identical Kanji with different meanings also exist. 

> Different Kanji: [暁—晓, 暁を覚えず—不觉晓, 処—处, 聞—闻, 鳥—鸟, 風—风]; 

Same Kanji: [春眠, 雨, 知, 帝, 声, 多少, 夜来, 花落, 孟浩然] 

> Some Kanji are repeated in pairs (処処 = chu chu). There are both English and Chinese words in Japanese. 

③ Form awareness 7 (4%) 9 (6%) 

Examples: 

> Chinese put [不] in front of verbs to express the negative form; Japanese add [ず] after the verb instead. 

> The verb comes first in Chinese and English, like [暁を覚えず→不觉 (おぼえず) 晓 (あかつき)]. 

> Japanese is like [S + ~ + V]; Chinese and English are like [S + V + ~]. 

> How to structure a sentence is handled differently. The sequence of words is different. 

> There are no connecting words in Chinese or English, like [の], and [を]. 

④ Pragmatic awareness 25 (16%) 35 (22%) 

Examples: 

> We have different languages in East Asia, but we were able to communicate using Kanji and gestures. 

> I found connections between Japanese and Chinese. We have similar Kanji, but different sentence structures, writing style and intonation. It 

might not be a problem to go to China. 

> I’ve noticed the characteristics of Chinese and Japanese languages. 

> I’ve learnt that the meanings of Kanji differ due to cultural differences in a social study lesson, but now I felt so different by comparing cultures 

from the viewpoint of Kanji. 

> Japanese sounds soft and uses both Kanji and Hiragana; Chinese sounds angular and uses only Kanji. 

⑤ Emotional awareness 0 (0%) 29 (18%) 

Examples: 

> I’d like to learn more English so as to look at other languages from the perspective of “English”. 

> Japanese originated from Chinese, but I am surprised how they turned out to be totally different now. 

> I’d like to research how to say my name in Chinese and know more Chinese word meanings and their sound. 

> It’s important to respect other cultures and differences. I want to learn another country’s culture and differences more. 
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> It’s a lesson for me to see a long-time relationship between China and Japan. 

⑥ N/A 20 (13%) 17 (11%) 

Total 159 (100%) 159 (100%) 

 

6.8.5 Summary 

This case study examined the impact of newly-designed lessons articulating Japanese with 

Chinese during four English classes. These lessons were designed to provide students with 

opportunities to compare, analyse, categorize, and discover the similarities and differences between 

different languages for the purpose of developing metalinguistic awareness. These lessons, which 

incorporated a poem in Chinese and Japanese, were carried out in Grade 7 English classes in a Japanese 

junior high school. The students’ worksheet answers and reflective writings during the lessons were 

collected and analysed so as to clarify their level of metalinguistic awareness. 

It can be inferred from the writings that students felt attracted to the richness of language, felt 

engaged in the exploration of language systems, and were able to recognize the importance of various 

languages for participating in global communication. The results also show that the designed lessons 

awakened students’ metalinguistic awareness in various potential aspects, not only on linguistic 

features but also on cultural and educational factors. In sum, classroom activities such as the one 

demonstrated here can be a meaningful tool for developing metalinguistic awareness. 

More case studies are needed for devising better activities and materials that articulate between 

mother tongue and foreign languages in different age groups. In doing so, it is recommended that 

further research be conducted to explore the processes by which increased metalinguistic awareness 

may potentially result in improved linguistic competency for both mother tongue and foreign language. 

This is an aspect that will be considered in future research. 
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6.9.1 The lesson 

I was able to conduct this pilot lesson with a pre-service teacher in a public elementary school 

in Fukui prefecture, whose name is Mr. Ikeda. Acknowledging the significance of metalinguistic 

awareness in language learning, Mr. Ikeda showed his interest in implementing a Japanese-English-

Chinese language lesson in his class. In the past, he had obtained teaching certificates for both Chinese 

and English languages at the secondary school level during his bachelor studies (B.A.). Seeking to 

obtain the teaching certificate to become an elementary school teacher, Mr. Ikeda was enrolled in an 

educational studies course (M.Ed) at the time. He was doing an internship in a fourth-grade class of a 

public school, under the supervision of a mentor, and it was his third year of school internship as a 

pre-service teacher. As part of his duties as an intern, he went to school three times a week.  

Mr. Ikeda and I planned the lesson, prepared mock lessons and had several discussion meetings 

before the actual lesson took place. After all preparations had taken place, the real lesson was 

conducted by Mr. Ikeda in a fourth-grade class at his elementary school in Fukui Prefecture. I was 

invited to attend as a guest teacher. The lesson was carried out in accordance with the lesson plan 

detailed below. Although this was merely a one-time teaching practice, a look at the reflective 

worksheets written by the pupils provided several positive comments, which revealed their language 

awareness towards word formation, and also their increased interest in knowing different languages 

(Wang, 2020). 

