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1  

 

1.1  

Ⅰ , 2008Ⅱ

Ⅰ × Hidi, 1990; Silvia, 2006Ⅱ

ⅠAinley, Hidi, & Berndorff, 2002; Lee, Lee & Bong, 2014; 

Leibham, Alexander, & Johnson, 2013; Rotgans & Schmidt, 2011Ⅱ

ⅠHarackiewicz, Durik, Barron, Linnenbrink - Garcia, & Tauer, 2008Ⅱ ⅠHidi 

& Ainley, 2008; Lee, Lee & Bong, 2014Ⅱ ⅠFulmer & Frijters, 2011Ⅱ

 

HarterⅠ1981Ⅱ 3 3

Dotterer, MaHale, & CrouterⅠ2009Ⅱ 7 18

KrappⅠ2002)

×

α

α Ⅰ , 

2013; , 2008Ⅱ

 

1960

Ⅰe.g. 

Hidi, 1990; Krapp, 2002Ⅱ

α Ⅰe.g. Krapp, 2002; Mitchel, 1993; Hidi & 

Renninger, 2006Ⅱ
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ⅠKrapp, 2002; Renninger & Su, 

2012Ⅱ –

2006 PISA

Ⅰ , 2008Ⅱ 2012

Ⅰ , 2012Ⅱ

 

5 1

α 6

Ⅰ 2 Ⅱ

Ⅰ 3 Ⅱ 7

Ⅰ

Ⅱ

Ⅰ 4 5 Ⅱ

Ⅰ 6 Ⅱ

Ⅰ 7 Ⅱ 8

Ⅰ 8 Ⅱ  

 

1.2  

ⅠinterestⅡ 19

ⅠRenninger & Hidi,2011; Silvia, 2006; Wigfield & 

Cambria, 2010Ⅱ 1960

ⅠSilvia, 2006Ⅱ

α ⅠHidi, 1990; Krapp, 

2002; Krapp, Hidi, & Renninger, 1992; Schiefele, 2009; Silivia, 2006Ⅱ
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Situational interest

Actualized interest Interest

Individual interest Personal interest Interests

 

Ⅰe.g. 

Berlyne, 1960; Reeve, 1989; Tomkins, 1962Ⅱ

Text-based interest Ⅰe.g. Garner, Alexander, Gillingham, 

Kulikowich, & Brown, 1991; Hidi & Baird, 1988; Sadoski, Goetz, & Fritz, 1993; Schraw, 

1997Ⅱ

Ⅰe.g. Horn & 

Walberg, 1984; Köller, Baumert, & Schnabel, 2001Ⅱ

Vocational interest Ⅰe.g. Holland, 1997; Tracey & Rounds, 1993Ⅱ

 

–

–

Renninger & Hidi (2011) 

30

α –

ⅠValsiner, 1992Ⅱ α

RenningerⅠ2009Ⅱ

BrophyⅠ2004Ⅱ

Ⅰ , 2011, p.247Ⅱ

α ⅠKrapp, 2002; 

Renninger & Hidi, 2011; Renninger & Su, 2012Ⅱ
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Ⅰ , 2006Ⅱ

Ⅰ1994Ⅱ ×

ⅠLitman, 2005Ⅱ

ⅠCsikszentmihalyi, 1991Ⅱ

0 ⅠWigfield & Eccles, 

2000Ⅱ Ⅰintrinsic valueⅡ

0

 

 

1.3  

HidiⅠ1990Ⅱ

α MitchelⅠ1993Ⅱ

catching interest holding interest 2

Ⅰ 1-1Ⅱ catching interest

holding interest

catching interest holding interest

holding interest

α  
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1-1 MitchelⅠ1993Ⅱ  

ⅠSI: Situational InterestⅡ 

 

KrappⅠ2002Ⅱ ⅠdevelopmentⅡ

3 Ⅰ 1-2Ⅱ Ⅰ1Ⅱ

Ⅰfirst occurrence of a situational 

interestⅡⅠ2Ⅱ Ⅰstablilized situational 

innterestⅡⅠ3Ⅱ

Ⅰindividual interestⅡ  

 