Class 3 of Fourth Grade / Foreign Language Activity Lesson Plan 

 

Date: January, 17th, 2018 / Third Period 

Teacher: Mr. Ikeda 

Guest Teacher: Wang Linfeng 

 

1. Name of the Unit: Language Awareness 

2. Contents of the Lesson: 

① Learning objectives: to notice the common rules of word formation from two-kanji words, 
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so as to make learners more interested in Japanese language and foreign languages.  

② Learning tools: worksheet, thick white paper and marker pen. 

③ Lesson flow: see the table below. 

Description of procedures involved in the 

learning activity 

Summary of teacher instructions 

& examples of learner responses 

Types of support provided by the teacher 

Get to know what students will learn in this 

lesson; 

Review the last Japanese language lesson titled 

“Winter view”; link white things with the Kanji 

“white”. 

Connect learners’ experiences to the theme of 

‘white’. 

> Confirm the lesson’s objective; 

 

 

 

 

 

 

 

> In groups, write down kanji starting with the 

Kanji ‘white’ (白);  

 

> Each group shows their drawing papers and 

share their kanji results to the whole class;  

 

 

> Think about written phrases in  

two-Kanji combinations; 

 

 

> Think about whether it makes sense or not in 

English; 

 

 

 

 

> Discuss answers in the whole class; 

 

 

 

> Think about whether it makes sense or not in 

Chinese; 

 

> Discuss answers in the whole class; 

 

 

 

> Individual thinking time: what have you noticed 

by now? 

 

 

> Use your creativity to make your own original 

phrase. 

>「白」で始まる漢字の組み合わせか

ら、日本語・英語・中国語について考え

よう。 

Lesson objective: thinking about Japanese, 

English and Chinese languages through 

combinations of the Kanji ‘white’ (白). 

 

 

> Use all the available resources to find the Kanji 

‘white’ (白). 

 

> Each group is asked to put their results on the 

blackboard. 

e.g. 白馬, 白紙, 白鳥, 白旗 

 

> What do you notice by looking at these Kanji 

combinations? 

e.g. Two Kanji makes one phrase.   

 

> Do these literally-translated English words really 

exist in English language?  

e.g. They all exist in English.  

e.g. Some of them have English versions, some 

of them don’t have English expressions.  

 

> Ask guest teacher if they exist in English 

language.  

e.g. Yes.  

 

> Do you think these kanji also exist in Chinese? 

e.g. Yes; or No. 

 

> Ask guest teacher if they exist in Chinese 

language.  

e.g. Yes. 

 

> Ask what have you learnt? 

e.g. Color + thing pattern is common among three 

languages. 

 

> Think up or make some words or phrases which 

also make sense in Japanese, English, and 

 

 

 

 

 

 

 

 

> Introduce the guest teacher; 

 

 

 

 

 

 

> Write down learners’ opinions on blackboard 

(See 7.5); 

 

 

 

 

 

 

 

 

> Practice pronunciation with guest teacher; 

 

 

 

> Practice pronunciation with guest teacher; 

 

 

> Help learners to figure out similarities among 

languages in their own words; 

 

 

> Promote learners to create phrases by combining 

kanjis or words;  

 

 

> Guest teacher’s comment. 
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Chinese.  

Write down your questions or comments on the 

worksheet.  

④ Evaluation point: by paying attention to known Kanji combinations, this can help learners 

to notice that new words or phrases may be generated by combining different words or Kanji. This is 

a common rule which can be found in other languages too. 

Figure 6.4: Image of classroom blackboard during the pilot lesson. 

6.9.2 Reflections regarding the lesson  

This pilot lesson started by reviewing what had been studied in the last Japanese language class 

titled “Sceneries of Winter”. It elicited children’s interest in Kanji because of its inclusion of “white” 

as relating to snow. After conducting an activity in which groups had to search for “white Kanji”, the 

children were presented with selected Kanji examples and worked with their English counterparts 

(Figure 6.4). Then, the Chinese counterparts were introduced, along with Japanese and English words. 

To inquire what they had noticed by comparing the same words in three languages, children 

discussed in pairs. Most of them noticed the same function of “shiro”, “white”, and “bai” at the 

beginning of the words. They were surprised to know that the same Japanese Kanji makes sense in 

Chinese language as well. When it was time to share their insights as a whole class, children pointed 

out that the single word for colour “shiro/white/bai” + single word for animals/things can generate a 

new combined word, which is common to the three different languages. At the end of the class, 
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children were asked to write down words that involve the formation of “color + animals/things”. 

In total, 120 words were written by 32 children in the class. Their reflective comments were 

also collected (Table 6.5) and analysed according to four categories of metalinguistic awareness 

(Tunmer & Bowey, 1984). It was found that phonological awareness, word awareness and pragmatic 

awareness were identified in children’s reflections. In addition, according to children’s voices during 

the class, their level of motivation and interest toward language awareness (such as other foreign 

languages) had increased.  

Just like the previous pilot lesson, this lesson was shown to provide an opportunity for children 

to think attentively and creatively about word formation from a metalinguistic perspective by 

comparing three languages, while using the contents from the Japanese textbook as a basis. The results 

strongly suggest that it is feasible to include Japanese and English into a broader scope of language 

education at the elementary school level. 

Table 6.5: Children’s reflective comments written during the pilot lesson (Wang, 2020). 
 

Reflective Comments Phonological Word Form Pragmatic 

1 

色＋物で言葉ができることを始めて知りました。日本語は白，英

語は white，中国語は baiなど，白は外国語でも決まっているん

だなと思いました。 

 〇   

2 
日本語，英語，中国語のいろいろな読み方があるとわかりました。

中国語は難しいなと思いました。 
〇    

3 

中国語は日本語とすこしにている部分がある事が分かりました。

いただきます や こんにちは はどうやっているのかしりたいで

す。 

   〇 

4 かんこくごがなかった。     

5 

日本語も英語も中国語も色に何かをたして発音することが分か

りました。日本も中国も漢字を使うのは，いっしょなんだなあと

思いました。 

 〇   

6 
日本と中国では，漢字を使うことが分かりました。色は読み方が

別でも同じ言葉を使うということが分かりました。 
〇 〇   

7 

中国語，英語は日本と同じ最初の色とかの意味は同じということ

が分かりました。でもなんで外国や中国の字は全然違うんだなと

思いました。 

 〇   

8 

日本語や英語中国語は日本語と読み方が違くてへーそうなんだ

なとお思いました。ファン先生は日本語英語中国語すべてしゃべ

れるので，すごいと思いました。大人になっても３つの語覚えた

いです。 

〇    

9 えいごと中国語のいいかたがちがうことがわかりました。 〇    

10 
日本語や中国語英語を教わって私は，むずかしいことが分かりま

した。英語，中国語の言葉がつうじてすごいなーと思いました。 
   〇 
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11 中国の漢字はなんで日本の漢字と違うのかなと思いました。  〇   

12 
中国のほとんどが最後に「ー」になることが分かりました。ワン

先生とわたしの滑舌が全然違いました。 
〇    

13 
中国はすべて漢字ということをはじめて知りました。中国は私の

知らない読み方ばっかりでした。 
〇 〇   

14 

中国語でもちょっと日本とちがうけど，漢字を使うとはしりませ

んでした。中国を書いたら何も関係のないことを書いていたの

で，これが中国語なんだなと思いました。 

 〇  〇 

15 

日本語と英語と中国語はぜんぜん違うなとおもいました。おぼえ

るのもたいへんだとおもいます。ワン先生は日本語も英語も中国

語もしゃべれるのがすごいなとおもいました。 

 〇   

16 
日本語は漢字とひらがながまじって「今から遊びにいきます」と

かになるけど，中国語は全て漢字なので，びっくりしました。 
 〇   

17 
中国では全部の文字が漢字なんだなとおもい，ぼくも中国の字を

ならってみてみたいです。発音もむずかしいからすごいです。 
〇 〇   

18 
日本語の漢字と中国語の漢字は少しちがうけどなんとなくわか

るような漢字があったのでおもしろかったです。 
 〇   

19 
白鳥で中国語だったら別の意味のばいやニャオ べつべつの意味

をつなげてすると白鳥と読めるなんてびっくりしました。 
〇 〇   

20 
わかったことは，かんじはおなじでもよみかたがちがうことで

す。 
〇 〇   

21 うしろにもいろをかいていいのかわかりません。ほぼ 2文字。  〇   

22 

日本語には白でも読み方はいろいろあるけど英語と中国語はよ

みかたが 1種類しかないのが疑問におもいました。中国語は発音

もちがうのでびっくりしました。 

〇    

23 
ちゅうごくごは漢字はいっしょだけど読み方がちがうのは知り

ませんでした。 
〇 〇   

24 
日本語英語中国語の発音はむずかしいとおもいました。中国にい

ったときはしようできたらいいなとおもいました。 
〇   〇 

25 
赤色や青色などの色はなにかを組み合わせて英語や中国語にで

きるなと思いました。 
 〇   

26 中国や英語や漢字をつかっているのがわかりました。  〇   

27 もっと中国語をもっとしりたい。  〇   

28 
中国でも漢字をかくなんてはじめてしりました。すこしずつ中国

語を覚えたいです。 
 〇   

29 
中国でも英語がつたわるということがわかったし，外国でも中国

語がつたわることが分かりました。 
   〇 

30 
日本の漢字と中国の漢字はにているので，びっくりしました。中

国語はあまり知らなかったけれどちょっと知れてよかったです。 
 〇   

31 漢字は日本が中国どっちからきたのか疑問です。  〇   

32 
中国でもだいたいはなんてかいてあるかわかるんだなと思いま

す。 
 〇   
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The results of this entire study have brought about a number of contentious issues that are still 

under debate in regards to the development of materials for language learning. To address these issues, 

I have presented a methodology by which teachers can either evaluate existing materials, or produce 

their own supplementary teaching materials.  