 
1-2 KrappⅠ2002Ⅱ  

 

 

Hidi & RenningerⅠ2006Ⅱ 2

4 Ⅰfour-phase model of interestⅡ 1

triggered situational interest

2 maintained situational interest triggered situational 
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interest

3

emerging individual interest

4 well-developed individual interest

4

α

 

Ⅰe.g. Durik & 

Harackiewicz, 2007Ⅱ

α
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4 ⅠRenninger & Hidi, 

2011Ⅱ

 

 

1.4  

Ⅰtripartite model of interestⅡ Ⅰ 1-3Ⅱ

1

3

 

 
1-3  
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α  

ⅠLinnenbrink-Garcia, Durik, Conley, Barron, Tauer, Karabenick 

& Haraciewicz, 2010Ⅱ  

α Linnenbrick-Garcia Ⅰ2010Ⅱ

 

3

3

ⅠMitchell, 1993; 

Renninger & Su, 2012Ⅱ Chen, Tutwiler, Metcalf, Kamarainen, Grotzer, & Dede 

(2016)

3
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1-3 3

 

 

1.5  

3

α

3

2

8 Ⅰ 1-4Ⅱ
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ⅠFavero, Boscolo, Vidotto, & Vientini, 2007; 

Linnenbrink-Garcia, Patall, & Messersmith, 2013Ⅱ

ⅠAinley , Hidi, & Berndorff, 2002; Tapola, Veermans, & Niemivirta, 2013; Tsai, 

Kunter, Lüdtke, Trautwein, & Ryan, 2008Ⅱ

 

Ⅰe.g. Rotgans & Schmidt, 2011; Wu, 

Anderson, Nguyen-Jahiel, & Miller, 2013Ⅱ

 

Ⅰe.g. 

Harp & Mayer, 1997; Matarazzo, Durick, & Delaney, 2010; Mitchell, 1993Ⅱ

Durik 

& HarackiewiczⅠ2007Ⅱ

ⅠMagner, 

Schwonke, Aleven, Popescu, & Renkl, 2014; Mayer, Griffith, Jurkowitz, & Rothman, 

2008; Walkington, Petrosino, & Sherman, 2013Ⅱ



 12 

 

α Ⅰe.g. Mitchell, 1993; Renninger & 

Hidi, 2002Ⅱ

ⅠHarackiewicz, Durik, Barron, 

Linnenbrink-Garcia, & Tauer, 2008Ⅱ

 

SilviaⅠ2006Ⅱ

Rotgans & SchmidtⅠ2014Ⅱ

SilviaⅠ2006Ⅱ

 

ⅠHulleman, Godes, Hendricks, 2010; Hulleman, Harackiewicz, 2009; 

Durik & Harackiewicz, 2007Ⅱ

 

 

1.6 Ae F   

Ⅰ , 2005Ⅱ

Ⅰ

, 2008Ⅱ
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Ⅰe.g., Tsai, Kunter, 

Ludthke, Trautwein, & Ryan, 2008; Favero, Boscolo, Vidotto, & Vicetini, 2007Ⅱ

ⅠHidi & Harackiewicz, 2000Ⅱ

 

ⅠKrapp, 2002; Renninger & Su, 

2012Ⅱ

 

Kjærnsli & Lie (2011) Krapp, 

A & PrenzelⅠ2011Ⅱ α

Potvi & HasniⅠ2014Ⅱ

× ⅠAlexander, Johnson, & Kelley, 

2012Ⅱ ⅠHong & Lin, 2011Ⅱ ⅠOwen, Dickson, Stanisstreet, & Boyes, 2008Ⅱ

α  

2006 PISA

Ⅰ , 2008Ⅱ 2012

Ⅰ , 2012Ⅱ
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2 2

 

7 2

3

Ⅰ Ⅱ

4 3
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6 3 5
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2 1  

 

2.1  

 

1.6

Ⅰe.g., Tsai, Kunter, Ludthke, Trautwein, & 

Ryan,  2008; Favero, Boscolo, Vidotto, & Vicetini, 2007Ⅱ

 