In Chapter 1, I started my enquiry by pointing out the relevance and necessity of textbook 

research in regard to studies of curriculum and instruction; this was followed by a review of recent 

trends in English textbook research in an EFL context. It argued that authorized textbooks, seen as the 

materialized products of a national curriculum, are worth scrutinizing critically because they are 

assumed to impact heavily on classroom teaching and learning. A literature review of EFL textbook 

research suggested that a micro-approach towards examining unit designs was needed, so as to clarify 

the core traits of EFL textbooks.  

With this in mind, a historical review of English textbooks development in both Japan and 

China was conducted, along with an analysis of current national curricula for junior high school. The 

history of English textbook development shows that both Japan and China went through a similar 

process of transitioning from imported textbooks to contextualized ones. Regarding the specific 

approaches used to achieve this contextualization, Japan sought to develop original textbooks with 

local publishers, while China tended to refer to globalized textbooks devised by international 

publishers. Furthermore, the present national curricula (which provide guidelines for textbooks 

currently in use) have served as the main reference points for interpreting which features are required 

for textbook compilation. Given its educational needs and overall objectives, Japan put an emphasis 

on balancing the four skills to achieve an all-round, general communication ability; as for China, it 

adapted the notion of task-based language use for developing comprehensive language competence. 

By focusing on textbook research methods, this thesis intended to address three core research 
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questions: is there a gap between authorized EFL textbooks and the national curriculum? What are the 

idiosyncrasies of EFL textbooks? What kind of fundamental issues or imbalances may be found in 

EFL textbooks, and how may we deal with them?  

In Chapter 2, through the elaboration of different frameworks for language textbook analysis, 

I proposed a descriptive model for analyzing learning units in detail. This model offers a cohesive way 

to take into account all of the three main components of a unit: metadiscourse, texts and practice 

activities. Metadiscourse analysis deals with information or messages that textbooks tend to send to 

learners, rather than the specific learning contents of the unit (Chapter 3). Rhetorical pattern analysis 

was applied to texts for the sake of clarifying text comprehensibility, with a particular focus on the 

linkage of each part within a unit (Chapter 4). Practice activities were analyzed from a number of 

perspectives, namely: learners’ initiative, focus of language contents, required mental processes, 

learners’ interactions, and input & output contents; the aim is to infer (with as much precision as 

possible) what is implied within practice activities (Chapter 5). Three units, themed as “school”, 

“family”, and “events”, were chosen from each textbook compiled by all authorized publishers in both 

countries (6 from JP, 8 from CN), comprising 42 units in total. 

In Chapter 3, the outcomes of the metadiscourse analysis reveal the ways in which textbooks 

guide learners’ learning. The categories of analysis were divided into informational contents, 

attitudinal contents, and additional contents. I found that neither of the two countries used attitudinal 

metadiscourse in textbooks except for salience, and that none of them took into account the potential 

of promoting learners’ metalinguistic ability, by using the mother tongue as a language learning 

material with which to help them apprehend key aspects of a foreign language.  

In terms of informational metadiscourse contents, while Chinese textbooks lay weight on 

setting out the key objectives of learning contents, Japanese textbooks show an emphasis on providing 

introductions for both contextual situations and the learning contents themselves. Regarding the 
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additional metadiscourse contents, Japanese was used as the instruction language using a first-person 

voice in Japanese textbooks, which could be inferred as emotionally supporting learners in their 

learning. In contrast, English was mainly used as the instruction language using a second-person voice 

in Chinese textbooks, which suggests an attempt to provide further language immersion and increase 

the learners’ ability to focus on what is required of them.  

Chapter 4 showcases the progression of texts and text comprehensibility throughout a unit, by 

focusing on its rhetorical patterns. Rhetorical pattern analysis describes the linkage of parts through 

the use of diagrams, to show how (and to what extent) the various statements in texts are connected 

and developed. The matrix and hierarchy patterns (indicating tighter and denser relationships between 

statements) were rarely found in the EFL textbooks. Instead, the list pattern (which generates the least 

amount of relationships) was identified in the majority of units: this could be attributed to prioritizing 

a more pragmatic use of language structure, instead of producing more cohesive texts.  

In Chapter 5, I carried out an examination of language practice activities, more specifically to 

understand what types of activities learners are required to do. This involved describing the explicit 

nature of 967 practice activities extracted from the textbooks. Through content analysis, it was found 

that practice activities are characterized by a high frequency of passive questions requiring “meaning 

understanding” and “information selection”, related to learners’ individual work (rather than pair or 

group work). Both countries also featured a good number of reproductive activities, by which learners 

are asked to reproduce what they are presented. Taken together, the findings in Chapters 3, 4 and 5 

provide a convincing account for the essential features and character of learning units in EFL textbooks.  

In Chapter 6, the outcomes from the various textbook analyses were summarized and mapped 

according to two key aspects: 

 

① that of national curricula, involving the question of whether textbooks truly reflected the 



 

251 

 

requirements of the curricula; 

② that of EFL textbooks’ characteristics, involving the question of what the fundamental 

issues and imbalances of EFL textbooks are. 

 

Regarding ①, after checking the descriptions in national curricula and their requirements in 

terms of learning material contents, the discrepancies between textbook and curriculum were mainly 

discussed in terms of the teaching and learning of the four skills. As for ②, it was argued that the role 

of the mother tongue (L1) in developing metalinguistic awareness was undervalued. Therefore, as a 

starting point for an appropriate collaboration between L1 and FL in material development, two case 

studies were conducted in real class environments, so as to verify the validity and possibilities of 

interlinking both languages and boost metalinguistic awareness in learners. 

Since it was found in Chapter 5 that practice activities were too focused on repetitive or 

reproductive actions as well as memorization on behalf of the learners, the other aim of these two case 

studies was to elicit learners to be more proactive, creative and use their own mental effort to link 

foreign language concepts with their previously-acquired mother tongue knowledge.  

 

In terms of the methodological value of this research, it employs a detailed descriptive analysis 

of EFL textbook units at a micro-level, for the purpose of clarifying their key characteristics and 

potential insufficiencies. In addition, this study looks at textbooks from the unique perspective of an 

EFL researcher familiar with the shared linguistic and cultural heritage of both Japan and China 

(especially in terms of their Kanji usage), in contrast to most of the prevailing textbook literature which 

derives from ESL contexts. As a result, this study contributes an East-Asian dimension to the body of 

existing literature on English textbooks. I sought to clarify the core nature of these textbooks by 
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looking in detail at their unit components, show how they are structured as a framework, and provide 

a constructive critique by comparing them against the requirements of the curricula in both countries. 

It is my belief that this analysis provides an opportunity to re-examine and re-evaluate current textbook 

authorizing procedures and compiling processes. 

Regarding the theoretical value of this study, it includes a historical, socio-cultural and politico-

economic view of how textbooks have been developed up until now, and serves as an example of how 

to explore EFL textbooks as a national curriculum artefact. In an attempt to better visualize the “gap” 

between the curriculum and the EFL textbook, I have compared all of the authorized textbooks and 

national curricula in both Japan and China as holistically as possible. Furthermore, it was demonstrated 

that this analysis framework is applicable to local textbooks in different countries. 

As for the practical value of this research, its main contribution is to present the results of 

action research initiatives showcasing examples of lessons designed specifically for cultivating 

metalinguistic awareness. One of the main findings of this study is its claim that EFL textbooks are 

lacking in the aspect of metalinguistic development. To address this issue, it proposes a collaborative 

approach between L1 and FL classes, exemplified through two case studies. These helped to 

contextualize the study’s findings, and shed further insights on other EFL contextual issues in language 

education. 

 

Throughout this work, the main focus and concern has been the national curriculum, which is 

the main force responsible for exerting an immediate influence on the preparation, compilation and 

evaluation of authorized EFL textbooks. It is acknowledged, however, that other factors and 

stakeholders should be accounted for in order to grasp the full breadth of textbooks as a research topic. 

Policy makers, publishers, parents, teachers and learners remain unexamined.  
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Furthermore, although Japan and China were selected for this study, other contexts such as 

Korea or Hong Kong are also worthy of consideration so as to draw a wider map of EFL teaching and 

learning environments, as well as to explore further synergies between mother tongues and FL. Finally, 

another limitation of this study is that the micro-analysis of units was only focused on grade-7 and 

carried out on current textbooks published in 2012 and the currently official curricula; this means that 

it is not possible to compare these textbooks and curricula with previous ones in full detail, or grasp 

their historic evolution through the use of timelines. 

 

In order to achieve the goal of metalinguistic development through a collaboration between 

mother tongue and foreign language education, I plan to pursue and carry out the following three 

research phases: 

 

① To present the theoretical and practical bases, reasoning, and arguments for the 

significance and need of collaboration between native language and foreign language 

education. 

 

Method: I will investigate previous literature related to the necessity and theoretical grounds 

for collaboration between foreign and native languages. As a theoretical standpoint, I will rely on the 

theory of universal grammar (Chomsky, 1965; Samuels, 1979), Linguistic Interdependence Theory 

(Cummins, 1984), theory of ‘language awareness’ (Otsu, 1989; Schmidt, 1990) and the concept of 

‘pluralistic approaches to languages and cultures’ (Candelier, 2007). I also intend to visit some schools 

in Europe that are conducting classes involving some form of collaboration between the teaching of 

native and foreign languages. 
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② To conduct a comparative analysis of textbooks, in order to select any linguistic items that 

are related to both native and foreign languages, and establish a tentative curriculum model 

that includes language activities. 

 

Method: the framework for analyzing textbooks is divided into four areas of meta-language 

awareness as defined by Ogose (2007) that give us the ability to consciously observe and operate 

language as an object. These are: awareness of phonology, awareness of words, awareness of language 

form and grammar, and operational awareness. Based on the results from a comparative analysis of 

elementary school textbooks (Wang, 2017), a number of language items and contents relevant to both 

national and foreign languages will be extracted. Based on this, I intend to design language activities 

that require "observation, analysis, and reasoning" of multiple languages, and propose it as part of an 

integrated language curriculum. 

 

③ To refine and verify the developed curriculum model (②) by conducting collaborative 

action research initiatives. 