1 3

Ⅰ 2-1Ⅱ
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α

Ⅰ2006Ⅱ

Ⅰ Ⅱ

2

Ⅰe.g. McDaniel, Waddill, Finstad, & Bourg, 2000; Schiefele, 1996Ⅱ

Ⅰe.g. Ainley, Hidi, 

& Berndorff, 2002; Son & Metcalfe, 2000Ⅱ  

 

 

2.2  

2.2.1  

3  

2 99��������������������


���	����	��

 

 6 3

×
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2 KJ

7 1

2

3

4

5

6

7

6

2

1 1

Ⅰ

2-1 Ⅱ  

 

2.3  

) ( ,

,

( Ⅰ ) Ⅱ

Ⅰ Ⅱ

C
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2011 5 9

15 25

 

Ⅰ Ⅱ

 

7 06 42 1. 5. 

5  

E

3 Ⅰ =.89Ⅱ 1. 5. 

5 Ⅰ Ⅱ  

Ⅰ1998Ⅱ Ⅰ2006Ⅱ

4 Ⅰ =.86Ⅱ  

2

3

3 1

1 6 Ⅰ
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=.84Ⅱ  

 

2.4  

%

.35

.35 7

6 Ⅰ

65.66 Ⅱ 2-1

2-2 1

= .90, .92, .89, .92, .90, .89 Ⅰ

2-1 Ⅱ  

RMSEA=.041, CFI=.904 RMSEA=.040 CFI=.901
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2-2  

2-2

2-2

Ⅰ 2-2 Ⅱ  

6 1

RMSEA=.14, .13, CFI=.96, .97, AIC=374.29, 293.15, BCC=374.43, 293.30
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ⅠRenninger, 2000Ⅱ
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3 2  

 

2.1  

1

 

ⅠPintrich, 1999Ⅱ

α

ⅠBerger & Karabenick, 2011; Pintrich, 

Smith, Garcia, & McKeachie, 1993; , 2010a Ⅱ

Ⅰ

, 2006; Marton & Säljö, 1976 Ⅱ Marton & SäljöⅠ1976Ⅱ

Drew & WatkinsⅠ1998Ⅱ

Vermunt & VermettenⅠ2004Ⅱ ×

α

 

α

ⅠGarner, 1990; , 2003; , 1998; Uesaka, Manalo, & Ichikawa, 2010 Ⅱ

Berger & KarabenickⅠ2011Ⅱ

Ⅰ1998Ⅱ
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Ⅰ2003Ⅱ

ⅠWigfield, 1994; Wigfield & Eccel, 

2000Ⅱ Ⅰ Ⅱ

α  

ⅠAlexander, Graham & Harris, 1998; Berger & Karabenick, 2011; Meece, Blumenfeld, 

& Hoyle, 1988; Pintrich & de Groot, 1990; Simons, Dewitte, & Lens, 2004 Ⅱ

ⅠMcDaniel, Waddill, Finstad, & Bourg, 2000; Schiefele, 1996 Ⅱ

1

6

6

 

1

 

Ⅰ2011Ⅱ Ⅰ2011Ⅱ
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2

 

Ames & ArcherⅠ1988Ⅱ

Ⅰ2010bⅡ

α Askell-Williams, Lawson, & SkrzypiecⅠ2012Ⅱ

α

 

3-1 2
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Time 1 Time 2 
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2.2  

ⅠBru, Stornes, Munthe, & Thuen, 2010; Smimou & Dahl, 

2012; Wagner, Göllner, Helmke, Trautwein, & Lüdtke, 2013 Ⅱ

Programme for 

International Student AssessmentⅠ2007Ⅱ

 

22

—

2

35 313 5~6 1,003 1~3

402 1 35

1

5  

13

22 7

Ⅰ 3-1 Ⅱ

Ⅰ =.75~.90Ⅱ  
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CFI = .953  RMSEA = .049

CFI = .932 RMSEA = .033  
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Ⅰ Ⅱ

ⅠF(1,84)=5.59, 

p<.05Ⅱ

ⅠF(1,84)=6.78, p<.05Ⅱ

ⅠF(1,84)=0.58, p=.45Ⅱ
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