 

Method: put into practice the curriculum developed in ② and verify its applicability and 

educational effects. This practical research will be held in partner schools, where teachers are engaged 

in the process as active participants. In other words, this practical research will be conducted through 

a collaborative inquiry approach with classroom teachers, based on the theoretical framework 

developed by Schon (1983) known as ‘reflective practitioner’. 

 

This research also involves the domain of teacher education. The researchers and practicing 
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teachers will act as collaborative explorers by conducting practical trials and practicing research that 

allows teachers to grow up as ‘reflective practitioners’; in other words, teachers will be encouraged to 

look back on their actions and engage in a process of introspection and reflection, so as to open up 

new perspectives about teaching. The whole process can be considered as teachers’ professional 

development story. Also, through gradual steps, there are plans for disseminating this collaborative 

foreign-native language class both inside and outside of the same school, by inviting class teachers of 

different grade classes as well as teachers from different types of schools to attend some classes and 

give their opinion. 

 

By acknowledging the textbook as a curriculum artifact, this study has clarified the essential 

characteristics of EFL textbooks from a micro-perspective, and by focusing on the issue of raising 

learners’ metalinguistic awareness, suggested an approach for collaboration between mother tongue 

and foreign language in the classroom.  

Based on the aforementioned findings, it can be affirmed that EFL textbook designs in both 

Japan and China do not yet fully meet the demands required by the currently-adopted teaching and 

learning principles, in spite of regular revisions in national curricula. Seeing as how authorized 

textbook publishers are expected to follow the new principle of balancing the so-called ‘four skills’, 

with the purpose of developing the comprehensive language capabilities of learners, these efforts have 

turned out to be partially flawed.  

Until now, each country has chosen to take an isolated approach towards the development of 

textbooks, despite the fact that there are linguistic commonalities, and potential points of synergy. In 

particular, this study urges us to adopt a broader view on developing metalinguistic ability within EFL 

textbooks. This means that ESL textbooks and materials might not necessarily be the main point of 
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reference for developing textbooks in an EFL context. Throughout these pages, it was demonstrated 

how this problem can be materialized from the conceptualization phase, up to the real context of 

classroom teaching and learning. 

Even as textbooks move into the digital domain, their importance is unlikely to diminish in the 

near future, and international publishing companies are expected to maintain their strong presence and 

investments in attractive East Asian markets such as China and Japan. There is also a well-established 

market for English language tests, which pushes educators, parents and institutions to give extra 

importance to ESL materials. For all of these reasons, it is more crucial than ever to analyze in detail 

the deep contents of these learning materials, and provide a balanced critique so as to promote 

language learning in this region.  

These external pressures might make it more challenging to develop textbook materials that 

integrate mother tongue and foreign language within EFL regions; a continued collaboration between 

teachers and academics in different countries will be needed for pushing this early approach into a 

state of maturity. To conclude, it is hoped that the analytical framework presented in this study can 

help bridge the gaps between the deficiencies of EFL textbooks and the requirements of national 

curricula, and provide robust tools for teachers, textbook publishers and national textbook evaluation 

committees to achieve better results. 
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Appendix B 

Metadiscourse Analysis: Raw Data for ‘School Life’ Units 
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(3) Final Table of Metadiscourse Items and Graph Charts
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Practice Activity Analysis: Raw Data 
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Code Turn-take New Crown New Horizon Sunshine Total English One World Columbus 21 Mean Code Turn-take Renjiao Beishida Ren'ai Yilin Jijiao Waiyanshe Shangwai Shangjiao Mean

IL Initiate language (non-scripted) - - - - - - - IL Initiate language (unscripted) - - - - - - - - 0%

SR Scripted response 59% 60% 57% 61% 67% 57% 60% SR Scripted response 65% 72% 83% 85% 84% 72% 63% 74% 75%

NR Not required 41% 40% 43% 39% 33% 43% 40% NR Not required 35% 28% 17% 15% 16% 28% 38% 26% 25%

Code Focus New Crown New Horizon Sunshine Total English One World Columbus 21 Mean Code Focus Renjiao Beishida Ren'ai Yilin Jijiao Waiyanshe Shangwai Shangjiao Mean

LS Language system (form) 11% - - 17% - 3% 5% LS Language system (form) 2% 14% 16% 20% 11% 10% 21% 11% 13%

M Meaning 41% 38% 45% 37% 50% 47% 43% M Meaning 38% 41% 54% 47% 35% 30% 24% 30% 37%

M+LS Relationship of meaning and system 48% 62% 55% 46% 50% 50% 52% M+LS Relationship of meaning and system 57% 45% 30% 33% 54% 58% 56% 59% 49%

Code Operation/Process New Crown New Horizon Sunshine Total English One World Columbus 21 Mean Code Operation/Process Renjiao Beishida Ren'ai Yilin Jijiao Waiyanshe Shangwai Shangjiao Mean

D11 repeat identically 16% 4% - 28% 10% 7% 11% D11 repeat identically 8% 9% 26% 18% 3% 8% 28% 5% 13%

D12 repeat selectively 1% 4% 10% 7% - 12% 6% D12 repeat selectively 15% 14% - - 10% 15% 4% 10% 8%

D13 repeat with substitution 15% 36% 18% 17% 40% 8% 22% D13 repeat with substitution 18% 13% 14% 12% 7% 13% 10% 8% 12%

D14 repeat with transformation 10% 17% 14% - - 15% 9% D14 repeat with transformation 2% 4% - - 14% 7% 7% 12% 6%

D15 repeat with expansion 7% 2% 2% - 5% 3% 3% D15 repeat with expansion 8% 13% 16% 8% 12% 10% 8% 8% 10%

D16 retrieve from STM 15% 4% - - 10% 22% 8% D16 retrieve from STM 8% 2% - - - 2% - - 1%

D17 retrieve from ITM - - - - 2% - 0% D17 retrieve from ITM - 2% 1% - 2% - - 1% 1%

D18 retrieve from LTM - - - - - 13% 2% D18 retrieve from LTM 5% 1% - - 2% - 1% - 1%

D19 formulate items into larger unit 8% 2% 2% 9% 10% 3% 6% D19 formulate items into larger unit 23% 14% 9% 5% 17% 25% 21% 12% 16%

D20 decode semantic/propositional meaning 23% 45% 67% 54% 57% 53% 50% D20 decode semantic/propositional meaning 74% 55% 71% 77% 92% 90% 81% 92% 79%

D21 select information 61% 51% 55% 59% 81% 77% 64% D21 select information 60% 54% 74% 72% 71% 52% 69% 81% 67%

D22 calculate - - - - 2% - 0% D22 calculate - - - - 1% - 4% 1% 1%

D23 categorise selected information 23% 4% 12% - 2% 17% 10% D23 categorise selected information 31% 4% 26% 15% 26% 32% 31% 15% 22%

D24 hypothesise 1% - 10% - - 10% 4% D24 hypothesise 2% 1% 9% - 4% 2% 1% - 2%

D25 compare samples of language 2% 2% 16% 6% 2% 2% 5% D25 compare samples of language - 18% 29% 68% 37% 60% 26% 30% 34%

D26 analyse language form 5% - - 6% 2% - 2% D26 analyse language form - 13% 3% 27% 4% 5% 17% 11% 10%

D27 formulate language rule 2% - - - - - 0% D27 formulate language rule - - - - - - - 5% 1%

D28 apply stated language rule 1% - - 6% - 7% 2% D28 apply stated language rule - 1% 1% 12% 2% 10% - 4% 4%

D29 apply general knowledge 11% 4% 14% 2% 7% 5% 7% D29 apply general knowledge 17% 18% 20% 7% 17% 2% 15% 15% 14%

D30 negotiate 1% - 8% 11% 5% 10% 6% D30 negotiate - 8% 14% 2% 15% 8% 7% 10% 8%

D31 review own English output - - - - - - - D31 review own English output - - - - - - 1% - 0%

D32 attend to example/explanation 30% 55% 37% 37% 43% 22% 37% D32 attend to example/explanation 40% 31% 35% 32% 21% 45% 26% 36% 33%

D* translate 3% 2% 2% 6% 5% 8% 4% D* translate - - - - - - - 1% 0%

Code Participation New Crown New Horizon Sunshine Total English One World Columbus 21 Mean Code Participation Renjiao Beishida Ren'ai Yilin Jijiao Waiyanshe Shangwai Shangjiao Mean

E33 teacher and learner(s), whole class observing - - - - - - - E33 teacher and learner(s), whole class observing - - - - - - - - 0%

E34 learner(s) to the whole class - - - - - - - E34 learner(s) to the whole class 2% 4% 1% - 2% 2% - - 1%

E35 learners with the whole class simultaneously - - - - - - - E35 learners with the whole class simultaneously - - - - - - - - 0%

E36 learners individually simultaneously 82% 60% 73% 81% 81% 82% 76% E36 learners individually simultaneously 75% 78% 74% 88% 79% 83% 86% 86% 81%

E37 learners in pairs/groups; class observing - - - - - - - E37 learners in pairs/groups; class observing - - - - - - - - 0%

E38 learners in pairs/groups, simultaneously 18% 40% 27% 17% 19% 18% 23% E38 learners in pairs/groups, simultaneously 23% 18% 25% 12% 18% 15% 14% 14% 17%

Code Form of Input Contents New Crown New Horizon Sunshine Total English One World Columbus 21 Mean Code Form of Input Contents Renjiao Beishida Ren'ai Yilin Jijiao Waiyanshe Shangwai Shangjiao Mean

A1 graphic 53% 51% 14% 52% 71% 58% 50% A1 graphic 48% 38% 32% 43% 43% 37% 38% 62% 42%

A2 words/phrases/sentences: written 41% 23% 29% 31% 33% 30% 31% A2 words/phrases/sentences: written 54% 68% 55% 73% 69% 75% 61% 67% 65%

A3 words/phrases/sentences: audio/aural 15% 13% 10% - - 10% 8% A3 words/phrases/sentences: audio/aural 11% 13% 1% 7% 4% 10% 17% 3% 8%

A4 extended discourse: written 23% 32% 61% 22% 21% 23% 30% A4 extended discourse: written 22% 26% 48% 43% 35% 28% 42% 26% 34%

A5 extended discourse: audio/aural 22% 13% 2% 22% 29% 38% 21% A5 extended discourse: audio/aural 8% 8% 35% 17% 20% 13% 29% 5% 17%

A* ask-and-answer: written 6% 23% 8% 17% 24% 3% 14% A* ask-and-answer: written 20% 6% 6% 2% 7% 10% 10% 10% 9%

A** ask-and-answer: audio/aural 7% 2% 2% 17% 2% 2% 5% A** ask-and-answer: audio/aural 3% - - 7% - - 10% 1% 3%

A*** unclear/unspecified - - - - - - - A*** unclear/unspecified 2% - - - 1% 2% 7% 11% 3%

Source of Input Contents Source of Input Contents

Ti teaching materials (textbooks, audio files, etc.) 89% 100% 96% 93% 95% 95% 95% Ti teaching materials (textbooks, audio files, etc.) 100% 98% 93% 100% 98% 97% 99% 97% 98%

Li learner(s) 11% - 4% 11% 10% 13% 8% Li learner(s) 2% 2% 7% - 2% 3% 1% 3% 3%

Nature of Input Contents Nature of Input Contents

C6i metalinguistic comment 8% - - - - 5% 2% C6i metalinguistic comment - - - - 1% 5% 7% 18% 4%

C7i linguistic items 17% - - - 2% 7% 4% C7i linguistic items 23% 33% 17% 30% 30% 40% 14% 12% 25%

C8i non-fiction 5% - - - - 2% 1% C8i non-fiction 5% 16% 14% 7% 12% 5% 15% 14% 11%

C9i fiction 72% 100% 98% 94% 93% 85% 90% C9i fiction 71% 50% 62% 73% 56% 50% 63% 62% 61%

C10i personal information/opinion 8% - 2% 6% 10% 12% 6% C10i personal information/opinion 2% 2% 7% - 2% 3% 1% 3% 3%

Code Form of Output Contents New Crown New Horizon Sunshine Total English One World Columbus 21 Mean Code Form of Output Contents Renjiao Beishida Ren'ai Yilin Jijiao Waiyanshe Shangwai Shangjiao Mean

B1 graphic 18% 21% 24% 13% 10% 30% 19% B1 graphic 23% 17% 26% 5% 23% 20% 7% 22% 18%

B2 words/phrases/sentences: written 39% 13% 37% 35% 40% 53% 36% B2 words/phrases/sentences: written 57% 60% 43% 55% 71% 52% 44% 56% 55%

B3 words/phrases/sentences: audio/aural 22% 19% 10% 20% 14% 12% 16% B3 words/phrases/sentences: audio/aural 3% 6% 13% 18% 7% 13% 15% 4% 10%

B4 extended discourse: written 1% 2% 2% - - - 1% B4 extended discourse: written 5% 2% 9% 5% 10% 3% 8% 7% 6%

B5 extended discourse: audio/aural - 9% - - - 2% 2% B5 extended discourse: audio/aural 5% 3% 20% - 4% 5% 18% 3% 7%

B* ask-and-answer: written 2% 13% 4% 11% 14% 2% 8% B* ask-and-answer: written - 1% - - - 3% 1% 1% 1%

B** ask-and-answer: audio/aural 13% 21% 12% 17% 19% 8% 15% B** ask-and-answer: audio/aural 17% 11% 10% 12% 12% 12% 8% 14% 12%

B*** unclear/unspecified 20% 21% 16% 17% 14% 13% 17% B*** unclear/unspecified - 7% 1% 8% - - 6% 5% 4%

Source of Output Contents Source of Output Contents

To teaching materials (textbooks, audio files, etc.) 77% 81% 76% 78% 83% 68% 77% To teaching materials (textbooks, audio files, etc.) 71% 77% 77% 80% 75% 77% 81% 73% 76%

Lo learner(s) 23% 19% 24% 24% 21% 32% 24% Lo learner(s) 31% 24% 26% 20% 26% 23% 21% 27% 25%

Nature of Output Contents Nature of Output Contents

C6o metalinguistic comment 1% - - - - - 0% C6o metalinguistic comment - - - - - - - - 0%

C7o linguistic items 23% 15% 37% 22% 19% 35% 25% C7o linguistic items 42% 50% 35% 42% 52% 50% 43% 38% 44%

C8o non-fiction 2% - 2% - - - 1% C8o non-fiction - 2% 3% - - - 4% 1% 1%

C9o fiction 58% 68% 43% 65% 71% 45% 58% C9o fiction 34% 24% 39% 38% 24% 27% 36% 29% 31%

C10o personal information/opinion 17% 17% 18% 15% 14% 22% 17% C10o personal information/opinion 26% 26% 28% 20% 22% 23% 18% 33% 25%
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